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It is a great pleasure for me to contribute the preface to this book which is dedicated to 
pressing issues of our educational systems and policies. In my opinion, it is high time that we 
reflect on how we can secure a quality and sustainable education cross-nationally for our future 
generations. We have all seen that the issue of “quality in education” has grown in importance. 
But I believe it is not only a question of how to ensure such quality. The key question is also 
which quality should we strive for – especially given the social and environmental concerns we 
share universally? 
I am very proud that this book is the culmination of an enormous collective effort that 
saw many institutions and individuals contribute in several ways to set up the reviewing and 
editing criteria, and methodology to identify the themes and topics of the book. It allowed for 
the different but essential voices of researchers and practitioners to be present and heard. 
Reading through the book reveals the amazing diversity of the fields and concerns of its 
chapters – providing valuable opportunity for researchers, practitioners and decision-makers to 
share and reflect on their experiences.  
On a final note, I would like to thank the editorial team and the authors. Their efforts, 
expertise and spirit of cooperation made it possible to produce such a valuable work. The 
authors were a real motivation and key in establishing the need and value of the book. Last but 
not least, reviewers had an essential role and therefore merit sincere appreciation. 
I am confident that the readers will find the book learned and insightful.   
Prof. Omar Halli  










On behalf of the first International Conference on Education Quality (ICEQ, 2018) 
Scientific and Organising Committees, I am delighted, as an Honorary Visiting Professor at the 
University of Ibn Zohr (UIZ), Agadir, to be invited to write this foreword. This book, which 
speaks to all who have an interest in international perspectives on quality in education, 
embraces 29 selected chapters, stemming from papers presented at the ICEQ 2018, held in 
ENCG (Business School), Agadir, Morocco in March 2018. Proceedings were chaired by 
Professor Abeldaziz Bendou, UIZ, Vice-President for International Cooperation & Scientific 
Research alongside the co-chairs, Dr Mustapha Aabi of UIZ and Michael Reed, an Honorary 
Senior Fellow of the University of Worcester, United Kingdom and a Visiting Professor at UIZ. 
It was a pleasure to meet the committee and all the authors individually and I was fortunate to 
be able to listen to the many high calibre presentations, which combine to form this publication. 
Of course, it is important to establish that the concept of ‘quality’ in education, is highly 
contested in the literature and rarely defined in policy. The authors do not assume an agreed 
understanding of what constitutes quality or suggest that quality is something tangible and 
objective, that can be known, recognized, measured or easily achieved (Dahlberg, Moss and 
Pence 2013). Instead, they acknowledge that it is a subjective and constructed concept, 
dependent on a plethora of values, beliefs and interests, rather than an objective and universal 
reality. As Dahlberg et al. succinctly state, ‘the subcultures and plurality of values in societies 
often mean that no one definitive definition of quality exists. It is a relative concept that varies 
depending on one’s perspective…Indeed quality is both a dynamic and relative concept so that 
perceptions of quality change as a variety of factors evolve, (Dahlberg et al.,2013, p.6). This 
book provides the reader with opportunities to think about, question, and contest the notion of 
quality under four key themes - School Reform, Higher Education, Teaching, Curriculum and 
Instruction.  
Alexander (2000, p.5) argues that a deeper understanding of educational policy can only 
be gained ‘by reference to the web of inherited ideas and values, habits and customs, institutions 
and world views which make one, or one region, or one group distinct from another. This 
sentiment was reflected by the internationally diverse range of prominent keynote speakers, at 
the ICEQ 2018, Professor Mohammed Abousallah, Secretary General from the Moroccan 
Ministry of Education, who opened the Plenary session, speaking about quality assurance in 
Morocco; Associate Professor Alma Fleet, from Maquarie University, Australia, who inspired 
delegates with a keynote on Contextualizing problem-solving and the concept of professional 
inquiry; and Kenneth R. Bartlett, Professor of Human Resource Development University of 
Minnesota in the USA, promoted critical reflection with his lecture Quality in Education – The 
Required Integration of Organizational Leadership, Policy, and Development, highlighting that 
the focus on quality in education has heightened awareness of the recognized connections 
between leadership, policy, and the effective leadership of organizations that deliver learning 
across the lifespan.  The final day of the conference welcomed Fabrice Henard, an International 
Consultant, who drew attention to Quality Teaching and Learning in Higher Education 
Contexts, and closed with a stimulating keynote in French, relating to Institutional Evaluation 
in Higher Education as a lever towards raining quality delivered by Rached Boussema, The 
University of Tunis El Amar, Tunisia.   
The ICEQ (2018) aimed to border-cross through the shared domain of interest in Quality 
of Education into different theories, disciplines and paradigms as the keynotes were joined by 
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128 participants from 22 different countries, representing 5 continents. The rich array of 
chapters in these volumes, reflects the inclusive ethos of ICEQ 2018 which intentionally 
crossed social, cultural and linguistic borders to create an international ‘community of practice’ 
(Wenger, 1998). Chapters stem from as far afield as Croatia, the United Kingdom, the Kingdom 
of Morocco and the Republic of Yemen. This book is based on the premise that, regardless of 
the paradigms, research is concerned with enabling the emergence of new understandings, 
insight and knowledge. It asserts that the research enterprise is not the sole remit of university-
based academics or those with doctoral degrees but embraced reflective practitioners as well as 
postgraduate students. We invite readers to engage with the rich tapestry of content across the 
four volumes:  
1. Teaching - a volume revolving around issues of quality in pedagogy, gender equality 
and female empowerment; 
2. School Reform - where authors primarily seek to investigate the relationship of the 
national efforts in Moroccan context, to improve quality and how quality might look in 
the schools themselves;   
3. Curriculum and Instruction - focusing on innovation and research within a number of 
disciplines and educational levels; 
4. Higher Education - based on opportunities and challenges in higher education, ranging 
from improving the quality of the curriculum to the impact of innovative technologies; 
Each volume provides a powerful tool for critical reflection across social, cultural, 
historical and linguistic boundaries, and includes chapters in French, Arabic and English. 
Sharing and constructing knowledge is viewed by the International Quality in Education team 
as a political and social responsibility, and we hope, as readers, that you take upon yourselves 
to join us in this ambitious endeavor, ultimately leading to capacity building across a range of 
contexts. Readers are invited to reflect on their own spaces and places and not to assume all is 
well with the world they professionally inhabit. Mac Naughton, (2003) purports that; ‘Critical 
reflection is dialogic. It requires social connections with others, conversations with others, 
support from others, colleagues willing to spend time with you and a chance to share ideas and 
possibilities with others’ (p.5). The chapters in these volumes are based on the premise that 
quality in education is relational and contextual, involving complex interactions between 
systems, processes and people. The book and the ICEQ conferences reinforce the need for 
further research and more international collaboration relating to quality in education.  
The production of this book is located within a multi-layered landscape. It has evolved 
from a rigorous process of meaning-making and dialogue between the contributors, the 
conference delegates and indeed for the ICEQ organizers and scientific committees. It only 
remains to acknowledge the contribution of all those who contributed to the ICEQ (2018) 
conference, the Scientific Committee, the Organizing Committee, the President and Vice-
President of the University of Ibn Zohr and to those who have been involved in the development 
and editing of this book.  All authors, and the editorial team, are to be commended for their 
concerted efforts. I look forward to the future publication of the first edition of an International 
Journal of Education Quality (IJEQ) as well to being involved in the organization of the 
forthcoming annual International Conferences on Educational Quality.  
                                                                
Dr. Caroline A. Jones  
University of Warwick and University of Ibn Zohr, ICEQ (2018) Co-chair 
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The four volumes of this book provide an important vehicle for authors to share their 
insights into the nature of educational ‘quality’ and how this is realized within their local 
context. Quality contributes to increasing individual productivity, which in the end promotes 
collective productivity. How to proceed with education quality has been though a matter for 
debate; one on which researchers and practitioners seem to have agreed to disagree. It is only 
natural that quality as a general concept, will necessarily involve different views and opinions 
since concepts are often the subject of controversy and debate. Different frames of reference 
have been proposed defining quality. Some, including the World Bank and EFA’s scorecard 
led by UNESCO, would associate it with outcomes, others with standards; some would focus 
on the philosophy of continuous improvement, others on the tools and techniques to do so, 
varying also in terms of purpose immediacy from short-term expediency to the long-term 
quality improvement.  
It is perhaps inevitable that changing economic, social and political factors will always 
define and redefine such concepts. For our education systems to work, they need to be re-
thought by drawing upon the existing economic and social affordances existing in each 
community. In her study of education quality in the Arab region, Morgan (2017: 512) claims 
that its failure may due to international hegemonic education forms that are blind to the local 
context, concluding that “improving educational quality in the [Arab] region entails creating 
responsive approaches grounded in political and socio-economic contexts”. But the question 
remains as to how these concerns will be articulated using local voices that are expressly 
drawing upon the import of localized mediations of values, principles, resources along with 
their interfaces with wider social, resource based and policy considerations.  
The pedagogical approaches, school reform, curricula and innovation that are deemed 
appropriate for the local context are some of the most common issues that fuel the discussion 
in this book. This collection provides an important insight composed by an educator and 
comprising of opinion pieces and empirical research that shine a light upon local needs and 
challenges. With this in mind, the goal for this book is to set a road map in order to amplify 
local needs and capabilities in the global education agenda.  
Many of the chapters revolve around the theme of opportunities and challenges in higher 
education, ranging from improving the quality of the curriculum to motivating students to 
marketing strategies to attracting new populations of students.  More than the narratives offered 
at the elementary or secondary levels of education, there are findings that would seem relevant 
across national contexts.   
Nena Rončević conducts an empirical study with the aim to detect and analyse areas of 
teaching which have gone through significant changes in Croatian education over the past 
decade. By drawing on a comparison between results from two large studies on changes in the 
Croatian academic profession, she provides a critical reflection on the quality of teaching and 
training in Croatian higher education. 
Arguing for strong syllabi that are more student-centered in pedagogy in higher 
education, Ikram Ben Ajiba proposed that these documents can support administratively, the 
curriculum and student-teacher relations.  He reported on his survey of hundreds of students in 
English Studies in three universities, finding that relatively few were given a syllabus for their 
coursework  
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Hassan Zaid undertook a study of students’ sense of self-efficacy (a sense of self-
determination over academic outcomes), type of motivation and reported academic 
achievement.  Using well-established measures, he found a strong relationship between self-
efficacy and intrinsic motivation and as predictors of grades in coursework.  He also offered 
some findings of difference by gender and educational level. 
As students in higher education become increasingly exposed to other cultural 
backgrounds, Nourreddine Menyani and Malika Jmila investigated the concept of intercultural 
communicative competence with students of foreign languages, looking at their perceptions 
and knowledge, as well.  Reviewing some useful assessments of intercultural communicative 
competence, they found that students view the concept positively and useful. 
Beginning with the premise that marketing strategies and approaches are often seen as 
antithetical to the quality of higher education, Faical Chanour and Brahim Houban explore 
marketing concepts that they argue might be of value in supporting better quality and 
productivity in the increasingly competitive market of universities, including marketing 
research, segmentation, targeting and marketing mix. 
Omar Lemouissi explores the relationship of student perceptions of quality in a wide 
range of areas--academic, non-academic, reputation and facilities--and a university’s open or 
limited “polarization”.  Comparing two academic units with limited and open polarization 
within a single university, he explores the relationship of quality and type of institution, 
concluding that there can be some educational services identified to support quality at an 
intermediate level. 
The larger questions of quality in higher education include the central role that education 
is seen to have in sustainable development by, for example, the United Nations.  A. Shammary 
addresses this in a deeper look at how institutions can maintain quality in the support of 
sustainable development through examination of the role and potential impact of governance 
as a system within education. 
 
Dr. Devin Thornburg, Adelphi University  
Dr. Mustapha Aabi, Ibn Zohr University 
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Illuminating the quality of teaching in  
Croatian higher education 
                                                                                        
Nena Rončević 







The quality culture of teaching in the European Higher Education Area has 
(recently) been put forward in a fast-growing number of European policies, 
reports, declarations and recommendations. By documenting and discussing 
various (national) higher education systems and university-level teaching 
process, many of the referential European documents require additional efforts 
regarding the enhancement of quality in higher education teaching. Furthermore, 
they advocate for a paradigm change in the approach to teaching and the 
adjustment of teaching to the new generations of students. In parallel, a research 
conducted in Croatia reveals a lack of critical self-assessment of teaching 
competencies among scholars (Ćulum, Miočić and Rončević 2017); the absence 
of the promotion criteria connected to teaching (Turk and Ledić 2016), and the 
excellence in teaching not being valued enough (Ledić 2016; Vignjević, Turk 
and Ledić, 2016). This paper focuses on various aspects of teaching in the 
national higher education context, by comparing results from two large studies 
on changes in the academic profession, done in 2009 and 2018. The sample 
includes both junior and senior academics in various disciplinary fields, thus 
opening a platform for a critical reflection on the quality of teaching and training 
in Croatian higher education area. The final research results are going to come 
out as a part of an undergoing quantitative comparative international project 
“Academic profession in a knowledge society” (APIKS), so only the preliminary 
results will be presented. 
Keywords: academics, higher education teaching, teaching competencies, quality 
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Introduction  
The Aspect of Quality in Higher Education Teaching 
The higher education system in Croatia is a part of the European Higher Education Area 
(EHEA), which encompasses 48 countries voluntarily unified with the common goal of 
reforming the higher education system through implementation of the Bologna Process, and 
ensuring quality in higher education. In regards, there are more recent and significant 
documents that focus on the quality of teaching and learning in European higher education. 
For instance, the 2015 European Parliament’s resolution on monitoring implementation 
of the Bologna Process emphasises, among other things, the importance of preserving 
diversity in teaching and looking into the potential offered by new technologies, digitalisation 
and Information and Communication Technologies (ICT); the aim is to improve the process 
of teaching and learning, as well as to develop a whole new set of skills and models of 
learning, teaching and evaluation (the European parliament 2015). Also relevant is the 2015 
Yerevan Ministerial Communiqué which lists the following as one of EHEA’s priorities: the 
importance of improving the quality of teaching and learning in higher education, promoting 
pedagogical innovations and student-focused teaching, as well as the use of digital technology 
in the process of teaching and learning. In addition, the need to provide conditions for the 
development of teaching competencies of academics has been brought into light (Yerevan 
Communiqué 2015). The European Commission’s 2013 report on new learning and teaching 
methods in higher education also draws attention to the aforementioned goal. The report states 
that it is necessary to come up with mandatory and certified pedagogical training of academic 
personnel, with one of the components aiming to provide training for a successful use of new 
digital technologies in teaching (the European Commission 2013). 
Studies done in the national higher education area indicate the emergence and 
development of these new trends in higher education. For example, more emphasis is put on 
changing the traditional teaching paradigm and introducing the student-focused approach to 
teaching, as well as the debate over university’s civic mission and shaping the teaching 
process so it meets the needs of society and community. Furthermore, ICT and e-learning has 
been used in teaching to a greater extent. Also, most Croatian universities conduct 
standardised student evaluation of the teaching process. European structural and investment 
funds have started making the internationalisation of higher education possible, which 
consequently affects growing mobility and the heterogeneity of the student population.  
The results of recent research in the national context indicate that most higher education 
institutions focus on the quality of teaching and learning in their strategic guidelines and 
action plans. However, institutional frameworks, which should make these guidelines a 
reality, are not yet sufficiently developed (Dužević, Baković and Delić 2017). Although it has 
been noticed that institutions do provide some sort of support to teachers when it comes to the 
advancement of their teaching activities, there is still room for improvement. This is 
particularly important in the context of educating/training teachers about the use of new 
technologies in class, preparing on-line classes and the use of modern teaching methods based 
on problem solving through interactive teaching (Dužević, Baković and Delić 2017).  
The internalisation of higher education, in terms of an increased student and teacher 
mobility, is another important trend and challenge for Croatian higher education. Student 
mobility affects education systems and individual educational institutions by developing their 
international dimension, expanding their scope and fully improving their quality (The 
European Commission/EACEA/Eurydice 2016). When discussing institutional frameworks, 
i.e. implementation of internationalisation policies, there is a significant shift - higher 
education institutions in Croatia have developed diverse capacities for mobility (AMPEU 
2016). International visibility and the attractiveness of institutions are noticeably more 
significant, as well as providing academic support to the personnel and students interested in 
Illuminating the quality of teaching                                                                               Nena Rončević 
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mobility programs (application process, selection of institution etc.). Moreover, developing 
procedures for ECTS credit recognition during study periods abroad, opening 
departments/offices for international cooperation/mobility, and offering language courses to 
administrative personnel and academics are now in HE institutions’ focus (AMPEU 2016).  
It is estimated that the sectoral program Erasmus (supported under the Lifelong 
Learning Program in which Croatian higher education institutions started participating in 
2009 with the outgoing mobility only) significantly contributed to strengthening institutional 
capacities for international collaboration (AMPEU 2016). The most recent available results of 
the European Commission’s Erasmus+ Annual Report 2016 reveal a continuous growth in 
student mobility - Croatia registered 1804 incoming students and 765 members of academic 
personnel, and 1703 outbound students and 550 members of academic personnel. The 
analyses also show that Croatian higher education institutions, when taking steps to make the 
information regarding mobility programs transparent, available and appropriate, were deemed 
successful. However, when talking about the recognition of learning outcomes through ECTS 
credits, there is room for improvement and an opportunity to get close to the standards set by 
highly developed European universities (the European Commission/EACEA/Eurydice 2016). 
Still, it has to be noted that the higher education system in Croatia is not putting enough effort 
into implementation of Mobility Strategy 2020 for the European Higher Education Area and 
reaching the goal of 20% of student mobility by 2020 (the European Parliament 2015). 
As for the students’ perspective on the quality of teaching in higher education in 
Croatia, the 2014 Eurostudent project reveal they consider the teaching process, faculty 
organisation and scheduling mediocre (Šćukanec, Sinković, Bilić, Doolan and Cvitan 2015). 
The most recent Eurostudent report for 2016-2018 points out these adverse trends, and this is 
no surprise considering the fact that Croatia is one of five countries (Portugal, Poland, Serbia 
and Romania) where students express a below-average satisfaction with all three aspects of 
studying at a higher education institution (DZHW 2018). On the other hand, recent studies 
suggest that members of the governing structures of HEIs in Croatia assess the quality of 
teaching and learning in the national HE system as good or very good, with a lot of 
opportunities for enhancement (Dužević, Baković and Delić, 2017). 
The perspective of academics in the Croatian higher education system on the teaching 
quality should also be taken into account. In the national research scope, the research on the 
role of teachers in higher education and their position in the academic community, which 
began in the early ‘90s, intensified in the last couple of years as Croatia joined several 
international collaborative comparative research projects. Surely worthy of mentioning are the 
collaborative research projects carried out between 2009-2011 - The Academic Profession in 
Europe: Responses to Societal Challenges (EUROAC) and the project APROFRAME 
(Academic Profession Competencies Profile: Between new Requirements and Possibilities). 
The latter one ended in 2017 and its results detected numerous challenges related to the 
teaching profession in higher education, especially with junior researchers. 
The AFROFRAME project indicate that higher education teachers do not have the 
necessary conditions for the acquisition and development of teaching competencies, i.e. that 
the institutional environment is still unsupportive of the teaching process (Miočić i Turk 
2017; Ćulum, Miočić and Rončević 2017). Additionally, the results indicate that teachers 
esteem their teaching competencies to be at a high level, which questions their (in-depth) 
understanding of the complexity of the competencies needed for teaching (Ćulum, Miočić and 
Rončević 2017). The findings also show that teachers often feel overwhelmed with their work 
(Miočić and Turk 2017) and are consequently not able to participate in mobility programs 
(Ćulum 2017). What is more, teaching is not considered a major criterion when it comes to 
academic promotion and advancement (Turk and Ledić 2016), and the excellence in teaching 
is not valued enough (Ledić 2016, Vignjević, Turk and Ledić 2016).  
Illuminating the quality of teaching                                                                               Nena Rončević 
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These perceptions of Croatian higher education teachers can serve as an explanation for 
the results of the Eurostudent project, which indicates the continuity of the unfavourable 
perception of teaching in Croatian higher education. The absence of the system’s investment 
into teaching has had a negative impact on the work of higher education teachers, and it 
consequently contributed to students’ reduced satisfaction with the quality of teaching. 
Conversely, there are many indicators hinting at the fact that Croatia is indeed following 
European education trends, and in that context, improving the teaching process. Therefore, 
this paper is going to try to empirically detect and analyse those areas of teaching which have 
gone through some (significant) changes in Croatian education area over the past decade.  
 Research Methodology 
This paper comes out of the project “Academic Profession in Knowledge Society” 
(APIKS), a collaborative comparative research project with more than 30 countries worldwide 
involved.1This project aims to compare various aspects of academic profession in different 
national higher education systems. APIKS leans on the previous collaborative comparative 
research projects on changes in academic profession,2 particularly the CAP study as it re-used 
a larger part of its original instrument. This allows also for deeper analysis of certain 
phenomena and time-span comparisons within the national HE frameworks.  
This paper therefore seeks to detect and analyse (various) aspects of teaching in higher 
education in Croatia, and if and how they have changed within the last decade. The paper 
focuses on teaching and learning activities academics use in their everyday teaching, as well 
on their perspectives and attitudes related with teaching in higher education. 
Research population consists of all academics/higher education teachers and associates 
employed at seven public universities in Croatia, working on an employment contract basis - 
that is 9777 academics for the academic year 2017/2018, according to The Croatian Bureau of 
Statistics (full time 9018, part-time 759). The invitation to participate in the study was sent to 
9654 academics whose contacts were publicly available on their institution’s web pages. 
Preliminary data shows that 1038 academics submitted their questionnaires, which indicates 
quite a low response rate, something already noted as a research challenge in the national 
higher education context (Rončević and Rafajac 2010).   
The questionnaire used in the APIKS study covers a broad range of aspects related with 
the academic profession (e.g. working conditions, teaching, research, administration, service, 
governing etc.), but for the sake of this paper only those related with (I) teaching and learning 
activities academics use in their everyday teaching, as as well with (II) academics’ 
perspectives and attitudes related with teaching in higher education, will be presented. As for 
the (I), the participants were offered nine teaching activities for which they were supposed to 
mark its usage during the previous and/or the current academic year. As for the (II), the 
participants were offered different claims on the Likert scale from 1 to 5, and were supposed 
to position their own standing, while 1 means do not agree at all, and 5 means completely 
agree. The results are presented and discussed from the time-span perspective and the matter 
of change. Thus, only the independent variable of the year of the research study was 
introduced in the analysis (2009 and 2018) in order to follow any changes related with 
 
1	 Research	 study	 conducted	 in	 Croatia	was	 funded	 by	 the	University	 of	 Rijeka,	 through	 the	 funding	 scheme	 Initial	
Support	for	Junior	Researchers.	




Higher	 Education	 and	 Social	 Change	 (EuroHESC)“,	 funded	 at	 the	 time	 by	 the	 European	 Science	 Foundation-ESF.	
Joining	the	project	stimulated	a	multi-method	study	on	the	academic	profession	in	the	national	context	(2009-2011),	
first	of	such	a	kind	in	Croatia.		
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teaching and learning in the national higher education context.  
Data collection was set up online. Participants received and email invitation to 
participate in the study where research goals as well as various issues related with the ethical 
dimension and privacy were explained. The research was issued a permit by the Research 
Ethics Committee of the Faculty of Humanities and Social Sciences at the University of 
Rijeka. Email sent to participants included a unique link for every participant that enabled 
their access to the online questionnaire. Research data collection started in November 2017 
and ended in February 2018. Data presented in this paper are still preliminary research 
findings focused only on the national (Croatian) higher education context.   
For data processing we used the Statistical Package for the Social Sciences (IBM SPSS, 
23.0.). The methods of univariate statistics were applied (percentages, measures of central 
tendency, and measures of variation), as well as the methods of bivariate statistics (the t-test 
for independent samples), in order to determine the differences with regard to the defined 
independent variable and the chi-square test. The chi-square tests were used to determine if 
there was a contingency association between the studied phenomena, and statistically 
significant differences were interpreted through the adjusted standardised residuals. All the 
tests were conducted at the risk level of 5%. A statistically significant difference was 
evaluated from the effect size aspect, from 0.01 to 0.05 being a small effect size, from 0.06 to 
0.13 a medium effect size, and from 0.14 a large effect size (Cohen 1988; Miles and Shevlin 
2001)3.  
Research results 
In the CAP and APIKS questionnaire, nine teaching activities were offered in both 
study points (2009 and 2018) and participants were supposed to mark those applied in the 
current or past academic year (Table 1). Results indicate that (traditional) classroom 
instruction/lecturing continues to dominate among Croatian academics, as 92.9% of teachers 
indicate that they participated in this type of teaching during the previous (2016/2017) or 
current academic year (2017/2018), and almost the same percentage of respondents rounded 
out the 2009 survey (91, 2%). In other words, no statistically significant difference has been 
identified, and the overwhelmed domination of this type of teaching is still confined and 
extremely high. In addition, on the issues of integration of project teaching, practical teaching 
and distance education, no squares have statistically significant differences as well. For 
example, in the 2018 survey project teaching was implemented by 33.9% academics, while 
about the same result of 34.5% was depicted in the 2009 survey. Practical teaching and work 
in the laboratory have been integrated in teaching in the current academic year by 49.3% 
academics, while it was the case for 47.5% of higher education teachers in the 2009 survey. 
Ultimately, distance education remains roughly the same as well - while in the 2009 survey 
12.1% of academics used this type of teaching, the latest study indicates a certain increase to 
15.8% of them. 
 
3	 The	 effect	 size	 is	 an	 objective	 and	 standardized	 measure	 of	 the	 observed	 influence's	 size	 and	 it	 assists	 in	
interpretation	of	the	obtained	statistical	significance,	especially	in	the	cases	of	large	samples	when	even	the	negligible	
difference	can	often	prove	to	be	statistically	significant.	
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TABLE 1. Academics’ engagement in various teaching activities (2018 survey, N=1038) 











































































































Face-to-face interaction with students 













On the other side, studies suggest changes in everyday teaching related with 
individualised instructions, CT-based learning/computer-assisted learning, 
Curriculum/program development, Development of course material, and Face-to-face 
interaction with students outside of class. The χ2 test was conducted to determine the 
existence of the contingency association between the year of the study (2009/2018) and the 
above-mentioned teaching activities where the significant changed between the two studies 
 
4 Stands	for	Not	Selected 
Illuminating the quality of teaching                                                                               Nena Rončević 
 11 
occurred.  
As for the individualised instructions, the χ2 test conducted to determine the existence 
of the contingency, has shown a statistically significant relationship (χ2 (1, N=1392)=50,863, 
p=0.000; Phi=-0.193) in terms of the year of the study, as presented in Table 2. The 
comparison of the empirical and theoretical frequencies has revealed that in the 2009 survey 
academics used this approach more regularly than in the 2018 one.5  





Contingency table - Individualised 
instructions 
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The χ2 test was conducted to determine the existence of the contingency association 
between the year of the study (2009/2018) and the ICT-based learning/computer-assisted 
learning. The analysis of the contingency table (Table 3.) has shown a statistically significant 
relationship (χ2 (1, N=1392) =33,100, p=0.000; Phi=0,156). The comparison of empirical and 
theoretical frequencies has revealed that in the 2018 study academics used this approach more 
regularly (62%) than in the 2009 study (44,4%).    
TABLE 3: Contingency table: Year of the survey and the ICT-based learning/computer-
assisted learning 









empirical f. 197 157 354 
theoretical f. 150.3 203.7 354.0 
% within 
year 




5.8 -5.8 / 
2018 
empirical f. 394 644 1038 
theoretical f. 440.7 597.3 1038.0 
% within 
year 




-5.8 5.8 / 
Total 
empirical f. 591 801 1392 
theoretical f. 591.0 801.0 1392.0 
% within 
year 
42.5% 57.5% 100.0% 
Such research result is expected in the view of the accelerated development of 
information technology and its application in all segments of society. However, the 
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assumption is that the increased use of the ICT in higher education teaching is the result of 
strategic decisions in education policy, as stated by Junaković, Paćelat and Urem (2016). For 
the first time Croatian HEIs were able to maintain the study programs by distance learning 
when the Law on Scientific Activity and Higher Education in 2013 was enacted. The Ministry 
of Science of Education and Sports recognised the potential of e-learning and included it in 
the priorities of the National Strategy for Education, Science and Technology in 2014. 
As in the previous cases, the χ2 test was conducted to determine the existence of the 
contingency association between the year of the survey and the Development of course 
material. The analysis of the contingency table (Table 4.) has shown a statistically significant 
relationship (χ2 (1, N=1392) = 21,489, p=0.000; Phi=0,127). The comparison of the empirical 
and theoretical frequencies has revealed that in the 2018 survey more academics have 
invested their time in developing course materials (91.5%) than they did in the 2009 survey 
(82.5%).  
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TABLE 4: Contingency table: Year of the survey and Development of course material 
Contingency table - 
Development of course 
material 





 empirical f. 62 292 354 
theoretical f. 38.1 315.9 354.0 







empirical f. 88 950 1038 
theoretical f. 111.9 926.1 1038.0 







empirical f. 150 1242 1392 
theoretical f. 150.0 1242.0 1392.0 
% within year 10.8% 89.2% 100.0% 
 
Without any further in-depth analysis related to this particular activity, it is hard to 
depict what lies behind greater engagement of academics in development of course materials 
in the 2018 survey. We can assume that regular institutional evaluations might influence this 
aspect of teaching quality in terms of encouraging academics to refresh periodically (if not 
even annually) their courses and to rethink various approaches and materials used in classes.  
The χ2 test was conducted to determine the existence of the contingency association 
between the year of the survey and the Curriculum/program development as well. The 
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analysis of the contingency table (Table 5) has shown a statistically significant relationship (χ2 
(1, N=1392) =13,781, p=0.000; Phi=-0,101). The comparison of the empirical and theoretical 
frequencies has revealed that academics who participated in the 2009 survey used this 
approach more regularly (56.5%) than their colleagues who participated in the 2018 survey 
(44.9%).   
TABLE 5: Contingency table: Year of the study and the Curriculum/program 
development 
Contingency table - 





empirical f. 154 200 354 












-3.8 3.8 / 
2018 
empirical f. 572 466 1038 












3.8 -3.8 / 
Total 
empirical f. 726 666 1392 









Such a decrease in Croatian academics’ engagement in curriculum and programme 
development can be, to a certain extent, explained by the Bologna system dynamics. The 
academic year 2008/2009 in Croatia was marked by a first follow-up of a new implemented 
Bologna undergraduate study programmes, so it is expected that academics were at the time 
more regularly engaged in various interventions to improve academic curriculum and the 
quality of the available study programmes. In addition, Croatian higher education undergoes 
the process of reaccreditation every five years and following the recommendations of the 
international review committee they usually engage in improving the quality of academic 
curricula and study programmes during the (academic) year afterwards.   
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The χ2 test was also conducted to determine the existence of the contingency association 
between the year of the survey and the Face-to-face interaction with students outside of class. 
The analysis of the contingency table (Table 6.) has shown a statistically significant 
relationship (χ2 (1, N=1392) = 78,700, p=0.000; Phi=0,235. The comparison of the empirical 
and theoretical frequencies has revealed that in the 2018 survey academics used this approach 
more regularly (87.4%) than they did in the previous one in 2009 (66.7%).   
TABLE 6: Contingency table: Year of the survey and the Face-to-face interaction with students 
outside of class 
Contingency table - Face-to-
face interaction with students 











empirical f. 118 236 354 
theoretical f. 63.3 290.7 354.0 




8.8 -8.8 / 
2018 
empirical f. 131 907 1038 
theoretical f. 185.7 852.3 1038.0 




-8.8 8.8 / 
Total 
empirical f. 249 1143 1392 
theoretical f. 249.0 1143.0 1392.0 
% within year 
17.9% 82.1% 100.0% 
Academics’ perspectives on (everyday) teaching in higher education 
In the light of comparing results from both studies, the APIKS survey re-used the part 
of the CAP questionnaire related to academics’ perspectives on various aspects of their 
everyday teaching practice in higher education. Therefore, we used the T-test for independent 
samples in order to assess the difference between the academics’ perspectives on various 
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teaching activities and the year of the survey (Table 7). The respondents were offered 11 
statements, out of which 6 ended up characterised with a statistically significant difference 
with respect to the year of the survey. There is a higher level of agreement in the 2018 survey 
compared to the 2009 one for all seven particles with a statistically significant difference. 
Survey results suggest that in the 2018 survey academics are more often encouraged to 
improve their instructional skills in response to teaching evaluations and more often at their 
institutions there are adequate training courses for enhancing teaching quality. In addition, 
academics who participated in the 2018 survey seems to agree more than those who 
participated in the previous survey how their external activities reinforce their teaching, and 
how they regularly do inform their students about the implications of cheating or plagiarism. 
Besides, academics who participated in the 2018 survey indicate the increased number of 
international students in comparison to the 2009 survey. T-test difference between the year of 
the survey and academics’ perspectives on teaching activities is presented in Table 7.  
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Year t df p M Sd Eta2 
You spend more 
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would like 
teaching basic 
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Research result that indicates how in comparison to the 2009 survey academics from the 
2018 survey have been encouraged more to improve their instructional skills in response to 
teaching evaluations can be explained by the growing importance of evaluation process in 
HEIs in Croatia. Every public university in Croatia has introduced institutional policy on 
teaching evaluation, and since the first year of Bologna reform, universities and their 
constituents have been implementing various evaluations in their own dynamic - e.g. 
University of Split started in 2006, University of Rijeka in 2010, and University in Zagreb 
during the academic year 2011/2012. Some research done in the national context suggests that 
students consider their own participation in the evaluation of HE teaching as very important 
(Dubovički and Banjari 2014), which can be interpreted as an additional motive for evaluating 
and encouraging the improvement of higher education teaching. 
This 2018 survey also indicates there are more adequate training courses for enhancing 
teaching quality then it was the case in the 2009 survey. Although HEIs in Croatia do not 
have any obligation by the Law to improve the teaching profession6, various forms of lifelong 
learning programs for HE teachers have been introduced at public universities within the last 
decade. However, recent studies done in Croatia still point to the lack of (professional) 
training opportunities to enhance teaching competencies and improve the quality of teaching 
(Kovač 2001; Vizek Vidović 2009; Turk 2016; Turk and Ledić, 2016a, 2016b; Ledić and 
Turk (eds), 2017; Ledić and Brajdić Vuković (eds), 2017). Although formal trainings are 
(usually) missing at the institutional level, there are various offices and/or committees for 
quality assurance in higher education at all public Croatian universities. It seems that the 
introduction of the Law on Quality Assurance in Science and Higher Education in 2009 
contributed to a certain extent to the increased concern about the improvement of teaching 
activity at universities, at least at a declarative level.  
Another aspect of teaching culture that has been reported in the 2018 survey in Croatia 
as a growing one is related with informing students of the implications of cheating or 
plagiarism. The problems of plagiarism are particularly pronounced with the development of 
information and communication technology in which the Internet is becoming the main 
source of information, but opens up opportunities for downloading, processing and potential 
misuse of this data. This particular finding is very optimistic given that research studies 
indicate that the cultural environment of post-communist countries where corruption prevails 
and a higher degree of tolerance towards cheating have contributed to the creation of 
inappropriate attitudes towards academic and scientific congeniality (Hrabak, 2004, according 
to Pupovac et al., 2008). 
 
6	 The	 only	 respected	 exception	 is	 the	 University	 of	 Osijek	 where	 in	 2010	 the	 obligation	 to	 attend	 pedagogical-
psychological	and	method-didactic	education	was	introduced	for	junior	members	of	the	academic	community,	and	for	
those	 who	 have	 never	 completed	 any	 kind	 of	 teaching	 programme	 development	 and	 want	 to	 advance	 in	 their	
academic	career.		
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The 2018 survey also suggests an increase in the number of international students at 
HEIs in Croatia. This is an expected result bearing in mind that during the 2009 survey 
Croatia participated in Erasmus mobility programme only as a country sender (outgoing 
mobility), while it was officially set for an incoming mobility in 2011. Since, the statistics of 
both, incoming and outgoing mobility, has been in favour and Croatia has been ranked the 3rd 
in the growth of its mobility with an annual increase of an approximate of 30% (Agency for 
Mobility and EU Programs 2016). In addition, the Ministry of Science, Education and Sports 
established in June 2009 a working group to strengthen the international mobility. Such effort 
resulted in developed and implemented measures to foster students' international mobility - 
e.g. increasing financial resources, equalising 'foreign students' rights with those of Croatian 
students, increasing the amount of financial support for ERASMUS student mobility. Recent 
results of the Erasmus + Mobility Report also show that there is a noticeable increase in the 
number of incoming students and that Croatia is no longer a primary country sender, but also 
a destination for mobile students, mostly from Poland, Spain and France (Lukić Buković 
2016). However, although there are more international students attending graduate 
programmes (as it is indicated by the 2018 survey in comparison to the 2009 one), most of 
students at HEIs are still from Croatia.  
And the last aspect of the teaching quality assessed in this paper is related with external 
activities reinforcing teaching ones. Research results indicate that academics who participated 
in the 2018 survey perceive this to be true more than their colleagues who participated in the 
2009 survey. Over the last few years, the concept of the university third mission and the 
engaged university has become more popular and more studied phenomenon in Croatian 
academia (Ćulum and Ledić 2011; Ćulum, Rončević and Ledić 2013; Ćulum and Jelenc 
2015). University third mission is also recognised in the Science, Education and Technology 
Strategy (2014), which states that universities must act actively in their social environment by 
helping their knowledge to innovate and improve social activities, such as public services. In 
the past decade, various forms of community-based learning (e.g. service-learning) have 
become more present in the everyday teaching, which might contribute to the result reported 
here. 
Concluding Remarks 
Comparing results on various matters related with the teaching culture and quality in 
Croatian higher education offers a platform for critically discussing noticeable changes. 
Employed comparison has shown increase in certain teaching elements that can be connected 
with the aims of the Bologna process itself, as well as with different EU policies on teaching 
in higher education and the efforts of Croatian HE sector to meet those.  
This paper reveals that academics in Croatia are devoted to ICT-based learning and 
computer-assisted learning today much more than it was the case in the 2009 survey. The 
same happened with academics investing their time in developing course materials as well as 
with them having face-to-face interactions with students outside the class. Such changes can 
be connected with the use of digital technology and distance online learning promotion in 
various EU policies targeting education (e.g. Yerevan Communiqué 2015), as well as with 
recent (growing) focus on student centred approach in higher education, on pedagogical 
innovations and student-focused teaching.  
Survey has shown that today academics in Croatia are more often encouraged to 
improve their instructional skills and more often there are adequate training courses for 
enhancing teaching quality at their institutions. Such results indicate HEIs in Croatia investing 
efforts and resources in meeting recommendations from various European policies and 
reports. The number of international students has been only growing since the first survey in 
2009, again indicating HEIs in Croatia investing into internationalisation.  
As only preliminary results were presented, this particular study has its own limitations. 
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However, further in-depth analysis will allow for more comparisons to be made and therefore 
discussions on the changes related with teaching in higher education sector in Croatia. Such 
study and discussion are much needed in the national context as everyday practice with 
teaching culture and quality not being regarded enough seems to confront some of the results 
presented here. At this point, it is evident that some of the aspects of teaching culture and 
quality had been changing during the past ten years indicating more positive perspective on 
enhancing the higher education teaching in Croatia.   
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The Role of Strong Syllabi in Increasing Student Engagement and 
Enhancing the Quality of University Curricula 
 
Ikram Ben Ajiba 




This chapter argues for the importance of designing strong syllabi that would 
contribute to the implementation of a student-centered pedagogy in Moroccan 
universities. Because, syllabus documents operate concurrently at the 
administrative, course development, and interpersonal levels (Eberly & 
Wiggins, 2001) they ought to be well-designed and thus facilitate a 
strengthening of learner-teacher communication. However, research aimed at 
evaluating the English Studies Track (EST) programme indicated that such 
documents were seldom used in Moroccan universities. The research was 
carried out in English departments of three Moroccan universities, and 
involved 883 students who completed a questionnaire covering various aspects 
of the instructional programme. The research sought to respond to the 
following question; to what extent can syllabi increase student engagement and 
enhance the quality of curricula in Moroccan universities?   
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Introduction 
One of the main principles underpinning educational reform in Morocco has been a 
move towards a student-centered approach in order to enhance learning. The first reform 
document The National Charter of Education and Training (1999) stated that “the new 
Moroccan national school aims at becoming an active school thanks to a pedagogical 
approach based on active learning, not on passive reception; on cooperation, discussion and a 
collective work, not on an individual effort alone” (p. 7). Sixteen years later, the same 
principle was reiterated in The Strategic Vision of the Reform: 2015-2030. In this document, 
Moroccan schools are expected to promote a transition from the passive transmission of 
knowledge to a pedagogy promoting learner’s cognitive capabilities, life skills, critical 
thinking, and initiative taking (p.13). These objectives can be better achieved through 
adoption of a student-centered teaching approach giving priority to students’ learning 
requirements (Cannon and Newble, 2000). 
The orientation of the Moroccan reform towards student-centered approaches to 
learning and teaching goes hand in hand with the international willingness to empower the 
higher education student and to enhance the quality of tertiary level studies. Davies (1998) 
argues in A European Agenda for Change for Higher Education in the 21st Century that 
universities assure the quality of teaching and learning through “a careful pre-definition of 
learning outcomes […], competencies […], or transportable skills […].” (p. 7)Quality is also 
ensured, according to Davies, through the adoption of new learning methods that are more 
learner-centered, through the reform of materials and curricula, and through guiding and 
assisting the student body (ibid, p.8). In this regard, student-centered learning and teaching 
have become synonymous with effective teaching that can lead to effective learning (Knight 
and York, 2006, p. 565).  
The Moroccan reform expects learner to take responsibility for their learning 
experiences and to (re)construct the knowledge imparted by the academic authority through a 
creative interaction teachers (The Strategic Vision 2015-2030, p. 13). This interaction between 
the learner and the teacher is a key aspect of the higher education pedagogy. It is a 
relationship that should be based on a strong will to engage the student in the educational 
process. In this regard, the use of well-articulated syllabi that provide students with all the 
necessary information about the courses they take is likely to increase the levels of student 
engagement and improve student-teacher interaction.  
Theoretical Framework 
Student Engagement in Higher Education 
Research findings show that the more students are engaged, the more they learn. For 
example, Trowler and Trowlerpropose that the “value of engagement is no longer 
questioned.” (2010, p. 9). Jones (2009) defines student or learner engagement as 
[the] extent to which all learners (1) are motivated and committed to 
learning, (2) have a sense of belonging and accomplishment, and (3) have 
relationships with adults, peers, and parents that support learning. [….] 
Students need to be engaged before they can apply higher order, creative 
thinking skills. They learn most effectively when the teacher makes sense 
and meaning of the curriculum material being taught. This can only happen 
if the teacher has created a safe learning environment that encourages 
students to meet challenges and apply high rigor skills to real-world, 
unpredictable situations inside and outside of school.(p. 24) 
Jones’ definition refers to the behavioral, the psychological and the socio-psychological 
dimensions of student engagement (Kahu, 2013). Engaged students invest time and effort to 
learn; they can self-regulate their own learning and they can use deep learning strategies. 
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Furthermore, engaged learners enjoy the learning experience and their relationship with their 
peers and teachers. However, the psychological dimension of engagement goes beyond 
enjoyment and is further associated with a ‘will to succeed’, not only in the classroom 
context, but also in the real world (Kahu, 2013, p. 762).  
 University students need to be engaged in learning as well as in improving the quality 
of their learning environment. Students’ voices must be heard when it comes to evaluating 
their own experience with the program. Students’ engagement can, indeed, go beyond 
evaluation to partnership; a situation in which students are listened to and are involved in 
“designing the curriculum and giving pedagogic advice and consultancy.” (Healeyet al., 2014, 
p. 48).  If an institution does not involve its students in this process, it can hardly claim that it 
is adopting a student-centered approach to teaching and learning. Any attempt to enhance the 
quality of university programs without involving students and relying only on other parties 
(teachers and faculty) is likely to fail and it is likely to increase students’ feeling of 
disconnectedness with their learning environment.  
According to Bensimon (2009) university students need to “develop feelings about their 
peers, professors and institutions that give them a sense of connectedness, affiliation, and 
belonging.” (in Trowlerand Trowler, 2010, p.12). In this regard, a certain level of 
connectedness can be achieved through providing students with a clear syllabus that creates 
the bond between students, their teachers and the course they will study. The next section will 
discuss the uses and usefulness of a syllabus in increasing student engagement in higher 
education.  
 
Uses of a Syllabus in Higher Education 
A syllabus is usually conceived of “a description of the contents of instruction and the 
order in which they are to be taught.” (Richards and Schmidt, 2002, p. 532). However, at the 
tertiary level, the function of a syllabus goes beyond the organization of content to include 
“the instructor’s expectations, the methods of instruction and evaluation, and the overall 
course rationale” (Lowther et al., 1989, p. vi).This corresponds to what Chickering and 
Gamson (1987) identify as ‘a strong sense of shared purposes’ - one of the key characteristics 
of an environment that fosters learning in higher education (p. 5). These ‘shared purposes’ are 
usually stated in the syllabus which is a contract between the student and the university; it is a 
contract between the student and the teacher; and it is a tool to track the development of a 
certain course and “to evaluate curriculum and program development over time.” (Ecker, 
1994 in Eberly and Wiggins, 2001, p. 57). In this regard, Parkes and Harris (2002) identify 
three functions for a syllabus at the tertiary level: a syllabus as a permanent record, a syllabus 
as a contract, and a syllabus as a learning tool. 
 First, a syllabus is a record of the course content, of the course objectives and 
outcomes, and of assessment procedures. This allows the revision of courses and programs “in 
order to adapt to changes in the teaching-learning process.”(Eberlyand Wiggins, 2001, p. 
69).Second, the syllabus is a contract between the student and the teacher, on the one hand, 
and between the student and the university, on the other hand.  Therefore, the syllabus should 
include, among other components, clear information about the course calendar; course pre-
requisites; grading, information regarding late assignment submissions, and requisite make-up 
policies in the event of failure (Parkes and Harris, ibid). The syllabus is a roadmap for the 
student and without this document students are likely to feel lost, and, hence, disengaged and 
demotivated.  Slattery and Carlson (2005) argue that: 
[s]students who cannot predict or influence their professor’s expectations 
and behavior may give up and display typical signs of learned helplessness. 
Similarly, when faculty shift deadlines frequently, students may become 
frustrated by their inability to plan writing and studying time” (p. 160). 
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In fact, a syllabus has the potential to be a learning tool because it allows the student to 
develop his/her planning and self-management skills and it can provide them with valuable 
advice on how to deal with the course in and outside of class. More importantly, if students 
have access to a syllabus before they start the course, they can recognise their own strengths 
and identify their weaknesses in relation to the course pre-requisites (Parkesand Harris, ibid, 
p. 58). 
All things considered, providing university students with a syllabus that describes the 
course content, objectives and outcomes increases their awareness of what they have to do; 
how they should do it; and what they are supposed to achieve. The more students are aware of 
the rationale(s) behind what they are doing at the level of the course and the program, the 
more likely it is that they will be engaged in their studies and the more informed they will be 
to provide relevant feedback that will further enhance course quality.  
 The present chapter examines the extent to which the EST students in three Moroccan 
universities are aware of the objectives of the program they are enrolled in and the objectives 
and outcomes of the courses in which they are enrolled. The results will be discussed in the 
light of the use or lack of use of syllabi in this program. 
Methodology 
Research Questions 
The present chapter seeks to answer the following questions: 
1. To what extent are the English Studies Track (EST) students aware of the 
objectives behind their university studies? 
2. To what extent do EST students have a clear idea about the course objectives at 
the beginning of each course? 
3. To what extent are EST students aware of the courses outcomes? 
Population and Sampling 
The study was carried out among the students of the English departments of three 
Moroccan universities: Abdelmalek Essaadi University (AEU) in Tetouan, IbnTofail 
University (ITU) in Kenitra, and Cadi Ayyad University (CAU) in Marrakech. These 
universities were chosen on the basis of two criteria: accessibility and the fact that they also 
are somewhat representative of the wider higher education sector. First, these universities 
were the most accessible to the researcher in terms of their location and having access to 
students. Second, these universities represent three different geographical regions in Morocco: 
the North, the West, and the Center of Morocco respectively.  
 883 students from the above-mentioned universities participated in this study. The 
participants were Semester 2 (S2), Semester 4 (S4), and Semester 6 (S6) students. This means 
that the study covers three levels of experience with university studies, which ranges from 
first year to third year of the graduate program. Table 1 shows the distribution of the 
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Table 1: Number of Participants from the English Departments of the Three Universities 
Research Instrument and Data Analysis 
 A questionnaire comprising 32 closed-ended (Likert scale) questions was administered 
to participant students. The questionnaire dealt with different aspects of the teaching and 
learning environments in the ESTs in the three universities covered by this research. 
Nonetheless, for the sake of the present chapter, only the answers to three questions that are 
related to syllabus use in the ESTs will be reported. Each one of these questions addresses the 
aforementioned research questions.  
1. I am aware of the objectives behind my university studies at the English 
department. 
Strongly Agree □    Agree □     I’m not sure □      Disagree □      Strongly Disagree □ 
2. I have a clear idea about the course objectives at the beginning of each course. 
Always  □      Usually □        Sometimes □           Rarely    □      Never □ 
3. I am aware of the outcomes I have to reach by the end of each course. 
Always  □      Usually □        Sometimes □           Rarely    □      Never □ 









 Semester Total 




Count 130 24 43 197 
Expected Count 71,6 47,1 78,3 197,0 
ITU 
Count 116 85 165 366 
Expected Count 133,1 87,5 145,5 366,0 
CAU 
Count 75 102 143 320 
Expected Count 116,3 76,5 127,2 320,0 
Total 
Count 321 211 351 883 
Expected Count 321,0 211,0 351,0 883,0 
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Results 
1. To what extent are the English Studies Track (EST) students aware of the 
objectives behind their university studies? 
 
Figure 1. Students’ Awareness of the Program Objectives 
Figure 1 reveals that the majority of the participants (69,7%) agreed (20,6% strongly 
agreed and 49,1% agreed) that they had a clear idea about the objectives behind their 
university studies in the English Studies Track. Only 6,9% said they were unaware of these 
objectives. However, 23,4% of the students did not have full knowledge of their studies 
objectives,  
2. To what extent do the English Studies Track (EST) students have a clear 
idea about the objectives of the courses they take? 
The participants’ answers to this question show that most of the students in the EST do 
not have a clear idea about the objectives of the courses they take (Figure 2). Only 12, 8% of 
the respondents claimed that they always had knowledge of the courses objectives. As a 
matter of fact, this category of respondents is outnumbered by the category that rarely or 
never got any idea about course objectives (23, 5%). (36%) said that they sometimes knew 
about the courses objectives. 
20,6% 49,1% 23,4% 6 % 
0,9% 
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Figure 2: Students’ Awareness of the Courses Objectives 
3. To what extent are EST students aware of the courses outcomes? 
 
Figure 3: Students’ awareness of the Courses Outcomes 
The participants answered the third question almost in the same way as they answered 
the second one. Figure 3 reveals that students are not fully aware of the outcomes they have to 
reach in the courses they take as only 12, 7% of the respondents answered that they were 
always aware of the courses outcomes. 27, 3% said they usually knew about the outcomes 
they had to achieve. However, almost 40% said that they were sometimes aware of the 
courses outcomes; while, 18, 9% of the participants reported that they rarely or never knew 
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Discussion and Implications 
 The results yielded by the questionnaire reveal a significant discrepancy in students’ 
awareness of objectives, and outcomes, at the level of the program on the one hand, and at the 
level of the courses on the other hand. It seems that EST students’ level of awareness of the 
objectives behind their university studies at the English Department is higher (69% of the 
respondents) than their level of awareness of the objectives behind the individual courses they 
take (39,2% of the respondents who were always or usually aware of the courses objectives). 
This negative tendency is reinforced by the percentage of students who only sometimes had a 
clear idea about the objectives (36%) and outcomes (39.4%) of the courses they study. 
 This discrepancy may be due to the fact that the three universities covered by this 
study provide a general description of the program on their respective websites, either in 
French (CAU and ITU) or in English (AEU). One of the participant universities provided a 
comprehensive list of objectives and proposed learning competencies on its website. 
However, such information provision does not tend to be the norm. Seldom available to 
students when it comes to individual courses. Anecdotal information suggests that many ESTs 
teachers communicate course content and objectives orally.  
Providing a detailed syllabus is not a requirement in the ESTs and the results presented 
in the previous section reveal an unsystematic use of syllabi in the ESTs in Moroccan 
universities. An important number of Moroccan students do not have access to basic 
information about the courses they take in terms of objectives and outcomes.  This situation is 
likely to foster a surface approach to learning in students who cannot predict what they are 
supposed to achieve in their courses. Meanwhile, Lizzioet al. (2002) assert that “[s]tudents 
who reported a deep approach to learning the subject also reported more integrated 
conceptions of the subject content both prior and subsequent to enrolment in the subject.” (p. 
30) 
The Strategic Vision 2015-2030proposes that the Moroccan educational system must 
“involve the learner in the construction of their own learning and develop a creative 
interaction between the learner and the teacher.” (p. 13). Yet, such an interaction can hardly 
take place without a syllabus that sets the ground for the student-teacher negotiation of the 
course context. One of the basic needs of university students is to have access to learning 
guides and syllabi. Students need to have a clear vision of the courses and the curricula they 
study in order to be engaged in the learning process. 
In order to enhance the quality of the Moroccan tertiary level, it is fundamental to go 
beyond the conception that a syllabus is a mere document that describes the scope and 
sequence of a course and that it is a document exclusively for teachers. Moroccan university 
students must have access to course syllabi to develop their motivation and agency (Zepke 
and Leach, 2010, p. 169). Students tend to feel more autonomous and in control of their own 
learning if they have a syllabus that helps them plan for their studies and organise their 
priorities according to the objectives and outcomes stated in the document.   
Conclusion 
 Student engagement does not only involve what students and teachers do in the 
classroom but also what happens prior to the course. Engagement can be designed into the 
development of learner-centered syllabi addressing students’ needs for guidance, clarity and 
connectedness. Enhancing the quality of higher education curricula in Morocco is not solely 
the responsibility of teachers, faculty and politicians alone. Students have to be consulted as 
partners and have to be engaged in the quality enhancement process because they are at the 
heart of the educational practice. They can pinpoint the weaknesses and the strengths of study 
programs and they can suggest possible solutions to current problems. Adopting a student-
centered approach to teaching and learning should not be limited to the teaching methods, but 
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should also affect the teaching philosophy embraced by the teachers and the higher education 
institution.  
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                      Overview  
The objective of this research is to explore the relationship among self-efficacy, 
academic motivation and academic performance of Moroccan English Foreign 
Language (EFL) students. The data was collected through administering a questionnaire 
to 179 EFL leaners selected from semester three and semester five. The questionnaire 
was used to measure the learners’ general self-efficacy as adopted from Chen et al. 
(2001), learning self-efficacy as adopted from Pintrich et al. (1991), intrinsic and 
extrinsic motivation as adopted from Pintrich et al. (1991), and academic achievement 
as measured by participants’ self-reported grade-point averages (see section 7.2). The 
data was analysed using descriptive and inferential statistics. The Pearson correlation 
coefficient was used to examine the relationship between self-efficacy, motivation and 
academic performance. T-tests were carried out to explore the differences in 
participants’ self-efficacy, motivation and academic performance on the basis of their 
gender and instructional level. The results of the study showed that there is a significant 
relationship between the students’ self-efficacy, intrinsic motivation, and academic 
performance. There were no differences among learners’ self-efficacy beliefs, 
motivational orientations with respect to their gender and educational level. However, 
male students scored higher on academic achievement than female students. Fifth-
semester students were also found to score higher on academic performance than third-
semester students.  



















Self-Efficacy, Academic Motivation and Achievement                                                    Hassan Zaid 
 34 
1. Introduction 
This chapter addresses the idea that perceived self-efficacy is an important variable in 
understanding learners’ academic motivation and achievement. Self-efficacy is defined as 
one’s perceived capabilities for learning or producing given attainments (Bandura, 1997). In 
other words, self-efficacy involves one's beliefs about his/her capability to do a task. 
Perceived self-efficacy does not affect behaviour directly but instead through its impact on 
other determinants such as “goals and aspirations, outcome expectations, affective 
proclivities, and perception of impediments and opportunities in the social environment” 
(Bandura, 2006, p. 309). Through expectations of eventual success, self-efficacy is 
hypothesised to affect choice of activities, effort, persistence, and achievement (Bandura, 
1997; Schunk, 1995). People who have a low sense of efficacy for accomplishing a task may 
avoid it; however, people with high self-efficacy for accomplishing a task participate more 
readily, work harder, persist longer in the face of obstacles (Bandura, 1997, Schunk, 1991; 
Schunk and Meece 2005).  So self-efficacy, which refers to people’s beliefs in their 
capabilities to perform tasks, is an important personal factor as sit can influence other factors 
that impact behaviour, such as strategic thinking, goal setting, success expectation, effort 
exertion, and perseverance in the face of difficulties.  
Self-efficacy is not considered to be a static or global trait, but instead a differentiated 
set of beliefs about oneself that are linked to distinct areas of functioning (Bandura, 1997, 
2006). For instance, one cannot be a master of all trades, which would require a mastery of 
every realm of human life. Therefore, people differ both in the areas and tasks in which they 
exhibit their self-efficacy and in the levels to which they develop it within their chosen 
accomplishments (Bandura 1997, 2006). 
The next section provides a theoretical background of self-efficacy framed within the 
context of social cognitive theory (Bandura, 1986). The sources of self-efficacy information 
and the consequences of self-efficacy, especially the influence on motivation and academic 
achievement, are described.  
2. Sources of Self-Efficacy 
From Bandura’s (1986) social cognitive theory, we can infer that students’ self-efficacy 
constitutes a major aspect of their knowledge about themselves as learners and a determiner 
of scholastic behaviour. Bandura (1997) argued that self-efficacy is constructed from four 
major sources: mastery experience, vicarious (observational) experiences, verbal persuasion, 
and physiological and affective state. These four sources are explained below. 
2.1. Enactive Mastery Experience 
Bendura (1997) considers enactive mastery experiences the most prominent source of 
efficacy information because they provide the most accurate evidence of whether one can 
master the prerequisite skills to succeed. The students’ judgments of their ability are formed 
on the basis of their own previous academic performances. Successes raise efficacy and 
failures lower it, but once a strong sense of efficacy is developed a failure may not have much 
impact on self-efficacy belief (Bandura, 1986; Schunk, 1984, 1991). 
2.2. Vicarious Experience 
Students’ self-efficacy is also partly shaped by vicarious experiences through observing 
how others perform. Similar others offer the best basis for comparison (Bandura, 1997; 
Schunk, 1989). For most activities, including that of school contexts, people measure the 
adequacy of their capabilities in relation to the performance of similar others. Bandura (1997) 
argues that students may possibly modify their beliefs following a model's success or failure 
to the extent that they feel similar to the model. Observing similar peers perform a task 
conveys to the students the information that they too have the ability to undertake similar 
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tasks. On the other hand, observing others fail may lower the students’ sense of self-efficacy 
and discourage them from doing the task. Nevertheless, information acquired vicariously 
usually has a weaker and transient effect on self-efficacy than performance-based information 
(Bandura, 1997; Schunk, 1989, 1991). 
2.3. Verbal/Social Persuasion 
Social persuasion serves as another important means of strengthening people’s sense of 
self-efficacy (Bandura, 1997). The positive feedback that students receive from others on their 
abilities and academic outcomes contributes in sustaining and promoting their sense of self-
efficacy, especially when struggling with difficulties. Students who are verbally persuaded 
that they possess the ability to carry out certain tasks are more likely to exert more effort and 
persevere in the face of difficulties than if they doubt their capabilities. Persuasory efficacy 
information, which is often conveyed in the form the evaluative feedback given to performers, 
can be conveyed in a manner that weakens a sense of efficacy or boosts it (Bandura, 1997, p. 
101). According to Usher and Pajares (2006) positive feedback from significant others is a 
reliable source of increasing and strengthening self-confidence.  
2.4.  Physiological and Emotional States 
Students acquire efficacy information through somatic or physiological indices 
(Bandura 1997). Students often read their physiological and emotional symptoms in stressful 
situations as indicators of liability of dysfunction (Bandura 1997; Schunk, 1984). For 
example, physiological and emotional symptoms such as trembling, sweating, anxiety and 
stress before a test could be interpreted by students as indicators that they lack the pre-
requisite skills, and hence may not be capable of performing well. Strong emotional reactions 
to school related tasks could provide clues to expected success or failure (Usher &Pajares, 
2006). 
Bandura (1997) argued that guided enactive mastery beliefs produces stronger and more 
global efficacy beliefs than do other modes of influence relying only on vicarious experiences 
or verbal instruction. In other words, students’ own performances offer more reliable indices 
for measuring self-efficacy, while effects of the other sources are more variable. In general, 
successes raise self-efficacy and failures lower it, although an occasional failure (success) 
after some successes (failures) is unlikely to have much impact (Bandura, 1997; Schunk and 
Meece, 2005). 
The role of self-efficacy in motivation and performance has been increasingly explored 
since Bandura's (1977) original publications. During the past three decades, self-efficacy has 
emerged as a highly effective predictor of students’ motivation and learning (Zimmerman, 
2000). The rest of the paper deals with the influence of self-efficacy on motivation and 
achievement. 
3. Academic Motivation 
Albert Bandura’s (1977, 1986 & 1997) theory of self-efficacy has important 
implications with regard to motivation. Bandura hypothesized that perceived self-efficacy 
affects choice of activities, effort expenditure, and persistence. People who hold a low sense 
of efficacy for accomplishing a task may avoid it; those who believe they are capable should 
participate more eagerly even in when facing difficulties and obstacles. In line with this, 
Schunk (2003) believes that students’ perceived self-efficacy about their capabilities to learn 
or perform behaviours at designated levels, plays an important role in their motivation and 
learning. Students’ self-efficacy sustains motivation and promotes learning. 
To be motivated means to be enthusiastic about doing a task, whereas a person who 
feels no incentive or eagerness to act is thus characterised as unmotivated. Students differ not 
only in the intensity of motivation, but also in the orientation of that motivation (Deci & 
Ryan, 2000). In self-determination theory (STD) Deci & Ryan (1985) distinguished between 
Self-Efficacy, Academic Motivation and Achievement                                                    Hassan Zaid 
 36 
different types of motivation on the basis of different reasons or goals that give rise to an 
action. The most basic distinction is between intrinsic motivation, which refers to doing 
something because of its inherently satisfactions, and extrinsic motivation, which refers to 
doing something to attain some separable outcome. Intrinsic motivation is based on the 
individual’s needs to be competent and self-determining (p. 5). 
4. Self-efficacy and Motivation 
Educators have long recognised that students’ beliefs about their academic capabilities 
play an essential role in their motivation to achieve. According to Bandura (1994, 1997), 
motivation involves the cognitive process that students use in the activation and persistence of 
behaviour (Bandura, 1994, 1997; Pintrich & Schunk, 2002). Bandura (1994) argues that 
efficacious outlook fosters intrinsic motivation and deep interest in activities. Therefore, they 
boost and maintain their efforts in the face of difficulties and failures. In line with this, 
McKeachie (1990) asserts that when students are efficacious, learning becomes more 
intrinsically satisfying. Zimmerman and Kitsantas (1997; 1999) also found self-efficacy to be 
highly correlated with students’ rated intrinsic interest in a motoric learning task as well as in 
a writing revision task. In a study by Saracalolu and Dinçer (2009), which explored the 
relationship between self-efficacy and academic motivation of the teacher candidates, self-
efficacy is found to moderately correlate with academic motivation and to lesser extent with 
academic achievement. Niehaus, Rudasil, and Adelson (2012) examined how academic self-
efficacy, intrinsic motivation, and participation in an after-school program contributed to the 
academic achievement of Latino middle school students. Results revealed that intrinsic 
motivation was positively associated with students’ academic achievement. 
5. Self-Efficacy and Academic Achievement 
Ample research has indicated that self-efficacy correlates with achievement outcomes 
(Bandura, 1993, 1997; Ferla, Valcke, and Cai, 2009; Pajares, 1996; Schunk, 1989, 1991, 
1995; Zimmerman, 1997; Usher and Pajares, 2006; Zimmerman, Bandura, & Martinez-Pons, 
1992). Individuals with high self-efficacy beliefs show confidence in their skills and abilities 
to do well and have been shown to participate more in learning activities.  
Mahyuddin, et al. (2006) investigated the relationship between Malaysian students' self-
efficacy and their English language achievement. Correlational analysis shows that there are 
significant positive correlations between self-efficacy dimensions and academic achievement 
in the English language. Rahemi (2007) investigated the humanities students’ English self-
efficacy beliefs, and examined the contributions they make to their EFL achievements. A 
strong positive correlation was found between their EFL achievements and self-efficacy. 
Reyes (2010) conducted a study to find the level of efficacy of highs school students in the 
subjects of Math and English on the basis of their gender. He found a significant relationship 
between students’ performance on both of subjects and self-efficacy. However no significant 
difference has been located on male and female perceived efficacy on both subjects. Akram 
and Ghazanfar (2014) explored the relationship of self-efficacy and the academic performance 
in terms of CGPA of the Pakistani University students. The results reveal a positive 
relationship between self-efficacy and their academic performance. The study also reveals 
that there is a significant difference in the level of self-efficacy of respondents with respect to 
their gender, as male students showed high level of self-efficacy as compared to female 
students. Shkullaku (2013) explored gender differences in self-efficacy and academic 
performance among Albanian students. The results of the study showed that there was a 
significant relationship between the students’ self-efficacy and academic performance. The 
results also showed there were gender differences in the levels of self-efficacy, where men 
reported higher levels of self-efficacy than women. The results also showed that there was no 
difference between males and females in academic performance.  
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6. The Objective of the Study 
As self-efficacy plays a significant role in influencing academic motivation and 
achievement, the aim of this study is to investigate the relationship among EFL learners’ self-
efficacy beliefs, motivational orientations and academic performance. Moreover, it also 
investigates possible differences among learners’ self-efficacy beliefs, motivational drives, 
and academic achievement on the basis of their gender and instructional level. 
7. Method 
7.1. Sample  
A criterion-sampling scheme (Onwuegbuzie& Collins, 2007) was used in this study. 
Specifically, the criteria used were that each participant was either a third semester or a fifth 
semester undergraduate student. The target population of the present study was EFL students 
from Beni Mellal University of Arts and Humanities in Morocco. The sample included 82 
male (45,8%) and 97 (54,2%) female students. 90 (50,3%) of these students were studying in 
the third semester and 88 (49,7%) in the fifth semester. The respondents’ ages ranged from 18 
to 42 years (mean age = 21,5 years).  
7.2. Measures 
The questionnaire of the study comprises 24 items tapping learner’s beliefs about their 
self-efficacy and motivational drives. At this stage, it is important to note that the self-efficacy 
measures refer to performance capabilities rather personal qualities, such as psychological 
characteristics (Aamir, et al., 2017). Because self-efficacy beliefs are multi-layered, different 
kinds of self-efficacy scales exist (Bandura, 2006). There are general scales that measure an 
individuals’ global sense of efficacy, and specific domain of functioning scales. Therefore, the 
first scale (8 items) is adopted from the General Self-Efficacy Scale (Chen et al, 2001). It 
includes items such as: I will be able to achieve most of the goals that I have set for myself; 
When facing difficult tasks, I am certain that I will accomplish them; In general, I think that I 
can obtain outcomes that are important to me.). The second scale (8 items) is adopted from 
Pintrich et al., (1991) self-efficacy for learning and performance. It includes items such as: I 
believe I will receive an excellent grade in my classes; I’m certain I can understand the most 
difficult course material presented in the readings for my courses; I’m confident I can 
understand the basic concepts taught in my courses. The eight items used to comprise the 
scale for learning self-efficacy (LSE) are intended to measure both efficacious appraisals of 
ability and performance expectations in a specific college course (Pintrich et al., 1991). The 
Academic Motivation Scale (Vallerand et al., 1992, 1993) focuses on two subscales, each of 
which consists of four items. External motivation consists of items such as: I study English 
because I need at least a high-school degree in order to find a high-paying job later on. 
Intrinsic motivation includes items such as: I study English because I experience pleasure and 
satisfaction while learning new things. The respondents replied to the five-point Likert scale 
questionnaire with the following answer possibilities: 1 – not very like me, 2 – like me, 3 – 
somewhat like me, 4 – like me, 5 – very like me (See Appendix A).  
This questionnaire also extracted the following demographic information: gender, age, 
instructional level and self-reported grade point average (GPA). The data on academic 
performance was collected through GPA self-reported by the participants in the previous 
semesters of the 2017- 2018 academic year. The grades were used as the measure of students’ 
academic performance. 
The internal consistency estimates of the different self-efficacy and motivation scales 
ranges from .79 to .85, which were quite similar to the internal consistency reliabilities of 
SGSES of Chen et al. (2001), which was moderate to high (.76 to .89) and to the AMS of 
Vallerand, et al. (1993), which ranged from .83 to .86. 
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7.3. Data Analysis 
The compiled data by the questionnaire was analysed with SPSS 17.0 software to 
answer the research questions. All the data collected were analysed using descriptive and 
inferential statistics. The descriptive analysis was conducted to report the mean scores and 
standard deviation in order to investigate the students’ self-efficacy beliefs and motivational 
orientations statistics used were means. The inferential statistics used were t-tests for 
independent samples to determine the gender and instructional level difference among the 
sample concerning their self-efficacy beliefs and motivation, and Pearson product moment 
correlation. Pearson correlations were performed to investigate the relationship among self–
efficacy, motivational orientations and academic performance. Independent t-tests were 
conducted to determine the gender and instructional level difference among the sample 
concerning their self-efficacy beliefs, motivation and academic achievement. A correlation 
analysis was also to determine the correlation among self-efficacy beliefs, motivational 
orientations and academic achievement.  
8. Results 
8.1. Students self-efficacy and motivational orientations 
Table 1 presents descriptive results, which gives an initial idea about the learners’ level 
of self-efficacy, motivational orientations, and academic achievement. 
Table 1: Students self-efficacy and motivational orientations 
 N Minimum Maximum Mean Std. Deviation 
General Self-Efficacy 178 1,75 5,00 3,75 ,64 
Learning Self-Efficacy 179 1,75 5,00 3,61 ,68 
External Motivation 179 1,00 5,00 3,47 1,12 
Internal Motivation 179 1,00 5,00 4,15 ,83 
Academic Achievement 179 5,00 15,50 10,94 1,66 
Valid N (listwise) 178     
 
The first objective of this study was to explore the Moroccan EFL self-efficacy beliefs 
and motivational orientations. The descriptive statistics table below give us an initial idea 
about the learners’ self-efficacy beliefs and motivational orientations.  As shown in Table 1 
below EFL students generally have a moderately high sense of global self-efficacy (M= 3,75; 
SD = ,64) and learning self-efficacy (M = 3,61; SD = ,68). As far as their motivational 
orientations are concerned, it seems that they more internally motivated to (M = 4,15; SD = 
,83) than externally motivated (M = 3,47; SD = 1,12) to learn English. Concerning the sample 
global grade mean it is moderate with a mean score of (M = 10,94; SD = 1,66). 
8.2.  Correlation among learners’ self-efficacy, motivational drives, and 
academic achievement 
Table 2 explores the different correlation among the learners’ self-efficacy beliefs, 
motivations orientations and academic achievement. It also investigates the inter-correlations 
among the investigated variables. 
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Table 2: Correlations among academic achievement and self-efficacy and motivation 
 Academic Ach G S Efficacy L Self Ef Intr motivation Ext 
motivation 
Academic Achievement --     
General Self-efficacy ,32**     
Sig= ,00     
N= 177 --    
Learning Self-efficacy ,34** ,67**    
Sig= ,00 Sig= ,00    
N= 177 N= 175 --   
Intrinsic motivation ,20** ,34** ,28**   
Sig= ,006 Sig= ,00 Sig= ,00   
N= 178 N= 176 N= 176 --  
Extrinsic motivation -,08 -,004 ,11 -,08  
Sig= ,28 Sig= ,96 Sig= ,15 Sig= ,26  
N= 177 N= 176 N= 175 N= 176 -- 
** P<.01 
An evaluation of Table 4 reveals that the academic performances of the students have a 
significantly positive relationship with learning self-efficacy (r = .34), with intrinsic 
motivation (r = .34) (p < .01), and global self-efficacy (r = .32). These results seem to suggest 
that the higher the learners’ global self-efficacy, learning self-efficacy and intrinsic 
motivation the higher their academic achievements get. On the other hand, external 
motivation correlates negatively with academic achievement (r = -.34, p< .01).  This seems to 
suggest that the more externally motivated the learners are the lower their academic 
performance becomes. One can also see that global self-efficacy correlates strongly with 
learning self-efficacy r = .64 and moderately with intrinsic motivation r = .34. These results 
entail that students who have high global self-efficacy also have high sense of learning self-
efficacy and are intrinsically motivated to learn English. Learning self-efficacy also exhibits a 
moderately positive correlation with internal motivation r = .28, p < .01). It should be noted 
that external motivation exhibits insignificant inter-correlations with academic achievement 
and the rest of the investigated variables, as the p value is more than .01.  
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8.3. Gender and learners’ self-efficacy and motivational orientations 
An independent-samples t-test was conducted to evaluate whether participants’ mean 
scores differed across genders at statistically significant levels. 
Table 3: A Comparison of Male and Female Learners’ Self-Efficacy and Motivational Orientations      
 
  
So as the results in Table 2 show, the t-test results indicated that there was not a 
significant difference between females and males with regard to the mean scores of their self-
efficacy beliefs and motivational orientations as the p value is more than .05 (P< .05). 
However, the t-test results show that there is significant difference between males and females 
in academic performance. Male students of the sample of this study score higher in academic 
achievement (M= 11.21; SD= 1,82; p= .04) than female students (M = 10.71; SD = 1,48; p = 
.04). 
8.4. Instructional level and students’ self-efficacy and motivation 
An independent-samples t-test was conducted to evaluate whether participants’ mean 
scores differed across the two investigated instructional levels at statistically significant 
levels. 
 Gender N Mean Std. Deviation t sig 
General Self-Efficacy male 81 3,8194 ,65491 1,295 .19 
 female 96 3,6953 ,61874 1,288 
Learning Self-Efficacy male 81 3,6402 ,75462 1,182 .23 
 female 96 3,5179 ,62261 1,163 
External Motivation male 80 3,4917 1,14611 ,002 .54 
 female 97 3,4914 1,08663 ,002 
Internal Motivation male 81 4,0401 ,88429 -,713 .45 
 female 97 4,1340 ,86607 -,712 








2,04    .04 
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Table 4: A Comparison of S1 and S6 Students’ self-efficacy and motivation 
 Instructional level N Mean 
Std. 
Deviation         t Sig. 
General Self-Efficacy 
S3 90 3,78 ,56 ,22 
.82 
S5 86 3,75 ,71 ,22 
Learning Sefl-Efficay 
S3 90 3,63 ,60 ,57 
.57 
S5 86 3,57 ,76 ,56 
External Motivation 
S3 90 3,52 1,12 ,49 
.61 
S5 86 3,44 1,10 ,49 
Intrinsic Motivation 
S3 89 4,14 ,82 -,26 
.79 














To investigate the impact of the instruction level on the learners’ self-efficacy beliefs 
and motivational orientations an independent t-test was conducted. As shown in Table 3, the 
analysis by the independent t-tests on the investigated variables between S3 and S5 students 
yield significant differences for the academic achievement, as the p value is less than .05 (P< 
.05). This means that there is a statistically significant difference in terms of academic 
achievement between semester five students (M = 11.28, SD = 1.41, t = 2.51) and semester 3 
students (M = 10.68, SD = 1.73, t = 2.52), p = .01. 
9. Discussion 
The aim of the present study is to investigate the relationship among EFL learners’ self-
efficacy beliefs, motivational orientations, and academic performance. Fist, the descriptive 
statistics shows through the EFL learners’ mean scores that they have a moderately high sense 
of general self-efficacy and learning self-efficacy. These results seem to indicate that 
participants in this sample believed themselves to be considerably efficacious with regard to 
not only their sense of mastery in academic related tasks, but also in different domains of 
functioning.  
Concerning their motivational orientation, the results revealed that the participants of 
this study are more intrinsically than extrinsically motivated to learn English. These results 
seem to indicate that the Moroccan EFL leaners included in this study sample tend to perceive 
themselves as efficacious and intrinsically oriented to learn English. This is important because 
self-efficacy has important implications with regard to motivation (Bandura, 1977, 1986 & 
1997), and academic achievement (Bandura, 1994, 1997; Pajares, 1996; Schunk, 1989, 1991, 
1995).   
The correlational analysis reveals that both learning self-efficacy and global self-
efficacy correlate positively with the leaners’ academic performances. This result was 
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consistent with previous research in suggesting that academic self-efficacy correlates 
positively with academic achievement (Bandura, 1993, 1997; Pajares, 1996; Schunk, 1989, 
1991, 1995; Zimmerman, 1997; Mahyuddin, et al., 2006; Rahemi, 2007; Reyes, 2010; 
Ghazanfar, 2014). This result points to the importance fostering a high sense of self-efficacy, 
both general and academic efficacy beliefs, in learners as it directly influence their academic 
performance.  
In addition, intrinsic motivation is also found to correlate positively with leaners’ 
academic performance. Specifically, students who were more intrinsically motivated earned 
higher grades. This finding suggests that Moroccan EFL learners who are more internally 
motivated to study English are more successful. This result is in line with previous work by 
Niehaus, Rudasil, and Adelson (2012) showed that intrinsic motivation was positively 
associated with Latino middle school students’ GPAs. On the other hand, external motivation 
correlates negatively with learners’ academic achievement. This finding seems to suggest that 
the more externally motivated the students are the less they achieve in their study.  
One of the most significant results of the study revealed that general self-efficacy 
correlates strongly with learning self-efficacy (r= .64, p < .01).This result seems to 
corroborate the previous descriptive result, which indicates that students who have high global 
self-efficacy also have high sense of learning self-efficacy. A person who possesses high self-
efficacious beliefs in accomplishing different performances is more likely to trust his/her 
academic performance as well. The learners’ global sense of self-efficacy, which is developed 
at early stages of individuals’ lives outside the classroom, should be nurtured by educators 
and other caregivers, as it is predictive of academic self-efficacy. Moreover, both general and 
learning self-efficacy beliefs exhibit a significant positive correlation with intrinsic 
motivation. These results were consistent with previous research in suggesting that academic 
self-efficacy is correlated with intrinsic motivation. For instance, Zimmerman and Kitsantas 
(1997; 1999) found self-efficacy to correlate highly with students’ rated intrinsic interest in 
learning. In line with this, McKeachie (1990) asserts that when students have a high sense of 
efficacy, learning becomes more intrinsically satisfying. In another study by Saracalolu and 
Dinçer (2009), self-efficacy was found to moderately correlate with academic motivation.  
The positive correlations among self-efficacy, intrinsic motivation and academic 
achievement can be accounted for by Bandura’s theory. Bandura’s social cognitive theory 
introduces self-efficacy as a personal factor that affect individuals’ choice of activities, effort 
expenditure, persistence in the face of obstacles, and achievement. Bandura believes that the 
individuals who have more successful experiences develop their capabilities for learning or 
producing a given attainment. Moreover, as Schunk (2003) argues students’ perceived self-
efficacy plays an important role in their motivation and learning. In other words, students’ 
self-efficacy beliefs help sustain motivation and hence promote learning. Indeed, self-efficacy 
has emerged as a highly effective predictor of students’ motivation and learning as 
Zimmerman (2000) argued.  
In the current study, there were no difference among learners’ self-efficacy beliefs and 
motivational orientations with respect to their gender and educational level. The fact that there 
were no differences among male and female learners’ efficacy beliefs was consistent with 
Reyes (2010) study in which he investigated the level of efficacy of high school students in 
the subjects of Math and English on the basis of their gender. However, this result was 
inconsistent with other studies, where males were found to show high level of self-efficacy 
than females (cf. Akram & Ghazanfar, 2014; Shkullaku, 2013). The fact that there is no 
difference among the Moroccan male and female EFL learners’ self-efficacy believes shows 
that today female learners are as efficacious as male learners. Indeed, Moroccan female 
learners are as good at learning language as males.  
10. Implications 
In light of the findings of the present study the following implication were formulated: 
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1- Self-efficacy beliefs and motivational orientations of learners are vital constructs to 
take into account in trying to understand EFL learners’ academic outcomes. 
2- It is essential for the teachers to promote the learners’ self-efficacy, and, by doing so, 
they can improve the academic performance of their students. 
3- It is helpful that teachers help their leaners get interested in the subjects they teach 
and the language in general.  
11. CONCLUSION 
Ample research has indicated that self-efficacy correlates with achievement outcomes 
(Bandura, 1993, 1997; Ferla, Valcke, and Cai, 2009; Pajares, 1996; Schunk, 1995), and 
motivation, especially intrinsic motivation (Bandura, 1994, 1997; McKeachie, 1990; 
Zimmerman and Kitsantas, 1997; 1999). Students with high self-efficacy often display greater 
performance comparatively to those with low self-efficacy. Students’ beliefs about their 
academic capabilities is equated with self-competence, therefore significant others, especially 
teachers should play their role in enhancing this academic self-competence for it has great 
influence on the learners’ endeavour to achieve and eventually on their achievement 
behaviour. 
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Appendix: A questionnaire on qualities of effective teachers 
This questionnaire is about your perceptions of your self-efficacy and motivation. We 
would appreciate it if you would complete this survey anonymously and return it to the person 
who handed it to you. Your answers, along with that of other students, will be used to assist 
us in developing a better understanding in this area. Thanks for your time. 
  ********************************************    
I- Part one 
1- Gender: male               female 
2- Age: ______ 
3- Instructional level: Semester 3                Semester 5                  
4- What are the global grades you got in the two previous semesters: ……  and …… 
5- How would you rate your academic performance? 
 
5- Very high            4- High             3- Average             2- Low             1-Very low              
                                     
II- Part two 
 
1- Please CHECK ONE box that best describes you. Be honest, since the information 
you provide will be used in a scientific study about EFL learners’ academic self-efficacy and 
motivation. There are no right or wrong answers! All your answers are held to be true. 
5= very like me; 4= like me, 3= somewhat like me, 2= not like me; 1= not very like me 
1- I will be able to achieve most of the goals that I have set for 
myself. 
     
2- When facing difficult tasks, I am certain that I will accomplish 
them. 
     
3- In general, I think that I can obtain outcomes that are important 
to me. 
     
4- I believe I can succeed at most any endeavour to which I set my 
mind. 
     
5- I will be able to successfully overcome many challenges.      
6- I am confident that I can perform effectively on many different 
tasks. 
     
7- Compared to other people, I can do most tasks very well.      
8- Even when things are tough, I can perform quite well.      
9- I believe I will receive an excellent grade in my classes      
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10- I’m certain I can understand the most difficult course material 
presented in the readings for my courses. 
     
11- I’m confident I can understand the basic concepts taught in my 
courses. 
     
12- I’m confident I can understand the most complex material 
presented by the instructor in my courses 
     
13- I’m confident I can do an excellent job on the assignments and 
tests in my courses. 
     
14- I expect to do well in my classes.      
15- I’m certain I can master the skills being taught in my classes.      
16- Considering the difficulty of the courses and my skills, I think 
I will do well in my classes. 
     
17- Honestly, I don’t know; I really feel that I am wasting my time 
in school. 
     
18- I once had good reasons for going to school; however, now I 
wonder whether I should continue. 
     
19- I can’t see why I go to school and, frankly, I couldn’t care less.       
20- I don’t know; I can’t understand what I am doing in school.      
21- I study English because I need at least a high-school degree in 
order to find a high-paying job later on. 
     
22- I study English in order to obtain a more prestigious job later 
on. 
     
23- I study English because I want to have “the good life” later on.       
24- I study English in order to have a better salary later on.      
25- I study English because I experience pleasure and satisfaction 
while learning this language.  
     
26- I study English for the pleasure I experience when I discover 
new things never known before. 
     
27- I study English for the pleasure that I experience in broadening 
my knowledge about subjects which appeal to me. 
     
28- I study English because it allows me to continue to learn about 
many things that interest me. 
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Investigating Intercultural Communication Competence at the 
Tertiary Level: The Case of Moroccan EFL University Students 
                  Nourredine Menyani and Malika Jmila 
                                                                 Ibn Tofail University 
menyani.nourreddine@uit.ac.ma   jmila.malika@uit.ac.ma 
 
Overview  
In recent years the concept of intercultural communicative competence (ICC) 
has been widely discussed by many researchers and scholars. The concept 
has influenced the field of English as a Foreign Language (EFL) teaching and 
learning. Aguilar (2008) states that the main objective of ICC is to help 
learners develop different forms of knowledge related to “attitudes, values, 
knowledge, skills of interpreting and relating, skills of discovery and 
interaction and critical cultural awareness” (p. 87). This chapter investigates 
Moroccan EFL university students’ perceptions of ICC, their intercultural 
knowledge and competence. It also attempts to explore the relationship 
between different ICC components such as age, gender, attitudes, 
competence, and knowledge. Further, it highlights some ICC assessment 
tools that may help teachers in assessing students’ ICC. In so doing, the 
findings of this small case study may influence the refinement of teaching 
practices and strengthen students’ learning. The results reveal that a majority 
of participating students have positive attitudes towards ICC. They also 
acknowledge that their ICC level will, to some extent, help them interact 
effectively in different intercultural situations. 
Keywords: intercultural communicative competence (ICC), communicative 
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1. Introduction 
The development of intercultural communicative competence (ICC) has become one of 
the main issues in the teaching of English as a foreign language (EFL) over the last two 
decades. Teachers are becoming aware that one of the main goals of language teaching is to 
enable learners to communicate effectively with people from diverse cultural backgrounds. 
However, several authors such as Lázár (2003) point out that despite the recommendations of 
the Common European Framework of Reference to Languages (CEF), the focus of language 
learning is generally restricted to the study of grammatical and lexical competence. Byram 
(1997) also explains that cultural competence has often been ignored in EFL because 
language teaching has been influenced by the study of grammatical forms.  
Communicative competence (CC) had prevailed for over three decades in foreign 
language teaching despite the inclusion of some cultural aspects. Kramsch (1993) states that 
“[a]fter years of communicative euphoria, some language teachers are becoming dissatisfied 
with purely functional uses of language and some are pleading to supplement the traditional 
acquisition of ‘communication skills’ with some intellectually legitimate, humanistic, cultural 
‘content’ (‘Cultural’ 83)”. Although Baxter introduced the idea of ICC as early as 1983 (304), 
it is Michael Byram who, since the mid1990s, has most extensively developed the concept 
and the applications of ICC. He is also considered to be the pioneer of the ICC notion. 
According to Deardorff (2006), intercultural competence is often considered to be a 
subfield of “communicative competence”. Intercultural competence, which is the ability to 
change one’s knowledge, attitudes, and behaviors so as to be open and flexible to other 
cultures, has become a key issue in the globalized society of the 21st century (Alred and 
Byram 2002). The concept of “intercultural communicative competence” (Byram, 1997) has 
refocused the goal of language education with culture integrated into language study. The use 
of the term “inter-cultural” reflects the view that EFL learners have to gain insight into both 
their own culture and the foreign culture (Kramsch, 1993). Intercultural communicative 
competence refers to the “ability to ensure a shared understanding by people of different 
social identities, and [the] ability to interact with people as complex human beings with 
multiple identities and their own individuality” (Byram, Gribkova & Starkey, 2002, p. 10). 
This competence emphasizes the mediation between different cultures, the ability to look at 
oneself from an ‘external’ perspective, analyze and adapt one’s own behaviors, values and 
beliefs (Byram & Zarate, 1997).  
The goal of intercultural language learning is not native speaker-level competence in the 
target language. Instead, language learners follow the norms of an “intercultural speaker” 
(Byram, 1997; Kramsch, 1993; Risager, 1998) that require them to acquire the ‘competences 
which enable them to mediate/interpret the values, beliefs and behaviors (the ‘cultures’) of 
themselves and of others and to ‘stand on the bridge’ or indeed ‘be the bridge’ between 
people of different languages and cultures’ (Byram, 2006, p. 12). 
1.1. Conceptualizing Intercultural Communicative Competence 
1.2. Language and Culture  
Language and culture are interrelated and accordingly, the teaching of language entails 
the teaching of the culture(s) of the target language, this is a highly complex phenomenon. 
Kramsch (1998) describes culture as; “membership in a discourse community that shares a 
common social space and history, and common imaginings” (p. 10). Another definition to 
culture was provided by Liddicoat, Papademetre, Scarino and Kohler (2003). They define 
culture as a “complex system of concepts, attitudes, values, beliefs, conventions, behaviors, 
practices, rituals and lifestyles of the people who make up a cultural group, as well as the 
artefacts they produce and the institutions they create” (p. 45). Languages and cultures have 
inextricable and interdependent relationships. 
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Liddicoat et al. (2003) also claim that language and culture interact with one another in 
a way that culture connects to all levels of language use and structures; i.e. there is no level of 
language which is independent of culture. Moreover, the fact that language expresses, 
embodies and symbolizes cultural realities clearly shows that language and culture are bound 
together (Kramsch, 1998). The relationships between language and culture are made 
meaningful in language learning as “the person who learns language without learning culture 
risks becoming a fluent fool” (Bennett, Bennett & Allen, 2003, p. 237). Further, Kramsch 
(1998, p. 3) describes the relationship between language and culture and points out that 
language expresses cultural reality (it reflects its speakers’ experience, attitudes, and beliefs), 
it symbolizes cultural reality (speakers view their language as a symbol of their identity), and 
it embodies cultural reality through all its verbal and nonverbal aspects. 
 According to Agar (1994), as quoted in Georgiou (2010), there is a close bond between 
language so that; “culture is language, and language is loaded with culture”. However, this 
tendency to simply identify language and culture has received criticism from Risager (2007), 
who questions their inseparability and emphasizes the complexity of their relationship which, 
in her view, lacks comprehensive analysis. Furthermore, Lange (2011) points out that “culture 
today is understood as a heterogeneous, multi-layered, and dynamic construct” (p. 7). In this 
respect, Spencer-Oatey acknowledges these features of culture:  
Culture is a fuzzy set of basic assumptions and values, orientations to 
life, beliefs, policies, procedures and behavioral conventions that are 
shared by a group of people, and that influence (but do not determine) 
each member’s behavior and his/her interpretation of the ‘meaning’ of 
other people’s behavior (as cited in Lange, 2011, p. 7).  
According to Lange (2011), this definition gives an impression as to the task that lies 
ahead for language teachers. She also suggests that “if culture influences the way people from 
the target group of native speakers think, act, feel, and experience others, the same applies to 
students in the language classroom” (p. 7), and then they see and perceive the behavior of 
people through their own cultural frame of reference. Very often this perception is channeled 
through language. Culture is explained via language, and how it is explained is influenced by 
one’s cultural frame of reference.  
Contact between cultures increases via direct and indirect exchange, the transfer of 
products, and social networks. Different cultures live together, work together, and go to 
school together. In brief, globalization, which refers to the transmission of ideas, meanings, 
and values around the world in such a way as to extend and intensify social relations…, has 
found its way into schools and one of the tasks of education, including language education, is 
to prepare students for this globalized world. An intercultural approach to language teaching 
gives one outlook on how this can be achieved. Foreign Language Teaching (FLT) has 
become increasingly aware that a language can rarely be taught without including the 
culture(s) of the target community (Byram et al., 1994; Lange and Paige, 2003; Corbett, 
2003). 
1.3. Intercultural competence 
Intercultural competence has been widely defined and discussed by a large number of 
scholars over the last few decades, but there has been no agreement on its definition 
(Deardorff, 2009). In this respect, Byram (1997) introduced the term of intercultural 
communicative competence making a distinction between intercultural competence that 
defines the ability to interact in one‘s own language with people from other cultures, whereas 
intercultural communication competence describes the ability to do so in a foreign language 
(as cited in Georgiou, 2010, p. 72). 
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The complexity of the term IC is highly manifested in the diversity of its definitions. 
For example, Byram (1997) acknowledges that IC refers to the “individual’s ability to 
communicate and interact across cultural boundaries” (p. 7). In addition, it expresses “the 
willingness to engage with the foreign culture, self-awareness and the ability to look upon 
oneself from the outside” (Sercu et al., 2005 as quoted in Georgiou, 2010, p. 72). According 
to (Bennett, 2009), in order to interact with other speakers of other cultures without conflicts 
or misunderstandings, one needs to step outside one’s own framework to take a distance and 
observe oneself as an outsider (p. 122). Moreover, Alred (2003) claims that a better 
knowledge of the self leads to a better understanding of others and vice versa Accordingly, to 
enter other cultures is to re-enter one’s own. This process refers to what Byram (1997) has 
called the ability to decenter (as cited in Georgiou, 2010, p. 72).  
1.4. Intercultural Communicative Competence 
According to Portala & Chen, (2010), intercultural communication competence (ICC) 
can be conceptualized as “an individual’s ability to achieve their communication goal while 
effectively and appropriately utilizing communication behaviors to negotiate between the 
different identities present within a culturally diverse environment” (p. 21). ICC, then, is 
comprised of three dimensions, including intercultural awareness, intercultural sensitivity, and 
intercultural effectiveness. 
 More specifically, intercultural awareness, according to Chen & Starosta, (1997), 
represents the cognitive processes by which a person comes to know about their own and 
others’ cultures. On the other hand, intercultural sensitivity is “the affective aspect which not 
only represents the ability of an individual to distinguish between the different behaviors, 
perceptions, and feelings of a culturally different counterpart, but also the ability to appreciate 
and respect them as well” (While intercultural effectiveness dictates the behavioral aspect of 
ICC, which refers to the ability to attain communication goals in intercultural interactions.  
Accordingly, Fantini (2007) points out that intercultural communicative competence “is 
more than a collection of abilities that allow one to function in one and another system (CC1 
and CC2); ICC also results in producing unique perspectives that arise from interaction of two 
(or more) systems” (p. 8). Indeed, ICC is part and parcel of biculturalism and 
multiculturalism; however, no bicultural or multicultural individual has such ability. This has 
been proven by Byram (2008) who claims that: “the intercultural speaker is not someone who 
is bicultural, someone who can pass as belonging to two cultural groups” (p. 78) because 
bicultural people are not necessarily able to act interculturally as they may not be conscious of 
the two cultures in which they live and the relationships between them.  
Moreover, Fantini (2007) provides another definition to ICC that is a bit different from 
the aforementioned definition provided by Fantini himself. He puts it briefly as: “a complex 
(set) of abilities needed to perform effectively and appropriately when interacting with others 
who are linguistically and culturally different from oneself” (p.8). In addition, the notions of 
‘effectiveness’ and ‘appropriateness’ are equally central to the concept of ICC, as the 
desirable outcome is a learner with an enhanced intercultural understanding of others which is 
guaranteed “through the learning about values, motives, beliefs, attitudes and intentions of an 
interlocutor.”  That is to say that, as Byram (2008) puts it, 
One of the outcomes of teaching language (and cultures) should be the 
ability to see how different cultures relate to each other, in terms of 
similarities and differences, and to act as a mediator between them, or 
more precisely between people socialized into them. (p. 68) 
 Byram (1997) defined ICC as “the knowledge, skills and abilities to participate in 
activities where the target language is the primary communicative code and in situations 
where it is the common code for those with different preferred languages.” Furthermore, 
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Byram (1997), in his model of intercultural communicative competence, focuses on the 
importance of language (linguistic competence) and also includes identity and cultural 
understanding in his conceptualization of ICC. Deardorff (2004) also argues that a 
comprehensive definition of intercultural communicative competence should include the 
social context and non-verbal dimensions of communication. 
2. Methodology 
The research carried out is known as an exploratory research. The exploratory nature of 
the study intended to collect information and answer some questions regarding the 
intercultural communicative competence of Moroccan EFL students, their motives of learning 
English as a foreign language (FL), their attitudes towards other cultures and their openness 
and readiness to accept and tolerate other cultures. This exploratory study revealed a general 
picture about the issue of intercultural communicative competence of Moroccan universities 
students –the sample being studied- It also explained to what extent ICC is valuable in the 
process of teaching and learning in the Moroccan context.  
2.1. The Sample and the Settings 
A questionnaire was administered to a total of one hundred and one (n=101) Moroccan 
EFL university students (Master students). Stressing the fact that the respondents were taken 
almost equally from different Moroccan universities namely, Moulay Ismail University in 
Meknes; Mohamed V University in Rabat; Faculty of Sciences of Education in Rabat; Ibn 
Tofail University in Kenitra. The study also included both males and females. At the level of 
informants’ gender, there was not a clear discrepancy between males and females in the sense 
that males represented 54.5% while females represented 45.5% of the overall of the 
population (see the table below). Selection criteria were guided primarily by the availability 
of research participants.  
 2.3. The Design and Development of the Questionnaire 
       2.3.1 Global Perspective Inventory (GPI) 
The questionnaire used in the study consisted of three sections. The first included 
questions about the demographics of participants including their age, gender, and years of 
English language learning. The second part of the questionnaire consisted of the Global 
Perspective Inventory (GPI) questionnaire developed Braskamp, Braskamp, and Carter 
Merrill (2008) as cited in Lazarivic (2013, p. 132). The GPI questionnaire reflects a global 
and holistic view of student learning and development and the importance of the campus 
environment in fostering holistic student development. In this sense, Braskamp et al., (2010) 
base their work and their view of holistic human development on two theoretical perspectives: 
intercultural maturity and intercultural communication (Lazarivic, 2013, p. 132). 
 The questionnaire consisted of 48 items and two added items on a 5-point Likert scale 
that cover three domains: cognitive, intracultural, and intercultural. Moreover, Lazarivic 
(2013) points out that the questionnaire was developed on the basis of two theories – the first 
is the work by a psychologist Robert Kegan, who described the process of growing up as a 
process of meaning making. The connections that people form among each other are based 
not only on their thinking but also on their feelings as well. Thus, three domains of human 
development are identified: cognitive, intrapersonal, and interpersonal. The second theory 
used for the creation of the GPI questionnaire is based on the assumption that the cognitive, 
affirmative, and behavioural domains, as well as the competence in each of them are 
important for successful intercultural communication.  
The third part of the questionnaire was designed to explore students’ English learning 
motives and their ICC development procedure. In this part, respondents were required to state, 
from a given list, their motives of learning English, the learning purposes and how they 
Investigating Intercultural Communication                                 Nourredine Menyani & Jamila.M 
 53 
develop their ICC level. They were also required to state how they see themselves in another 
culture that is different from theirs by saying whether they may be identified as being 
competent, incompetent or they do not know.  
3. Results 
The aim of this section is to analyze and interpret the collected data from the 
questionnaire which was administered to an overall of one hundred and one Moroccan 
university students. In this regard, the Likert-scale questions are analyzed with the help of the 
statistical analysis of the Statistical Package for the Social Sciences (SPSS). Frequency 
calculations are used to produce descriptive central tendency statistics that were utilized to 
give an overall picture of Moroccan university students’ attitudes toward ICC and see their 
ICC competence levels. Moreover, chi-square tests were utilized in order to see if there is any 
relationship between different variables such as age, gender, attitudes, motives and 
competence. 
 
3.1. English language learning motives 
Figure 1: Students’ motives for English language learning 
As illustrated in the figure above, most respondents (35.7%) stated studying was their 
primary motive; 24.1% of respondents highlighted communication with other people as a 
motive; 22,6% of participants referred to “to know about the other culture”; 15,1% pointed 
out to “to look for a work overseas” as a motive whereas only 2.5% stated that they applied 
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What are the motives that pushed you to apply for the English 
department 
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3.2. Students’ attitudes towards ICC and students’ ICC. 
Table 1: Students’ attitudes towards intercultural communication competence 
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42. I share personal feelings and problems with 



















43. I have felt insulted or threatened based on 




















SD = Strongly Disagree; D = Disagree; N = Neutral; A = Agree; SA = Strongly Agree 
The table above (1) serves as a representation of participants’ attitudes towards ICC. As 
reported in the table, the participants seem to have positive attitudes towards ICC stressing the 
fact that they respond positively (agree or strongly agree) to the items being presented in the 
table (1). For example, 60.3% of respondents indicated their preference for working with 
people who have different cultural values (item, 28). Moreover, 81.2% (A, 51%; SA, 29.7%) 
of participants indicated a willingness to learn about cultural differences (item, 37). However, 
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when respondents were asked to say if they get offended when other people do not understand 
their point of view, 46.7% of them disagreed with the prompt question. Additionally, more 
than 71.3% of respondents stated that they never feel threatened around people from different 
backgrounds (item, 10). Taken together the responses indicate that respondents have positive 
attitudes towards ICC. 
Table 2: Students’ level of ICC 
                    Statements 
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SD = Strongly Disagree; D = Disagree; N = Neutral; A = Agree; SA = Strongly Agree 
The statements included in the table above tend to assess students’ ICC competence 
(items 3, 7, 8, 12, 13, 15, 21, 23, 25, 27, 34, 35, 50). Respondents were required to state 
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whether they agreed or disagreed with statements that best assessed their ICC level. The 
results show that most of them possessed a certain level of competence allowing them to 
interact appropriately with other people from different cultures. More than 93.1% of 
respondents stated that they could explain their personal values to people who are different 
from them (item 1). Moreover, respondents (78.7%) suggested that they had developed their 
ICC level by interacting with people from other cultures (item 50). In addition, respondents 
evidenced certain levels of ICC by stating that ‘they are able to take on various roles as 
appropriate in different cultural and ethnic settings’ (item 21; 48.5%) or being told by people 
from other cultures that they are successful at navigating their cultures (item 15; 36.7%). A 
majority of respondents (59.5%) stated that they knew how to analyze the basic characteristics 
of a culture that was different from theirs (item 25). Additionally, participates provided the 
same positive responses concerning items; 8 (49.5%), 13 (58.4%), 23 (71.2%), 27 (69.3%), 
and item 34 (62.3%), all of which are concerned with assessing levels of ICC.  
A Chi Square test focused on gender revealed that the significance (0.305) was over 
(0,05) indicating that there was no difference between males’ and females’ responses. Thus, 
the demographic variable “gender” and the variable “I know how to analyze the basic 
characteristics of a culture that is different from mine’ are independent, that is, they do not 
affect each other. Another chi-square test was used to test another variable that is related to 
ICC competence. The chi-square test shows that the significance (0.058) is more than (0.05) 
which simply means that there is no relation between the gender variable and the prompt 
variable of ‘I have developed my ICC knowledge by interacting with people from other 
cultures’. Moreover, all the other tested variables reveal that the gender variable does not 
affect at all students’ ICC.  
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Table 3: Students’ ICC Knowledge  
Statements 
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SD = Strongly Disagree; D = Disagree; N = Neutral; A = Agree; SA = Strongly Agree 
The items listed in the table above reveal participants’ ICC knowledge and skills. From 
the results given in the table, it is clear that all participants perceive that they have the 
necessary knowledge and skills that help them better interact appropriately in different 
intercultural settings. For instance, more than 93.1% of respondents state that they can explain 
their personal values to people who are different from their own culture (A, 61.4%; SA, 
31.7%). Moreover, 89.2% of respondents are confident enough and can easily take care of 
themselves in a completely new situation/culture. Additionally, 59.5% of respondents say that 
they know how to analyze the basic characteristics of a culture that is different from theirs. 
Many other items also show positive results and acknowledge that respondents have certain 
knowledge and skills (items 13, ‘I understand the reasons and causes of conflict among 
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nations of different cultures’. 58.5%; 21, ‘I’m able to take on various roles as appropriate in 
different cultural and ethnic settings’ 48.5%; 30, ‘Cultural differences make me question what 
is really true’ 64.3%; 42, ‘I share personal feelings and problems with students and 
colleagues’ 58.4%. 
Table 4: Students’ Intercultural Sensitivity  
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SD = Strongly Disagree; D = Disagree; N = Neutral; A = Agree; SA = Strongly Agree 
The table above (4) represents students’ perceptions of their intercultural sensitivity. As 
indicated in the table, most of the positive statements reveal respondents’ acceptance, 
openness and understanding of other cultures. 61.4% of respondents show their sensitivity to 
those who are discriminated against. Moreover, 81.2% of respondents argue that they enjoy 
being taught about cultural differences by other people from different cultures. Moreover, 
81.3% of respondents say that they do not feel threatened when engaging with people from 
different cultures, nor do they tend to judge other cultures as being inferior when noticing 
intercultural differences (30.7%) whereas 37.6% of respondents are neutral regarding this 
prompt. 
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Table 5: Students’ Intercultural awareness  
                  Statements 
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SD = Strongly Disagree; D = Disagree; N = Neutral; A = Agree; SA = Strongly Agree 
This table represents the participants’ cultural awareness. In this respect, 49.5% of 
respondents said that they are informed about current issues that impact international relations 
and represent cultural differences. Respondents shared a view their own culture does not 
always tend to have a better approach (SA, 5.9%; D, 25.7%; N, 37.6%). The majority of 
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Students’ development of ICC  
 
Figure 2: Methods and ways of students’ development of ICC 
As identified in Figure 2, when participants were prompted to share how they developed 
their ICC level, the majority (55,4%) stated that they developed their ICC through discussing 
cultural differences; 16,8% of respondents indicated that they developed their ICC through 
‘reading, listening and writing;’ others through engagement with media (12,9%) or through 
‘Learning and social networks’ (11,9%). But, only (3,0%) refer to ‘observation and 
experience’ as a way of developing their ICC. 
 
Figure 3: Students’ state of competence 
In the above figure (3), the participants were given a direct question: How do you see 
yourself in another culture that is totally different from yours? Since they were given choices 
to choose from and say whether they believed they were ‘competent’, ‘incompetent’ or, ‘do 
not know’, the majority of participants see themselves as competent intercultural users of 
language (54.5%). A total of 40,6% indicated that they ‘do not know’ and a small percentage 
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Table 6: Justification  
Justification 
 Frequency Percent 
I can easily communicate and interact with others because I 
have the necessary skills & knowledge 
40 39,6% 
Openness and acceptance 12 11,9% 
I have experience overseas and I know what is normal and 
abnormal 
2 2,0% 
I need to be in the situation 44 43,6% 
Incompetent 3 3,0% 
 
When participants were asked to say whether they are ‘competent’, ‘incompetent’, or 
‘do not know,’ they were also required to justify their choices. The results shown in the table 
above reveal that the answers given to both the first and second questions are quite identical. 
In this sense, an overall of 54.5% said that they believed they were ‘competent’ because they 
can easily communicate and interact with others, possessing the necessary skills and 
knowledge (39.6%) required while also sharing that they had a sense of openness and 
acceptance (11.9%). On the other hand, 43,6% indicated that they could not judge themselves 
as being ‘competent’ because, according to them, they needed to be in a particular situation in 
order to judge their level of competency. 
4. Discussion and Interpretation of the Results 
The four research questions that this study sets out to answer are: 1) Do Moroccan 
university students hold positive or negative attitudes towards ICC? 2) What is the ICC level 
of Moroccan EFL university students? 3) Is there any relationship between Moroccan EFL 
students’ ‘age’, ‘gender’ and their ICC? 4) Is there any relationship between Moroccan EFL 
students’ motives and attitudes/knowledge of ICC? 
RQ 1: Do Moroccan university students hold positive or negative attitudes towards 
ICC?  
From the findings reported in this study, it is clear that the majority of Moroccan EFL 
university students have positive attitudes towards ICC. They also have a sense of openness 
and acceptance as far as other cultures are concerned. Correspondingly, the first research 
question that necessitates an answer is ‘Do Moroccan university students hold positive or 
negative attitudes towards ICC? Overall, as reflected in table (7), it is clear that participants 
hold positive attitudes towards ICC. As identified earlier, some 60.3% of respondents 
indicated a preference for working with people who have different cultural values (item, 28). 
Moreover, 81.2% (A, 51%; SA, 29.7%) of participants show their readiness to learn about 
cultural differences (item, 37).  
RQ 2: What is the ICC level of Moroccan EFL university students?  
The results indicate that Moroccan EFL university students rate themselves as having a 
relatively high level of ICC, which in their own perceptions, enables them to interact 
appropriately with other people from different cultures. For instance, more than 93.1% of 
respondents acknowledge that they can explain their personal values to people who are 
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different from them (item 1). Moreover, a high percentage of respondents (78.7%) suggest 
that they have developed their ICC level by interacting with people from other cultures (item 
50). In addition, respondents show certain level of ICC when they state that ‘they are able to 
take on various roles as appropriate in different cultural and ethnic settings’ (item 21; 48.5%) 
or being told by people from other cultures that they are successful at navigating their cultures 
(item 15; 36.7%). Many other respondents (59.5%) state that they know how to analyze the 
basic characteristics of a culture that is different from theirs (item 25). Based on the findings, 
it could be concluded that Moroccan university students do possess a high level (knowledge 
/savoir) of ICC enabling them to effectively interact in another intercultural setting different 
from their own.   
RQ 3: Is there any relationship between Moroccan EFL students’ ‘age’, ‘gender’ and 
ICC?  
Concerning the third research question, the findings show that there is no relationship 
between age and students’ intercultural communicative competence. The results also indicate 
that there is no relationship between the ‘gender’ variable and students’ ICC. These 
correlations were analyzed using chi-square tests. In this respect, the chi-square tests (.698, 
.018, .224, .147, .104, .054, .274) related to the relationship between age and students’ ICC 
show no significance since they are all over 0.05. In the same vein, the chi-square tests related 
to gender and students’ ICC relationship show that two variables are independent (.047, .242, 
.718, .115, .305, .338 > 0.05) except for one item (15,) I can easily interact in another context 
that is totally different from mine in which the chi-square test (.004 < 0.05) shows that there is 
an effect of gender on students’ ICC. For this, the hypothesis that states that ‘there is no 
relationship between Moroccan EFL students’ ‘age’, ‘gender’ and their ICC’ is also 
confirmed.  
RQ 4: Is there any relationship between Moroccan EFL students’ motives and 
attitudes/knowledge of ICC?  
Based on the findings related to the above research question, it would appear that there 
is no relationship between students’ motives and the attitudes they hold towards intercultural 
communicative competence. Despite the positive attitudes that Moroccan university students 
hold towards ICC and being motivated in English learning for different motives and purposes, 
still the results display no significance in this respect. All the chi-square tests (.895, .223, 
.208, .114 > 0.05) show that there are no significant results since they are all over 0.05. 
Similarly, the findings related the relationship between students’ English learning motives and 
their ICC knowledge indicate that motives have no perceptible effect on students’ ICC. 
Accordingly, the chi-square tests that have been performed display no significant relationship 
between students’ motives and their ICC (.508, .100, .388, .140 > 0.05). Therefore, the fourth 
hypothesis (mentioned earlier) which states that there is no relationship between Moroccan 
EFL students’ motives and attitudes/knowledge of ICC is confirmed. 
5. Conclusion  
This research was an attempt to both investigate and assess whether Moroccan 
university students’ attitudes towards ICC have an effect on Moroccan EFL students. Several 
important findings have been obtained namely, the type of attitudes that students hold towards 
ICC, and students’ ICC levels of competence. The research findings indicate that attitudes 
towards ICC are positive and that students’ perceived levels of ICC competence is quite high 
even if they lack competence in some of the statements they were required to report on. 
Moreover, the results appear to suggest that Moroccan university students possess notable 
levels of EFK competence perhaps enabling them to interact appropriately with other people 
who belong to the target culture. These positive attitudes and this level of competence have 
been made clear by the numerous motives that students make reference to. However, the chi-
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square tests show that there are no significant relationships between the variables of attitudes, 
competence, age, gender. 
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Appendix 1: The questionnaire  
This questionnaire is meant to collect and investigate Moroccan University Students’ Intercultural 
Communicative Competence level.” For research purposes, please answer the following questions as honestly as 
possible. Your contribution is only for research purposes. I would highly appreciate your voluntary participation 
in the fulfilment of this research.  
                                                    Part one: General information 
1. Gender:     Male                       Female   
2. Age: …………… 
3. Years of learning English: ……………… 
4. MA unit: ………………………………….. 
5. Name of the university: 
………………………………………………………………… 
                                  Part two: Students’ attitudes and competence level of ICC 
Rate how much you agree or disagree with the following statements.  Please tick (√) the suitable box. 
Statements S
D 
D  N    A SA 
1. When I notice cultural differences, my culture tends to have the better 
approach.  
     
2. I have a definite purpose in my life.       
3. I can explain my personal values to people who are different from me.       
4. Most of my friends are from my own ethnic background.       
5. I think of my life in terms of giving back to society.       
6. Some people have a culture and others do not.       
7. In different settings what is right and wrong is simple to determine.       
8. I am informed of current issues that impact international relations.       
9. I know who I am as a person.       
10. I feel threatened around people from backgrounds very different from my 
own.  
     
11. I often get out of my comfort zone to better understand myself.       
12. I tend to judge the values of others based on my own value system.       
13. I understand the reasons and causes of conflict among nations of different 
cultures.  
     
14. I am confident that I can take care of myself in a completely new 
situation/culture.  
     
15. People from other cultures tell me that I am successful at navigating their 
cultures.  
     
16. I work for the rights of others.       
17. I see myself as a global citizen.       
18. I do not see cultural differences as important to my daily life.       
19. I understand how various cultures of this world interact socially.       
20. I get offended often by people who do not understand my point-of-view.         
21. I’m able to take on various roles as appropriate in different cultural and 
ethnic settings  
        
22. I put my beliefs into action by standing up for my principles.          
23. I can evaluate issues from several different perspectives.          
24. The role of the student is to receive knowledge from authority figures       
25. I know how to analyze the basic characteristics of a culture that is different 
from mine.  
       
26. I am sensitive to those who are discriminated against.         
27. I do not feel threatened emotionally when presented with multiple       
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28. I prefer to work with people who have different cultural values from me.       
29. I accept people with different religious and spiritual traditions.       
30. Cultural differences make me question what is really true.       
31. My teachers always tell me about other cultures .       
32. I can discuss cultural differences from an informed perspective.        
33. I am developing a meaningful philosophy of life by learning about other 
cultures.  
     
34. I intentionally involve people from many cultural backgrounds in my life.       
35. I prefer complex rather than straightforward interpretations of debatable 
issues.  
     
36. I constantly need affirmative confirmation about myself from others.       
37. I enjoy when my friends from other cultures teach me about our cultural 
differences.  
     
38. I consciously behave in terms of making a difference.        
39. I am open to people who strive to live lives very different from my own life 
style.  
      
40. Volunteering is not an important priority in my life.       
41. I have a strong sense of affiliation with my college/university.       
42. I share personal feelings and problems with students and colleagues.         
43. I have felt insulted or threatened based on my cultural/ethnic background at 
my college/university.  
     
44. I feel that my college/university community honors diversity and 
internationalism.  
     
45. I understand the mission of my college/university.        
46. I am both challenged and supported at my college/university.         
47. I have been encouraged to develop my strengths and talents at my 
college/university.  
         
48. I feel I am a part of a close and supportive community of colleagues and 
friends.  
         
49. I have learnt/heard a lot about other cultures from my teachers and 
colleagues. 
     
50. I have developed my ICC knowledge by interacting with people from other 
cultures. 
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Part three: Students’ English learning motives and state of competence 
 
1. What are the motives that pushed you to apply for the English Department? 
a. to look for a work overseas,  
b. to know about the other culture, 
c. to study,  
d. to communicate with other people different from your culture, or  
e. because there was no other choice. 
Or others, please state them 
……………………………………………………………………………………………………… 
Then, your motives are for: 
Learning purposes           Business purposes             Political purposes                                                                   
 or others please specify 
…………………………………………………………………………………………. 
2. How do you improve your ICC level/knowledge? 
…………………………………………………………………………………………………………………
………………………………………………………………………………………………… 
3. After years of learning English, do you think your ICC level is good enough and will allow you to interact 
appropriately in the other culture? 
                                  Yes                                No    
Why?…………………………………………………………………………………………………… 
4. How do you see yourself in another culture that is totally different from yours? 
                         Competent                 Incompetent                  Don’t know 
Why and how? 
…………………………………………………………………………………………………………… 
  
                                                                                                                                   Thanks for your cooperation. 
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Overview  
This chapter investigates the implementation of marketing theory as well as tools and 
strategies in higher education. Undoubtedly, marketing affects as well as determines 
universities’ perceived quality and image. Therefore, adopting marketing concepts to 
higher education is no longer a choice, but rather a necessity. Higher education 
stakeholders may perceive attributes of quality from institutions’ marketing activities. 
However, the extent to which marketing concepts should be implemented in higher 
education has always been subject to debate. By applying business concepts to 
academic institutions such as universities attributes of values and missions are brought 
into question. In this context, this chapter highlights the extent to which marketing 
approaches and strategies such as marketing plans, marketing research, segmentation, 
targeting and marketing mix should be implemented in higher education for the sake 
of a better quality and more productivity in a highly competitive environment.  
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Introduction 
The importance of marketing in higher education has been extensively discussed in 
developed countries where higher education is a vital sector namely in the United Kingdom, 
the United States, Australia and Canada. A number of issues and concerns raise academic 
debate of whether marketing theories and models are applicable to higher education or not 
(Kwong, 2000). Marketing seems to be vital to higher education as a non-profit sector basically 
in developing countries where education is indispensible for promotion of sustainable 
development and economic prosperity. 
The literature of marketing in higher education has been divided into two main 
approaches: problem identification and problem solving (Brown and Oplatka, 2006). First, 
problem identification research focuses upon problems of marketing in higher education by 
addressing those problems to marketers and academics for solutions. The main problem 
identification in this literature review is the challenge facing the implementation of marketing 
in higher education and the problems of concepts. Second, a problem-solving approach focuses 
more on adopting strategies and marketing tools and practices for a better quality in higher 
education (Malhotra and Birks, 2000). While this research addresses the problem identification 
approach to contextualize the research problem of marketing in higher education, the main 
objective in this paper is to embrace a problem-solving approach by suggesting how marketing 
strategies contribute to image construction in higher education.  
I. Marketing in Higher Education 
Defining marketing in higher education has been subject to evolution. This is attributed 
to the fact that higher education’s constituents are not clearly defined. While some literature 
considers higher education as a product, others embrace service orientation in defining 
marketing in higher education (Umashanker, 2001). Another issue for debate is the role that 
that students play in the process. They may be perceived as ‘consumers’ who consume 
universities’ products for their own sake, or they can be perceived as a product made by 
universities for the purpose of consumption by an employer(Conway et al., 1994). 
Definitions of marketing in higher education in the 1990s tend to confine marketing to 
the parochial perspective of marketing communication. Managers of higher education focused 
more upon how students take their decisions to choose a certain university and what they 
prioritize while selecting a higher institution. Managers can then adapt communication 
materials, prints and promotional tools to meet students’ needs (Mortimer, 1997). While many 
Western higher education institutions have gone beyond marketing communication, other 
institutions in developing countries confine marketing to promotion. Kotler and Fox (1995) 
define marketing in higher education as: 
the analysis, planning, implementation and control of carefully formulated 
programs designed to bring about voluntarily exchanges of values with target 
market to achieve institutional objectives. Marketing involves designing the 
institution’s offerings to meet the target market’s needs and desires and using 
effective pricing, communication, and distribution to inform, motivate and 
service these markets. (p.6) 
Similarly, Binsardi and Ekwulugo (2003) argue that all marketing efforts and strategies 
should be geared towards the consumer’s needs. Market orientation of higher education is also 
essential in Kotler’s definition of marketing in that universities can achieve a competitive 
advantage by incorporating market orientation in their strategic planning (Conway et al., 
1994).Earlier definitions of marketing in higher education have focused on students as products 
and employers as consumers, more recently, however there has been a disinclination to consider 
students as consumers lest higher education adopts business values (Barrett, 1996).  
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It was not until 1990’s that marketing in higher education embraced the concept of service 
marketing within definitions (Mazzarol, 1998). There was an argument that because education 
focuses on relationships with consumers it tends to be highly intangible and therefore, subject 
to service marketing theory. Later, the concept of marketing expanded to include not only 
students but also other stakeholders in higher education. The American Marketing Association 
(AMA) defines marketing as: 
set of institutions, and processes for creating, communicating, delivering, and 
exchanging offerings that have value for customers, clients, partners, and 
society at large. (AMA,2013) 
Including other stakeholders in higher education accentuates the mission and objective of 
higher education and complexifies understandings because such stakeholders may have 
differing or contradictory interests. 
II. Importance of Marketing in Higher Education 
In the last three decades, many factors have contributed to the adoption of marketing in 
higher education. Higher education institutions see higher education industry as a lucrative 
market. Finding new ways to recruit prospective students made higher institutions borrow 
marketing models and strategies from business industry (Gibbs and Knapp, 2002). 
The role of marketing in higher education has evolved significantly owing to economic 
and social factors. Kotler and Fox explained how marketing has undergone through many 
phases in higher education (1995). First, marketing is unnecessary. At this stage institutions 
believed that education has its value in itself, and therefore there is no need to market courses. 
Similarly, Students find exactly what they want in universities’ curricula. Second, Marketing is 
promotion. Universities have started to promote their courses and programmes through 
admission offices which served as sales departments. At this stage, universities focused more 
on push selling techniques regardless of their programmes’ quality.  The third phase is 
Marketing is segmentation and marketing research. Obviously, universities start to learn that 
they cannot adopt the ‘one size fits all’ strategy, and that they can save their energy and money 
spent for targeting students who meet a university’s mission. Admission departments start to 
focus more on how students make decisions so that they can filter and target prospective 
students in the right phase. The fourth phase is Marketing is positioning. The spread of 
competition exerts an influence on universities and schools to adopt distinctive characteristics 
so that they can be visible and highly competitive to attract students. Differentiation improved 
those universities’ image and facilitated students’ decision making. The fifth phase is Marketing 
is strategic planning. Buffeted by competition, economic and social changes, universities and 
schools start to consider external factors in the construction of their image. Higher education 
institutions start to think strategically by taking into consideration economic trends and social 
values when reviewing programmes and activities. The last stage in marketing enrolment is 
marketing is an enrolment management. Universities realized that students’ experience is 
important and that enrolment does not finish once a prospective student registers but rather 
exceeds the first day at the admission department. To maximize students’ experience, different 
departments start to collaborate and focus more on students’ satisfaction and needs (Kotler, 
1995).  
Most universities and schools namely in developing countries have not achieved the 
seventh stage in Kotler’s enrolment marketing. For example, universities in Morocco, tend to 
consider marketing as a promotional tool rather than a strategy that focuses on enrolment 
management (Sabando et al., 2016) 
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III. Strategic Marketing Approaches in Higher Education 
A. Product Marketing Strategy 
A product marketing approach in higher education considers students as consumers while 
programmes and courses as products (Conway et al., 1994). It is worth mentioning that the 
concept of product is not restricted to tangible products but includes also intangible services. 
Armstrong and Kotler (2016) states that ‘’in addition to tangible goods, products include 
services which are activities or benefits offered for sale that are essentially intangible and do 
not result in the ownership of anything’’ (p.7).Although they are some aspects of universities’ 
programmes related to classrooms and certificates, programmes are intangible products that 
students consume without ownership. 
Although a product marketing approach has only one exchange process by producing a 
service to students, it can result in a competitive advantage when institutions deliver a range of 
product mix (Conway et al., 1994). Newbould (1982) emphasized the importance of product 
portfolio matrices in that they analyse the total product mix strategy as well as provide a 
competitive strategic advantage for higher education institutions. Newbould (1982) has also 
applied Boston Consulting Group Matrix (BCG) in higher education programmes. By 
positioning each programme in the matrix and by comparing academic programmes, 
management can allocate resources or terminate any programme depending on its performance. 
Although it is useful, product portfolio model proposed by Newbould fails to respond to the 
complexities that educational programmes have. This is because many factors, beyond those of 
students demands, may affect programmes’ performance like government funds, innovation 
and market needs, and therefore, management decisions based solely on product portfolio 
model become insufficient (Wells, 2011).  
A number of studies have also adopted the 4Ps transactional marketing approach in higher 
education. Binsardi and Ekwulugo (2003) conducted a survey using transactional marketing 
model. They have concluded that students’ needs are clustered around tangible and core 
features of an educational product like fees, quality, scholarships and academic recognition. 
Accordingly, the best suggested marketing strategy to attract students is to focus more on better 
quality, lower tuition fees, scholarships, and adopt promotional strategy through alumni, 
universities’ websites and friends. Binsardi and Ekwulugo (2003) concluded that in order for 
higher education institutions to succeed, it is imperative that they foster relationships and 
interaction with stakeholders instead of adopting merely transactional marketing approach. 
B. Service marketing strategy 
Most scholars (Kotler and Fox, 1995; Mazzarol, 1998; Brooks and Hammons, 1993) 
argue that higher education is a service rather than a product. Given the rather intangible nature 
of higher education, other components were added to the traditional four marketing mix (price, 
place, promotion and product). These are: people, physical facilities and process. Zeithaml et 
al. (1985) presented four features that characterize any service including higher education: 
intangibility; heterogeneity; inseparability and perishability.  
Although educational experience is tied to physical diplomas, the whole process is 
intangible and does not lead to the acquisition of any factor of production. Kotler and Andreasen 
(2013, p.429) describe a service as “any activity or benefit that one party can offer to another 
that is essentially intangible and does not result in the ownership of anything’’. Similarly, Du 
Plessis and Rousseau (2008) highlight the importance of intangibility as a distinctive feature of 
services in higher education. Although higher education institutions comprise intangible forms 
like teaching process, other tangible elements are taking place in higher education like learning 
materials, final certificates and textbooks. It is very important not to consider services and 
products as polarities or opposing dualities but rather as a continuum that can include both with 
different scales MacColl-Kennedy (2003). In other words, higher education programmes 
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composed of both tangible products and intangible services. Therefore, it is important not to 
categorize or classify programmes as purely services or products, but rather as a mixture of 
both with different scale. 
Lovelock and wright (2002) elaborate on the features that characterize services in higher 
education institutions. First, customers are highly involved in the process of a service. Students’ 
performance and participation, for example, affect the quality of services provided. They cannot 
sit back and wait for the service to be delivered. Therefore, customers and services are 
inseparable. Second, customers cannot have the same perception toward higher education 
institution. Each time the service is provided, students gain different experiences and 
perceptions (Brooks and Hammons, 1993). This makes the service provided heterogeneous in 
higher education. Third, higher education services are perishable and therefore cannot be 
inventoried. Because higher education service is perishable, students have to attend the courses 
physically to get the educational service. 
Although service marketing mix is applicable to higher education, educational institutions 
have unique features that make applying service concepts to higher education challenging. 
Canterbury (2000) argued for the fact that similarities between higher education and other 
businesses are not sufficient to adopt service marketing to higher education. He presents a 
number of distinctive features that characterise higher education. First, choosing a higher 
education is a unique decision. Such unique decision is highly important to the decision maker 
than any other purchasing decision because it affects directly decision makers’ life. More 
importantly, students may not necessarily have precise and sufficient information to assess the 
unique decision. Second, higher education institutions involve entirely customers in the process 
of the service.  Unlike other businesses, higher education institutions, or what Goffman (1961) 
names ‘total institutions’, influence students’ life to a great extent. The boundaries between 
personal life and educational service become unclear when higher educational institutions take 
care of education, lodging, social life, recreation and food (Lovelock, 1980). Third, prospective 
students’ development is very sophisticated. Their wants and needs, desires and objectives 
restrict the process of educational service.  
Both product approach and service approach have considered students as customers while 
programmes are viewed as products. They have both adopted strategic planning on the basis of 
defined and predetermined customer-product interaction (Conway, 1994). However, customer-
oriented strategy problematizes the concept of consumer-product duality when it integrates 
other stakeholders into the process of marketing strategy in higher education. This is because 
different needs and wants of other stakeholders may affect institution’s objectives. 
C. Stakeholders Orientation  
Mehralizadeh and Emoghaddam (2010) demonstrate that students are not only customers 
of higher education in the traditional sense of a customer in a service industry, but they are also 
products of educational institutions from the perspective of other stakeholders like employers. 
The peculiar nature of customers in higher education make scholars focus more on customers 
and identify them first before planning any marketing strategy. Belohlav (1984) examined the 
nature of students as customers in higher education, in doing so he acknowledged that there are 
other customers as well, for example alumni, government and businesses are some of them. 
The alumni consume their school activities and part-time courses after graduation. Similarly, 
businesses and governments consume graduate students and potential employees. The diversity 
of stakeholders’ needs in higher education makes institutions’ missions challenging and 
complex in a way that each stakeholder’s interest may conflict other stakeholder.  
Kotler and Fox (1995) examined thoroughly other stakeholders of higher education or 
what Kotler calls ‘the public’. Figure 2-1 illustrates the 16 stakeholders that have potential or 
actual interest in an education institution.  
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Figure 1: The University and its Public 
 
Stakeholders differ in their involvement in higher education because of different needs 
and wants. While prospective students may need a job after graduation, parents look for 
teaching quality or accreditation of programmes. Understanding customers’ needs and wants is 
very important to adopt marketing orientation, otherwise; institutions will experience 
‘marketing myopia’ (Kotler & Fox, 1995). Marketing orientation in higher education focuses 
more on customers’ satisfaction through designing, communicating, planning and delivering 
the right programme and service. Although stakeholders’ interests, needs and wants might be 
conflicted in regard to the institution’s mission and objective, institutions should choose 
selectively the appropriate stakeholders that go hand in hand with the institution’s mission, then 
adjust those objectives and missions with the public needs and wants (Kotler, 1995). 
Other literature embraces the concept of ‘stakeholder orientation’ rather than ‘customer 
orientation’ (Alarcon-del-Amo et al., 2016; Sabando et al., 2016). This is because of the fact 
that the concept of customer orientation does not fit into higher education sector, and that 
stakeholder orientation successfully addresses the public as a whole. The prevalent perspective 
in marketing literature in higher education considers students as the main customers (Redding 
2005, Marzo 2005). Nevertheless, the question as to whether or not students should be 
categorised as customers remains pertinent. Previous studies showed that students expect to be 
treated as customers in some educational contexts but not all of them (Saunders, 2014). Students 
are less likely to be treated as customers in the classroom, assessments and graduation while 
they like to be treated as customers in their interaction with staff, complaints, students’ 
feedback, and teaching methods (Koris & Nokelainen, 2015).  
The emergence of a free market and commercialization in higher education has promoted 
a supplier-customer relationship. Such relationships may adopt the maxim of ‘the customer is 
always right’. However, teachers are less likely to accept students as customers (Winter & 
O’Donohue, 2012). When considering students as customers, they will expect grades regardless 
of any effort done. They can irresponsibly transfer learning to the university and expect 
entertainment rather than learning (Eagle and Brennan, 2007). Besides, the relationship 
Source: Kotler and Fox (1995, p.20) 
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between the supplier and the customer in higher education is highly asymmetric in that students 
do not approach programmes with high precision. They cannot guarantee jobs after graduation 
or be sure to get a qualification.  
Exploring a wider definition of students as customers or as products of other customers 
may extend our concepts of marketing theory as applied to higher education. For example, 
Litten (1980) defines a student as “a client, part of the process itself, and a quasi-product at the 
end of the process” (p.47). The student is part of the process because they contribute to the 
quality of the educational experience by carrying all their needs, attitudes and attributes to the 
educational process. Ressler and Abratt (2009, p.39) argue that “the student is not only a 
customer of the education, but a designer of the education product and in essence becomes a 
product of the university on graduation”. This means that a student is not a customer in the 
traditional sense. Having said all this, it is imperative that education institutions become 
cautious in their displacement of marketing concepts from other businesses to higher education 
sector. Greater contextualization and adaptation should take place for the sake of a better 
marketing framework.   
IV. Strategic Planning in Higher Education 
A. Marketing Plan  
Higher education institutions become aware of the importance of marketing planning 
within the overall institutions’ strategic plans. As a matter of fact, universities should go beyond 
the traditional marketing activities of promotion, students’ recruitment or advertising. Kotler 
and Murphy (1981) argue that most universities have a quality operational level, but they 
overlook the strategic plan on the mistaken belief that strategic plan is a waste of time with no 
concrete results. All institutions tend to plan in the budgeting and scheduling level while some 
of them are short-term planner. Unfortunately, only few institutions are long-term strategic 
planners. A strategic marketing plan is an integrated process of the whole institution’s 
philosophy and approach (Gyure and Arnold, 2004). Most institutions do not recognize the need 
of marketing plan until they face serious students’ enrolment decline or fund raising. Then they 
start questioning their techniques and marketing activities.  Kotler and Fox argue that ‘’the first 
step to start a new strategic or marketing plan is to recognize the need for a marketing planning’’ 
(1995).  
 Kotler and Fox suggest that universities adopt two marketing planning types: strategic 
plan and tactical marketing plan. While the former focuses more upon setting objectives, goals, 
and mission, the latter grows out of strategic marketing plan and implements the strategic 
objectives. Kotler (1995) defines strategic planning as:  
The process of developing and maintaining a strategic fit between the 
institution’s goals and capabilities and its changing marketing opportunities. 
It relies on developing a clear institutional mission, supporting goals and 
objectives, a sound strategy, and appropriate implementation. (p.95) 
A marketing strategic plan follows certain steps as it is illustrated in Figure 2 of the 
strategic planning process: 
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Source: Kotlerand Fox (1995) 
An educational institution must first examine its internal and external environment. The 
reason behind scrutinizing the environment is to have a general picture of major threats and 
opportunities so that strategic decisions can be accurately taken.  Cann and George (2004) also 
underline the importance of internal and external data in developing marketing strategy. 
Following the environment analysis, a higher educational institution should appraise its 
resources by analysing its strengths and weaknesses. Kotler (1995) argues that identifying the 
distinctive competencies in those resources like funds, personnel, or facilities will definitely 
provide the institution with differential advantage over competitors.  
Thirdly, the previous phases in the implementation of marketing strategic plan provide 
the cornerstone for the institution’s mission, goals and objectives. Those missions and goals are 
not static but rather subject to change depending upon environment change and institutional 
resource competencies. Forth, to evaluate efficiently programmes and markets for change, 
management should assess the environment analysis and resource analysis, along with 
objectives and missions. Kotler and Fox (1995) suggest two strategy formulations at this stage: 
Academic portfolio and product/market opportunity strategy. Academic portfolio is based on 
analysis of current programmes and reviewing their quality, attractiveness and relation to the 
institution’s mission. Product/market strategy is based on market orientation in a way that 
evaluates market trends so that programmes can be in line with the market needs. 
 Fifth, Cann and George (2004) argue for the fact that organization’s readiness to learn 
and implement marketing strategy should also be taken into consideration when implementing 
a new marketing strategy, and that organizational culture is a key to efficient marketing plan 
(Deshpande and Webster, 1989). University presidents for instance who try to convince 
teachers to be market oriented and to design non-traditional programmes may encounter 
resistance from the academic culture. Besides, embracing a new marketing plan based on 
international students’ recruitment requires staff training to meet the institution’s mission and 
objectives.  
Finally, every institution should design and upgrade its system including technology, staff 
and academic or admission procedures. When an institution implements a new marketing 
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• Public environment 
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strategy, it is important to invest in telecommunication, attendance biometrics or computers in 
the classroom. Internal functions should reflect the quality of service provided (Kotler & Fox, 
1995).  
Marketing plan or the tactical plan should follow and be an integral part the strategic plan 
(Maringe & Foskett, 2002). As a matter of fact, education institutions are rarely aware of 
different types of customers. Institutions tend to focus upon one or two stakeholders and build 
up their marketing plan on them. Instead, institutions should highly adopt market orientation 
(Conway et al., 1994). According to Kotler and Fox (1995), marketing plan includes the 
following sections: “executive summary, situation analysis, goals and objectives, marketing 
strategy action programmes, budget and controls’’ (p.102). The following table illustrates 
elements of a marketing plan advocated for higher education marketing managers: 
Table 1. Steps of a marketing plan. Source: Kotler and Fox (p. 102, 1995) 
A successful marketing plan requires highly skilled managers and staff in higher 
education institutions. Gray (1991) underlines the importance of market research techniques, 
skills in planning, analysing, and interpreting data in achieving the objectives of a marketing 
plan. As far as Moroccan universities are concerned, the scarcity of qualified marketing staff 
affects negatively the marketing plan’s objectives.  
Some of the main marketing goals that make universities adopt a marketing plan are: 
recruiting student, improvement of curricula, fund raising for research objectives, cooperating 
with academic, research or economic institutions and attracting didactic personnel Białoń 
(2015).  
A marketing plan is highly advocated as a continuous planning process aiming at 
maximizing institutions’ resources and capacities either to solve problems or to meet 
stakeholders’ expectations (Gyure & Arnold, 2004). As a matter of fact, both strategic planning 
and marketing planning should operate complementarily to analyse the internal and external 
environment as well as to assess institutions’ resources and capabilities in order to set objectives 
realistically. Blend of marketing strategies should be implemented to fit education context and 
its peculiar nature like market segmentation, targeting, positioning and marketing mix. It is also 
Section Purpose 
I.Executive summary A brief overview showing proposed plan to management 
II.Current marketing situation Background data on market situation, competition, external environment… 
III.Opportunity and issue analysis Identify threats and opportunities, internal environment… 
IV.Objectives Set objectives for the marketing plan precisely 
V.Marketing strategy Represent strategies and approaches that the institution will adopt 
VI.Action Programs Answers: what will be done? who will do it? when will it be done? Who much will it cost? 
VII.Budget Financial forecasting, costs and other outcomes 
VIII.Control Indicate how the implementation and effectiveness of the plan will be monitored. 
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worth mentioning that the extent to which marketing strategies should be implemented in higher 
education institutions depends mainly on objectives and goals set by those institutions and their 
definition of stakeholders and the service provided. 
B. Marketing Research 
 Most higher education institutions do not understand how their customers perceive the 
service they provide, until they encounter a problem that need to be solved be it a decrease in 
students’ recruitment or a fall in donations. Problem identification and problem solving are the 
main important responsibilities of any university’s management and administration. Decision 
makers need to take data-gathering and marketing research seriously before any action is made. 
Otherwise, resources and time spent will be wasted (Kotler & Fox, 1995). Universities need to 
build a reliable information database from their marketing research. Krampf and Heinlein 
(1981) argue that internal and external research is required to improve the service offered. A 
quality information is indispensable for a good marketing plan. 
To identify marketing research issues, Kotler and Fox (1995) underscore four methods. 
First, complaint system can be created to identify stakeholders’ concerns and dissatisfaction. 
Second, marketers and administrators can adopt a marketing problem inventory in which they 
can list frequent problems and difficulties either internally or externally. Third, the institution 
can assess demands of their programmes and services by determining the marketing problem 
between the desired demand and the actual demand. Forth, universities can undertake a 
marketing audit by collecting critical data for analysis. Usually, the auditor is an independent 
consultant who appraises the institution objectively so as to provide long-term and short-term 
recommendations.    
Identifying a marketing challenge or a problem is definitely the first step in effective 
marketing plan. Stott and Parr (1991) argue for the fact that institutions should evaluate 
opportunities, threats, strengthens and weaknesses (SWOT) before any marketing plan is taking 
place. Applying SWOT analysis is very helpful in linking an institution’s strengths with the 
existing market opportunities as well as avoiding weaknesses and challenging threats. As Baker 
et al (1998) stated, a SWOT analysis is a strategic audit used by an institution to improve its 
programmes and services. 
It is also worth mentioning that both market and marketing research should be seen as a 
process rather than a project so that universities can continuously adjust their marketing mix 
and strategies according to existing environment (Rossum & Baum, 2001). It is also argued that 
institutions that adopt a market-oriented strategy tend to consider marketing research as a 
process. A market orientation strategy can also help universities in developing an integrated 
marketing intelligence system to analyse customers’ needs and complaints, competition and 
other external variables (Cann & George, 2004).    
C. Segmentation 
One of the main strategic approaches that is based on market research and marketing 
information is segmentation. Market segmentation is a marketing tool used to change and divide 
the market in sets of segments which share the same characteristics, needs and values 
(Schiffman, Kanuk, & Hansen, 2008). Although segmentation literature is well established in 
marketing theory, market segmentation in higher education literature is not well grounded 
(Hemsley-Brown, 2017)  
Kotler and Fox (1995) present three approaches to segmentation that any institution 
should embrace. First, mass marketing considers all students are alike and no preference or 
difference exists among customers. Generally, institutions adopting mass marketing try to 
convince all students that their programme is the best. While this segmentation strategy is less 
expensive in promotion and communication, most universities do not adopt it because of the 
diversity of stakeholders’ needs and preferences. Second, programme differentiated marketing 
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seems to be the most used segmentation strategy in higher education. This is because 
universities tend to offer different programmes and different fields of studies to meet 
prospective students’ needs.  Third, other universities will resort to focused marketing. Serving 
a target market can result in a competitive advantage because of differentiation strategy. 
However, the targeted segment might be a failure especially if the segment is not substantial or 
sustainable. As Kotler and Fox (1995) argue, universities should make sure that the 
segmentations chosen are measurable, accessible, substantial and durable.   
Kotler and Armstrong (2003) agree on four grouping variables for customer in higher 
education: demographic, geographic, behavioural and psychographic, all of which can be 
integrated in a marketing mix to serve institutions’ marketing strategy. Universities today 
segment the market into three main customers: high school leavers, mature students and 
international students. Although there are other segments like managers who are seeking 
corporate training, they are not generally the core business for a university. All of those 
segments have different factors in choosing a university or a programme (Soutar & Turner, 
2002).  
To examine the viability of segmentation in strategic planning in higher education, 
Rindfleish (2003) conducted an Australian study focusing on the marketing technique of 
segment profiling. He found out that the segment profiling was highly beneficial in that it 
reduces the risk of adopting inefficient strategic planning goals by detecting a new market 
segment.  Efficient segmenting and targeting contribute to market differentiation. Mazzarol and 
Hosie (1996) argued that successful differentiation requires an institution to reflect an image of 
perceived value in the market. 
D. Targeting 
After segmenting the market, the institution should select among three main targeting 
strategies: mass marketing; targeted marketing and niche marketing (Hsuan-Fu & Chia-Chi, 
2008). Mass marketing is applied when an institution intends to attract as many customers as 
possible and focus on common needs and wants of customers. Usually one programme will be 
designed to attract as much students as possible. Although adopting undifferentiated marketing 
strategy is less expensive, it fails to satisfy customers whose needs are different from the mass.  
On the other hand, targeted marketing approach focuses on targeting a number of 
segments and addressing them using different marketing mix. For instance, a university can 
have undergraduate, graduate and research programmes or even alumni programmes. Targeting 
the market using differentiated marketing is highly recommended by scholars especially when 
it is cost effective (Kotler & Fox, 1995). Targeting more than one segment in higher education 
remains imperative since institutions address more than one stakeholder. However, institutions 
should be alert in using targeted marketing approach; some universities go too far in the 
segmentation process by offering more segmented programmes. Although this can live up to 
the public expectations, it can be very costly.  
The last targeted marketing strategy is the niche marketing or the concentrated marketing. 
This is when a university focuses on one segment and implement all its marketing strategies to 
target it. Targeting one segment can be risky for some institutions as the targeted segment may 
disappear or shrink (Hsuan-Fu & Chia-Chi, 2008). However, niche marketing can be viable in 
higher education especially when the institution has limited resources. 
E. Marketing Mix 
The concept of marketing mix was first introduced in macroeconomic theory (Chong, 
2003). Later, McCarthy (1964) introduced the concept of ‘marketing mix’ as conceptual 
framework in marketing repertoire that translates planning into practice and contributes to 
successful decision making for managers (Bennett, 1997). This conceptual framework is used 
to improve businesses’ strategies and tactics (Palmer, 2012). Marketing mix has prevailed 
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research in the marketing field to the extent that Kent (1986) considers the 4Ps (Price, place, 
promotion, product) as “the holy quadruple…of the marketing faith…written in tablets of 
stone”. Zeithaml and Bitner (2010) defined marketing mix as a strategic tool used to satisfy and 
communicate with customers. Management also adopts marketing mix to achieve institutional 
objectives by blending price, programme, place and promotion (Michael et al., 1995).  
However, Moller (2006) underlined that the limitations of the 4Ps in marketing mix, as 
the cornerstone of the conventional marketing management have become subject to criticism. 
Some researchers have even gone as far as eliminating the 4Ps model altogether and suggesting 
an alternative framework. Rafiq and Ahmed (1995) also argued for the fact that the 4Ps does 
not satisfy the business environment changes namely in the service sector, and that Booms and 
Bitner’s (1981)’s 7P marketing mix has to replace McCarthy’s 4Ps marketing mix. The reason 
behind criticising the 4Ps marketing mix is because of its product-oriented rather than customer-
oriented (Popovic, 2006). Each element of the marketing mix should be seen from the 
customer’s perspective. By converting product into customer solution, place into convenience, 
promotion into communication and price into cost, the 4Ps marketing mix can be responsive to 
customers’ needs (Lauterborn, 1990). Similarly, Baker (2008) criticised the traditional 4Ps 
marketing mix. He states that the product variable is presented in isolation as if it is sold 
independently. However, marketers and companies sell products in relation to their brands and 
their product lines. Unlike customers who perceive products holistically in relation to their 
brand, the 4Ps marketing mix does not consider relationship buildings and customers’ 
experiences; rather, it regards customers as passive.  
To differentiate between service marketing and product marketing and to keep up with 
the environmental changes that marketing and higher education are facing, Cowell (1982) 
proposed two additional ‘Ps’: people and process. The importance of people lies in the fact that 
they are the performers and sellers. Relationship marketing is mainly based on people’s 
interaction with customers. The importance of the process revolves around service delivery as 
an essential ingredient in any customer satisfaction. Physical evidence, the seventh marketing 
mix, was introduced by Gray (1991) to represent the environment in which the service is 
provided. The seven-marketing mix are defined in the table below:  
 
Table 2: Definitions of marketing mix in product and service industry 
Product                                 The good or service that is delivered  
Price The recourses needed by customers to get the services/goods 
Place  The location and accessibility of the services/goods 
Promotion Communication activities addressed to potential customers 
People Those involved in the process of the services delivered 
Process The organizational system by which the service is delivered 
Physical evidence The environment is which the service is provided 
Source: Gray (1991, p.31) 
Mariage (2006) points out that the seven-marketing mix should be integrated effectively 
to achieve a competitive advantage. Achieving an optimal blending of the marketing mix 
components depends on many factors including institutions’ internal and external 
competencies, target market and the target customer. The implication of 7Ps marketing mix is 
highly compatible with service industry in general and higher education institutions in 
particular. 
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Conclusion 
Higher education institutions have become increasingly aware of the role of marketing in 
achieving their missions and objectives as well as planning strategically. Marketing contributes 
to a better understanding of current activities and performance of higher education institutions 
and compares it with their missions. Marketing can also detect problems as well as proposing 
solutions and plans to achieve a stated mission for any higher education institution (Kotler & 
Fox, 1995).    
According to Rudd and Mills (2008), marketing principles revolve around three main 
tenets: First, marketing is essential at any educational institution’s phase. Second, marketing is 
an ongoing process that is implemented in a cyclic way from planning, implementation to 
control. Such process should be regular and consistent. Institutions should regularly inform, 
remind and even reinforce current and prospective students. Third, marketing is not a panacea 
tool for all sorts of problems. If an institution is unable to provide students with added value 
for their educational experience, marketing becomes inadequate. 
This chapter has presented the implementation of marketing practices in higher education 
and has shown proposed marketing process steps, marketing tools and marketing techniques 
that could further be adapted to higher education.  Future research direction for academics could 
be to conduct empirical research to find out, to what extent and how, the marketing practices 
presented in this chapter are actually adopted in higher education. Likewise, practitioners of 
HE marketing research could use the extensive literature presented in this chapter to guide 
implementation of improved marketing practice in their own or their client institutions. 
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 ةیلكل نیمتنملا ،ةیداصتقالا مولعلا صصخت يف رهز نبا ةعماج ةبلط نم ةنیع ىلع سایقملا قبطو ،)لوصولا
 باطقتسا( رییستلاو ةراجتلل ةینطولا ةسردملاو ،)حوتفم باطقتسا( ةیعامتجالاو ةیداصتقالاو ةینوناقلا مولعلا
 ىلع تعزو ةرامتسا ةطساوب ،تانایبلا عمج لالخ نم ،يلیلحتلا يفصولا جهنملا ثحابلا مدختسا دقو .)دودحم
 يف ةیئاصحإ ةلالد تاذ قورف دوجو ىدم دیدحت ىلإ ةساردلا ىعستو .نیتیعماجلا نیتسسؤملا ةبلط نم ةنیع
 يف ةیمیلعتلا تامدخلا ةدوجل ةبلطلا مییقت ىوتسم دیدحت و ،ةیعماجلا ةسسؤملا عون ریغتمل ىزعت ةبلطلا تاباجإ
 لصوتملا جئاتنلا ءوض يف .نیتسسؤملا نم لك يف فعضلاو ةوقلا طاقن دیدحت و ،ةساردلا عوضوم نیتسسؤملا
 مییقت نأ ىلإ ةساردلا تلصوت دقو .ةعماجلا يف ةیمیلعتلا تامدخلا ةدوج نیسحتل تاحرتقم میدقت متیس ،اهیلإ
 لخاد سایقملا داعبأ يف فالتخا عم ،طسوتملا ىوتسملا يف ةیمیلعتلا تامدخلا ةدوج ىوتسمل ةبلطلا
 .نیتسسؤملا
 
  يعماجلا میلعتلا -ةمدخ-ةدوج :ةیحاتفملا تاملكلا
Overview 
Since independence, the Moroccan university has undergone several reforms aimed 
at enhancing the level of education and improving its quality. The Moroccan 
university comprises two types of institutions: open-ended colleges, schools and 
institutions with limited polarization, which has served both a limited elite and an 
open public education. The study aims at measuring the quality of the educational 
service provided by Ibn Zohr University of Agadir. In so doing, the researcher 
adopts the measure of quality of service in higher education “HED PERF” 
(dimensions: non-academic aspects, academic aspects, reputation, accessible 
facilities). This was applied to a sample of students from Ibn Zohr University in 
economics, belonging to the Faculty of Law, Economics and Social Sciences (open 
polarization) along with the National School of Commerce and Management 
(limited polarization). The researcher opts for the descriptive analytical method to 
collect data by means of a questionnaire distributed to a sample of the students from 
both institutions. The study seeks to  ddetermine the existence of differences of 
statistical significance in the answers of students attributed to the variable type of 
university institution, to examine the level of students’ evaluation of the quality of 
educational services in the aforementioned institutions, and to identify strengths and 
weaknesses in each of the two institutions. In light of the results attained, 
suggestions will be presented to improve the quality of educational services at the 
university. The study came up with the students’ assessment of the quality of 
educational services at the intermediate level, with different dimensions of the scale 
in both institutions. 
 
Keywords: quality, services, university education 
 
 يسیمل رمع  يبرغملا يعماجلا میلعتلا ةدوج 
 2 
 ةمدقم
 نیسحتو يعماجلا میلعتلا ىوتسمب ضوهنلا ىلإ تفده تاحالصإ ةدع لالقتسالا ذنم ةیبرغملا ةعماجلا تفرع
 ،ةیمنتلل ةرطاق ةعماجلا رابتعا ىلع دكؤیل ،1999 ةنس نیوكتلاو ةیبرتلل ينطولا قاثیملا ردص قایسلا اذه يفو	.هتدوج
 .اهجولو نطاوم لكل نكمیو ،ةلهؤملا رطألاب ةیعامتجالاو ةیداصتقالا تاعاطقلا لك دوزت
 ،ةلهؤملا ةیرشبلا دراوملا ةلقو ،لیومتلا فعضو ،ةبلطلا دادعأ عافترا اهمهأ نم تایدحت ةدع ةدوجلا فرعتو	
 %95,31 ىلإ 2000 ةنس 10,6% نم يلاعلا میلعتلاب قاحتلالا ةبسن فعاضت برغملا فرعو .يلاعلا میلعتلا ةیملاعو
 .2016 ةنس
 ،ةیرشبلا دراوملا ةلقو ةیتحتلا ةینبلا فعض ةجیتن ،يعماجلا میلعتلا ةدوج صخی امیف تایدحت عسوتلا اذه حرطیو
 ، تاعماجلا يف ةبلطلا ددع عافترا طابترا ىلع تاساردلا تدكأ ثیح ،يرادالاو يجوغادیبلا ریطأتلا بسن فعضو
 تایلكلاو تاسسؤملاو تاعماجلا ىلع يبرغملا يعماجلا میلعتلا لمتشیو ةبلطلل ةمدقملا ةمدخلا تایوتسم ضافخناب
 ىلع نیلصاحلا ةبلطلا عیمج لبقتسی حوتفم باطقتسا وذ لوألاف :میلعتلا نم نیطمن ىلع دمتعیو ،اهل ةعباتلا ةصصختملا
 .ةارابم زایتجا اهمهأ طورشب ،ذیمالتلا مامأ حوتفم هیف لیجستلاو ،دودحم باطقتسا وذ يناثلاو ،ایرولاكابلا ةداهش
 ةساردلا ةلكشم .1
 هجوأ يهامو ،اهسایق قرطو ،ةعماجلا يف ةیمیلعتلا ةمدخلا ةدوج موهفم دیدحت لواحتس ةیلاحلا ةساردلا نا
 يف قورف دجوت لهو  ؟يبرغملا میلعتلا ماظن يف دودحملا باطقتسالاو حوتفملا باطقتسالا تاذ تاسسؤملا نیب فالتخالا
 ؟يعماجلا میلعتلا نم نیطمنلا نیذإه بسح ةمدخلا ةدوج ىوتسم
	:يسیئرلا لاؤسلا نع ةساردلا بیجتو
 رییستلاو ةراجتلل ةینطولا ةسردملاو ،لولم تیأ ةیداصتقالا مولعلا ةیلك ةبلط اهكردی امك ةیعماجلا تامدخلا ةدوج ىوتسم ام
	؟ریداكأ رهز نبا ةعماج يف
	:ةیلاتلا ةیعرفلا ةلئسألا يسیئرلا لاؤسلا نم قثبنیو
	؟(HedPERF) سایقمل اقبط نیتیعماجلا نیتسسؤملا ةبلط لبق نم ةكردملا ةیمیلعتلا تامدخلا ةدوج ىوتسم ام -
 ؟دمتعملا سایقملا داعبأ بسحنیتسسؤملا يف ةیمیلعتلا تامدخلا ةدوج ىوتسم فلتخی له-
 ؟نیتسسؤملا ةوقو فعض طاقن يهام -
 ةساردلا ةیمهأ .2
 طاقن ىلع فرعتلا يف مهاسی ،ةساردلا داعبأ بسح ةمدقملا تامدخلا ىوتسم ةفرعم نأ يف ةساردلا ةیمهأ ىلجتت
    .يعماجلا میلعتلا ةدوج نیسحتب ةلیفك ةبسانم تایلآ عضو ىلع دعاسی امم ،تامدخلا هذه يف فعضلاو ةوقلا
 ةساردلا فادهأ .3
	:ىلع فرعتلا ىلإ ةساردلا هذه تفده
	.ةبلطلا لبق نم ةكردملاو ةعماجلا فرط نم ةمدقملا تامدخلا ةدوج ىوتسم -
 (HedPERF) سایقمل ةعبرألا داعبألا بسح ةمدقملا ةیمیلعتلا تامدخلا يف فعضلاو ةوقلا طاقن مهأ ىلع فرعتلا -
 .)لوصولا ،ةعمسلا ،ةیمیداكألا ریغ بناوجلا ،ةیمیداكألا بناوجلا(
 ةدوج نیسحت يلاتلابو  ،ةوقلا طاقن زیزعتو ،فعضلا طاقن زواجتل تاحرتقم میدقت متیس اهیلا لصوتملا جئاتنلا ءوض يف  -
 .ةعماجلا يف ةیمیلعتلا تامدخلا
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	ةساردلا ةیجهنم .4
 ةیمیلعتلا تامدخلا ةدوج ىوتسم دیدحت فدهب يلیلحتلا يفصولا جهنملا مادختسا مت ،ةساردلا فادهأ قیقحت لجأ نم
 .ةعماجلا ةبلطل ةمدقملا
  ةیرظنلا ةساردلا :الوأ
. Iيلاعلا میلعتلا يف ةدوجلا موهفم 
  ةیمیلعتلا ةمدخلا ةدوج -1
 يلاعلا میلعتلا يف ةدوجلا فیرعت -أ
 نأ يغبنی يتلا ةیلامجإلا تافصلاو صئاصخلا نم ةعومجم" :يه يلاعلا میلعتلا ةدوج نأ ةراف وبأ دمحأ فسوی ىری
 ءانثأ تاربخلاو تاراهملاو ةفرعملاب هدیوزتو ،بلاطلا لیهأت ىلع ةرداق ةمدخلا هذه نوكت ثیحب ،ةیمیلعتلا ةمدخلا يف رفوتت
 فادهأو نیلغشملا فادهأو هفادهأ قیقحت ىلع رداق و،زیمتم يعماج جیرخ ةروص يف هدادعٕاو ،ةیلاعلا ةساردلا تاونس
	)251 ةحفص ،2006 ،ةراف وبأ(."ةیومنتلا عمتجملا
 قوسو ،بلاطلا تایجاح ةیبلت ىلع يمیلعتلا جتنملا رصانعو صئاصخ عومجم ةردقم ينعت يلاعلا میلعتلا ةدوجف
 .ةحلصملا تاذ ةیجراخلاو ةیلخادلا تاهجلا ةفاكو عمتجملاو لمعلا
 ةیمیلعتلا تامدخلا ةدوج -ب
 نم أدبت ،دیفتسملل ةهجوملا تایلمعلاو ةطشنألا نم ةعومجمل لماكتم ماظن يه يعماجلا میلعتلا ةمدخ ةدوج نإ
	.اهدوجو نم ضرغلاو ،ةعماجلا فادهأ عم امامت قفتی اذهو ،اهتیبلت ىلع لمعلاب يهتنتو هتاجاحو هتابغر دیدحت
	 :ةیمیداكأ ریغ ىرخأو ةیمیداكأ رصانع ىلإ ةیمیلعتلا تامدخلا ةدوج میسقت نكمیو
	ةیمیداكألا تامدخلا ةدوج -
 لمشتو ،ةدیج ةیمیلعت جئاتن ىلإ يدؤی امم ،لاعفلا سیردتلا ریفوت ىلع لمعلا :يلاعلا میلعتلا يف ةمدخلا ةدوج ينعت 
 ةربخل ضرعتلا دعب بلاطلا كولس رییغت لجأ نم ،ةعماجلا لبق نم ةفدهتسملا تاراهملاو مهفلاو ةفرعملا ىلع تامدخلا هذه
 ةیعماجلا ةسسؤملا ىلع نیعتی ،ةیمیداكألا تامدخلا ةدوج قیقحت لجأ نمو )2006 ،رباج وبأ و يماطق( .ةددحم ةیمیلعت
 مهماهمل مهئادأب ةلیفكلا ةیصخشلاو ةیملعلا تالهؤملاب نوعتمتی ،نییرادإلاو سیردتلا ةئیه دارفأ نم فاك ددع ریفوت
 .ةددعتملا
 ةیمیداكألا ریغ تامدخلا -
 بسانتی امب اهزیهجتو تاجردملاو تاعاقلا ریفوت ةعماجلا ىلع نیعتی ثیح ،ةمئالملا تازیهجتلاو قفارملا يف لثمتت 
 نیب لعافتلل ةصرفلا حیتت نأو ،حرشلا ىلع ةدعاسملا تازیهجتلاو ةیوهتلاو ةءاضإلا اهیف رفوتت نأو ،ةبلطلا دادعأ عم
 )2007 ،بیطخلا(.سیردتلا ةئیهو بالطلا
 ةبلطلل ةعماجلا اهمدقت ةمدخ لك 	:اهنأب ةیمیلعتلا ةمدخلا ةدوج فرعی يذلا يئارجإلا فیرعتلا ةساردلا ىنبتتو
	.ةبلطلا رظن ةهجو نم ىضرلا نم ةلاح ىلإ يدؤتو ،تافصاوملا عم قباطتت
 تالیهست ،ةعمسلا ،ةیمیداكألا ریغ بناوجلا ،ةیمیداكألا بناوجلا :ةیلاتلا داعبألاو بناوجلاب ةیلاحلا ةساردلا متهتو
 .لوصولا
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 ةدوجلا سایق -2
 ،نیعم تقو يف اهیلع نومكحی نیذلا صاخشألا رظن تاهجو بسح فلتخی يبسن موهفم ةیمیلعتلا ةمدخلا ةدوج نإ
 كلت ءادأب ةطیحملا فورظلا نع الضف )مهریغو بالطلا( میلعتلا يف ةحلصملا باحصأب اهتلص ءوض يف ددحتت يهف
 میقی نأ بجی يذلا يساسألا نوبزلا هنأ ربتعت تاساردلا فلتخم ناف ،ةیمیلعتلا ةیلمعلا روحم بلاطلا رابتعابو .ةمدخلا
 (2001	Tam,).ةیمیلعتلا ةمدخلا
 ةعماجلا ىوتسم اضیأ میقت يتلاو ،يمیداكألا هومنو هروطت میقتو سیقت يتلا لماوعلا مهأ نم بلاطلا اضر دعیو
 يمیلعت طمن نمو رخآل بلاط نمو ىرخأل ةعماج نم بلاطلا ىضر رییاعم فلتختو ،اهیف ةمدقملا تامدخلا ىوتسمو
	.رخآل
 ،)SERVQUAL( ةوجفلا سایقم :اهمهأ ،سییاقمو تاودأ ةدع نوثحابلا عضو تامدخلا ةدوج سایق لجأ نمو
	.)HEDPERF( يلاعلا میلعتلا يف ءادألا سایقمو ،)SERVPERF( يلعفلا ءادألا سایقم
 )تاعقوتلا -يلعفلا ءادألا =ةدوجلا(	(SERVQUAL)	ةوجفلا سایقم -
 سایقل دارفألا تاعقوتو تاكاردإ نیب ةوجفلا بولسأ وه اهلوأ ةفلتخم سییاقمو تاودأ تعضو تامدخلا ةدوج سایقل
 -1988-1985(	تاسارد ةدع لالخ نم (Others	&	Parasuraman) روط ثیح ،(SERVQUAL) ةمدخلا ةدوج
 مساب سایقملا فرعیو .ةمدخلا هذه ىوتسمل نوبزلا عقوتو ،ةمدخلا ىوتسم عقاو نیب ةوجفلا دیدحت ىلع دمتعت ةادأ )1994
 اهكردی يتلا تامدخلاو ،ءالمعلا نم ةعقوتملا تامدخلا نیب  ةوجفلا سیقی وهو ،)SERVQUAL( اراصتخاو ،ةوجفلا جذومن
 .ایلعف ءالمعلا
 (55-68	pp.	1992,	Taylor,	&	Cronin)	رولیتو	و نینورك ىری ثیح تاداقتنا ةدع سایقملا ىلإ تهجو دقو
 سیلو ،نوبزلا اضر ةقیقحلا يف سیقی لاوكفریس سایقم نأ ،(1999	Jr,	Vries	&	Helsdingen,	Kasper,)	ربساكو
 ةمدخ نأشب نوبزلا تاعقوت ققحت ىدم نع يتاذ روعش وه ىضرلاف ،ةدوجلا نع فلتخی موهفم وه اضرلا موهفمو ،ةدوجلا
 ةیفرعم ةدوجلا امنیب ،ةمدخلا مدقمب هنم رثكأ ةمدخلا ةیلمعب طبتری ىضرلاف ،بلقتمو يصخش ينادجو موهفم وهف	،ةددحم
 .اهسفن ةمدخلا ةیلمعو ةمدخلا مدقم صختو ،عسوأ ىدم ىلع امییقت نمضتت اهنوكل تابثلا نم ردقب مستتو
 )	)يلعفلا	ءادألا	=	ةمدخلا	ةدوج(	(SERVPERF( ءادالا سایقم -
 بسح ،هدحو ءادألا لالخ نم ةدوجلا سایق (125-131	pp.	1994,	Taylor,	&	Cronin) رولیتونینروك حرتقا
 يف ةدمتعملا سییاقملا نم وهو	،SERVPERF)( ةمدخلل يلعفلا ءادألا سایقم هیلع قلطأو	،)ءادألا = ةدوجلا( :جذومنلا
	)7 ةحفص ،2013 ،ناملس(	.ةفلتخملا تامظنملاو تاسسؤملا يف تامدخلا ةیعون سایق
 جذومنف ،نوبزلا هكردی يذلا يلعفلا ءادألا ءادألاب دصقیو ،ةكردملا ةدوجلا ،سایقملا اذه بسح ةدوجلاب دصقی
 )2013 ،لضاف و قداص( .ةكردملا ةدوجلا باسح يف تاعقوتلا ىلع دمتعی ال فرابفریس
 ملو ،يلاعلا میلعتلا يف ةدوجلا سایقل جذإمن ةدع (174-190	pp.	2009,	Brochado,)	وداشورب ةسارد تنراقو
 ىلع قوفتی ذإ ،سایقلا ىلع ردقأ فرابفریس نأ تدكأ اهنكل ،ةربتخملا سییاقملا نم يأل يعطق لیضفت ىلإ ةساردلا لصت
	)2014 ،هللا دبعوب( .ةیریسفتلا ةردقلاو ،ةیمیهافملا ةیقدصلاو ،ةیرایعملا ةیقدصلا نم لك يف سییاقملا ةیقب
 ،يئاطلا( .ةوجفلا جذومنب ةنراقم يلاعلا میلعتلا يف ةمدخلا ةدوج سایق يف يلعفلا ءادألا جذومن ةیلضفأ يئاطلا دكأو
 )63 ةحفص ،2013 ،يداولا و ،ةحیبص
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 )HEdPERF( يلاعلا میلعتلا ءادأ سایقم -
 يف ةمدقملا ةمدخلا ةدوجل ادیدج اسایقم 2006 و 2005 نیتسارد لالخ نم 	(Abdullah	Firdaus) روط 
 سایق لجأ نم قیبطتلل  لباقو ،يلعفلا ءادألا جذومن ریوطت ىلع يساسأ لكشب دمتعی ،ایزیلامب يلاعلا میلعتلا تاسسؤم
	«	PERFormance	Education	Higher	HEdPERF)«) هیلع قلطأو ،يلاعلا میلعتلا تاسسؤم يف ةمدخلا ةدوج
	(2005	,	A.	2006)(Firdaus	,	A.	Firdaus).يلاعلا میلعتلا اهمدقی يتلا تامدخلا لاجم يف ءادألا سایقم
 يف ةیمیلعتلا ةمدخلا ةدوج سایق يف اهدامتعا نكمی يتلا سییاقملا ةمدقم يف يتأی (HEdPERF)سایقم نإ
 )2016 ،يوطعلا و حلاص(	.تابثلاو ةیقادصملاب زیمتیو ،يلاعلا میلعتلا تاسسؤم
 ریسفت ىلع هتردقو تابثلاو قدصلا نم ةیلاع ةجردب 	(HEdPERF)سایقم عتمت ةدرو وبأ تدكأ 2007ةنس ةسارد يف
 اقفو ىرخألا يلاعلا میلعتلا ةئیب هجوأو ،ةیمیداكألا رصانعلا ىلع سایقملا دمتعاو ،رصمب يلاعلا میلعتلا يف ةمدخلا ةدوج
 .)68-67 تاحفصلا ،2013 ،يداولا و ،ةحیبص ،يئاطلا(.	بلاطلا میوقتل
 :داعبأ ةعبرأ لالخ نم يلاعلا میلعتلا يف ةیمیلعتلا تامدخلا ةدوج ىوتسم سایق متی سایقملا بسحو
 ،تامولعملا لیصوتو ،تاراشتسالا میدقت ثیح نم ،ةبلطلا هاجت ةیمیداكألا تایلوؤسملا :ةیمیداكألا بناوجلا -
 تاعاق جراخو لخاد بالطلا عم ةیباجیإلا فقاوملاو ،دیجلا لاصتالا تاراهمو ،بالطلا عم رمتسملا لصاوتلاو
 .تاصصختلا عونتو ،سردلا
 ،مهلمع ءادأ يف نیفظوملا ةءافكب قلعتتو ،ةمدخلا ىلع لوصحلا ىلع ةدعاسملا رصانعلا :ةیمیداكألا ریغ بناوجلا -
 .بالطلا ةدعاسمل دادعتسالا ةجردو ،تامدخلا میدقت يف ةعرسلاو ،تایاكشلل ةباجتسالاو
 .اهتلاسر قیقحت ىلع اهتردقو عمتجملا يف اهجامدنا ىدمو ،ةسسؤملا نم نیدیفتسملا ىدل ةینهذلا ةروصلا :ةعمسلا -
 ىلع لوصحلا ةلوهسو ،ةیداشرإلا تاحوللاو ،لوصولا ةلوهسو ،ةسسؤملل يفارغجلا عقوملا :لوصولا تالیهست -
 )2007 ،ةدرو وبأ( .تامولعملا
   .	IIيعماجلا میلعتلا ةدوجو لوبقلا تاسایس	
 ةمئالملا تاصصختلا ىلإ ةبلطلا هیجوتلو ،ةیعماجلا تاسسؤملا ضعب يف ةیباعیتسالا ةقاطلا ةیدودحمل ارظن
	.اهتاسسؤمب قاحتلالاو ةبلطلا لوبقل تاسایس عضو ىلإ ةلودلا دمعت مهتالهؤمل
 وه ،ةیبرعلا تاعماجلا يف يلاعلا میلعتلا ةدوج ةموظنم ةیلعاف فعض بابسأ دحأ نأ ىلإ تاساردلا ضعب تلصوتو
 ةبلطلا مدقت ریسفت ىلع ةرداق لوبقلا رییاعم نأو )2012 ،تمصع و سیوع(	،يلاعلا میلعتلا يف لوبقلا ماظن ةمءالم مدع
 هراسم يف هحاجنو بلاطلل يمكارتلا لدعملاو لوبقلا رییاعم نیب ةیطابترا تاقالع دوجو لالخ نم ،البقتسم ةساردلا يف
	)2015 ،يرمشلا( .يساردلا
 ام ابلاغ اهبالط يقتنت يتلا تاسسؤملاف ،يعماجلا میلعتلا ةدوج ىلع رثأت لوبقلا ةسایس نأ joseph فیزوج دكأو
	)170 ةحفص ،2009 ،دیدش وبأ(	.ةیلاع ةدوجب اهتاجرخم نوكت
 میلعتلاب ءاقترالا ناف كلذل ،صرفلا ؤفاكتو ةلادعلا ئدابم ىلع دمتعت نأ بجی يلاعلا میلعتلاب قاحتلالا ةیلآ نا
	)2011 ،كروبیإ و مورجوب(	.لوبقلا تاسایسو قاحتلالا لاكشأب ةطبترملا فورظلا ىلع دمتعی يلاعلا
 هب حمست امب ؛درف لكل ةئفاكتم ةیمیلعت صرف ریفوت ينعیو ،صرفلا ؤفاكت أدبم ،لوبقلا رییاعم يف رفوتی نأ بجیو
 نمضت نأ ةلودلا ىلعو ،ىثنأ مأ اركذ هنوك وأ يعامتجالا وأ يداصتقالا هعضو نع رظنلا فرصب ،هتاردقو هتادادعتسا
	.يلاعلا میلعتلا تاسسؤمب قاحتلالاو لوبقلا يف صرفلا ؤفاكت
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 دعتو ،يلاعلا میلعتلا يف ةدوجلا رییاعم دحأ دعت لوبقلاو ءاقتنالا تایسایس نأ دكؤت ةقباسلا تاساردلا فلتخم نإ
	.ةیلاع تالهؤمب عتمتی بلاط نیوكتو ،ةیمیلعتلا تامدخلا نیسحتل ىلوألا ةوطخلا
.	III يبرغملا يعماجلا میلعتلا 
 يبرغملا يعماجلا میلعتلا ماظن صئاصخ -1
 :يلی امیف يبرغملا يعماجلا میلعتلا ةموظنم صئاصخ دیدحت نكمی
 مولعلا تایلك يف ةیباعیتسالا ةقاطلا فعض ظحالی ثیح ،ةیبرغملا تاعماجلا نیب ةكرتشملا ةمسلا ظاظتكالا ربتعی -
 .ةبسانم دهاعملاو سرادملا يف ةیباعیتسالا ةقاطلا ربتعت امیف ،ةیناسنإلا مولعلاو بادآلا تایلكو ةیداصتقالاو ةینوناقلا
 .حوتفملا باطقتسالا تاسسؤم يف يرادإلاو يمیداكألا ریطأتلا فعض -
 .%13 دودحملا باطقتسالاو ،تاعماجلا يف نیلجسملا ةبلطلا نم %87 حوتفملا باطقتسالا ةبلط لكشی -
 .ةبلطلا عومجم نم %82 ةیبدألاو ةیعامتجالاو ةیداصتقالاو ةینوناقلا مولعلا تاصصخت لكشت -
 صقنو ،میلعتلا ةدوج ىلع ابلس سكعنیو ،ةساردلل يداعلا ریسلا ىلع رثؤی ،ةحوتفملا تاسسؤملا يف ةبلطلا دادعأ عافترا نإ
 ،بیدنم(	.همجح نم عفریو ظاظتكالا ةرهاظ ىرخأ ةرم سركی امم ،راركتلاو بوسرلا بسن عافترا ىلإ هرودب يدؤی ةدوجلا
 .)444 ةحفص ،2014
 دودحملاو حوتفملا باطقتسالا نیب يبرغملا يعماجلا میلعتلا -2
 يبرغملا يعماجلا میلعتلا يف لوبقلا تاسایس -أ
 :میلعتلا نم نیطمن نم يبرغملا يعماجلا يمیلعتلا ماظنلا نوكتی
 ةداهش ىلع نیلصاحلا ةبلطلا عیمج هجو يف احوتفم اهیف لیجستلا نوكی تایلكلا نم نوكتت :حوتفم باطقتسا تاذ تاسسؤم
 دعاسی ال دق تاعماجلا ضعبل يفارغجلا دعبلا نأ مغر ،ةعماجلا يف دعقم ىلع عیمجلا لوصح نمضی اذهو ،ایرولاكابلا
 .ثانإلا اصوصخ مهتسارد ةعباتم ىلع ذیمالتلا
 زایتجا طرش ،ذیمالتلا عیمج مامأ حوتفم اهیف لیجستلا ،دهاعملاو سرادملا نم نوكتت :دودحم باطقتسا تاسسؤم
 ةصصخملا دعاقملا لازت امو .ایرولاكابلا يف اهیلع لصحملا تالدعملا ىلع ءانب ،ءاقتنالا تافلم ةسارد دعب كلذو ،ةارابم
  .لغشلا قوس يف اهیجیرخ ىلع دیازملا بلطلا مغر ةدودحم يعماجلا میلعتلا نم طمنلا اذهل
 ،يداصتقالاو يجولونكتلا لاجملا يف ملاعلا هفرعی يذلا روطتلا ةبكاوم لجأ نم دهاعملاو ساردملا هذه ترهظ دقو
 )57 ةحفص ،2002 ،لامك(	.ةینقتلا رداوكلا نم لمعلا قوس تاجاح ةیبلت ىلإ فدهی يفیظو هجوت وه اههجوتف
 يأ هیف ىعارت الو ،زایتمالاو قوفتلا ىلع دمتعی دودحملا باطقتسالا تاذ تاسسؤملا يف ةبلطلا لیجست نأ مغرو
 نیب انیابت فرعی يبرغملا يعماجلا ماظنلا ناف )290 ةحفص ،2014 ،يسیش( ،ةیسنج وأ ةیعامتجا وأ ةیفارغج تارابتعا
 میلعتلا اهنم يناعی يتلا ةدوجلا لكاشم لك حوتفملا باطقتسالا تاذ تاسسؤملا تانیوكت دسجت ثیح ؛هل نینوكملا نیطمنلا
 تاسسؤم جولو عیطتسی ال نم الإ اهیلع لبقی ال ،ةیقبتم تانیوكت ایرولاكابلا ولماح اهربتعی ،ةمیقلا ةسخب يهف :يلاعلا
 اهیلإ رظنیو ،ةدیازتملا ةبلطلا دادعأ ببسب ةظتكمو ،لغشلا قوسل ةمئالم ریغ تالواقملا اهربتعتو ،دودحملا باطقتسالا
 تاسسؤم رفوتت نیح يفو .)109 ةحفص ،2014 ،يملعلا ثحبلاو نیوكتلاو ةیبرتلل ىلعالا سلجملا(	.ةیبلس ةرظن عمتجملا
 ،ادج ةدودحم ىقبت تاسسؤملا هذهل ةیباعیتسالا ةقاطلا نأ ریغ ،ةدیج تانیوكت ىلع دودحملا جولولا تاذ يلاعلا میلعتلا
 ىلعالا سلجملا( .ةروسیم ةیعامتجا طاسوأ نم ةبلطلا ىوس اهنم دیفتسی الو ،ىربكلا ندملا يف زكرمتت اهنوك ىلإ ةفاضإلاب
 )2008 ،میلعتلل
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  حوتفملا باطقتسالاو دودحملا باطقتسالا طمن نیب ةعماجلا -ب
 لاجم يف دودحملا باطقتسالاو حوتفملا باطقتسالا تاذ تاسسؤملا نیب میلعتلا فورظ ریفوت يف ةمهم قورف دجوت
 :ةیباعیتسالا ةقاطلاو ،بلاطلا ةفلكتو ،يجوغادیبلا ریطأتلا
 
 )2017-1016( يبرغملا يعماجلا میلعتلا طمن بسح تایئاصحا :1 لودج
دودحملا باطقتسالا 	 حوتفملا باطقتسالا  	
2016	 2013	 2000	 2016	 2013	 2000	 	
96787	 72360	 20968	 684718	 471059	 240661	 	نیلجسملا ةبلطلا ددع
17138	 13205	 3751	 67435	 46044	 22171	 	نیجیرخلا ددع
	 31280	 64893	 	 10067	 10212	 	)مهرد( بلاطلا ةفلكت
68	 63	 29	 199	 175	 126	  ددعلا( ةیباعیتسالا ةقاطلا لالغتسا
 )دعقم 100 لكل
18	 16	 7	 82	 65	 36	  لكل ددعلا( يجوغادیبلا ریطأتلا
 )ذاتسأ
33	 27	 9	 147	 114	 55	  )يرادا لكل ددعلا( يرادالا ریطأتلا
 رطألا نیوكتو يملعلا ثحبلاو يلاعلا میلعتلا ةرازو :ردصملا
 
 باطقتسالا تاسسؤم يفو ،ةبلطلا عومجم نم %87 حوتفملا باطقتسالا تاسسؤم يف نولجسملا ةبلطلا لكشی
 .% 13 دودحملا
 ةنس % 13و	،2000 ةنس %8رواجتی مل مهدادعأ دیازت مغر ةدودحملا باطقتسالا تاذ تاسسؤملا يف ةبلطلا ددعف
 بلاطلا ةفلكت فاعضأ ةثالث نم رثكأ لكشت ،دودحملا باطقتسالا تاذ تاسسؤملاب بلاطلا ةفلكت نأ امك .2016
 امم ،تایلكلا عم ةنراقملاب ایلعلا سرادملاو دهاعملا يف لضفأ ریطأتلا ةبسن نأل ؛حوتفملا باطقتسالا تاذ تاسسؤملاب
 .ىلعأ ةفلكتلا لعجی
 تاسسؤم ضرعت نیح يف ،بلاط 199 مامأ دعقم 100 حوتفملا باطقتسالا تاسسؤم تضرع 2016 ةنس يف
 .بلاط 68 مامأ دعقم 100 دودحملا باطقتسالا
 تاذ تاسسؤملا يف ریطأتلا بسن فعض لباقم ،ةدیج ریطأت ةبسن ىلع دودحملا باطقتسالا تاذ تاسسؤملا رفوتت
 .بلاط 123 لكل ذاتسأ ةینوناقلاو ةیداصتقالا مولعلا تایلك يف 2013 ةنس تغلب ثیح ،حوتفملا باطقتسالا
 يجیرخ ىلع میلعتلل ىلعألا سلجملا اهدعأ ةسارد بسح جرختلا نم ارهش 34 دعب لغشلا قوس يف جامدإلا ةبسن تغلبو
	ةیداصتقالاو ةینوناقلا مولعلا تایلك يف %79و رییستلاو ةراجتلل ةینطولا سرادملا يف %100 ،ةیبرغم تاعماج ثالث
(Berhili,	Berahou,	Cheddadi,	&	Zaaaj,	2015). 
 عم ةدیج تالص طبر نم ةیمازلإلا بیرادتلاب مهمایق ةطساوب ةبلطلا نكمتی دودحملا باطقتسالا تاسسؤم يفو
 .مهجرخت درجمب لمع ىلع لوصحلا نایحألا نم ریثك يف مهیلع لهسی امم لغشلا قوس تاسسؤم
 ىلع رثأ (11	p.	1998,	ATTALI,)	،مجسنم ریغو دحوم ریغ اماظن يبرغملا يعماجلا میلعتلا ةموظنم تزرفأو
 ةیعماجلا تاسسؤملا نم ناطمن اهلخاد دجاوتی ثیح )72 ةحفص ،2015 ،يلوسولا و ریمعل( ،صرفلا ؤفاكت أدبم
 يسیمل رمع  يبرغملا يعماجلا میلعتلا ةدوج 
 8 
 ،ةیرشبلاو ةیلاملا دراوملا ریفوت ربع مامتهالاب ىظحی لوألا طمنلا نأ ىلإ ةیجاودزالا هتاه تدأو .)حوتفملاو دودحملا(
 يجوغادیبلا ریطأتلاو تازیهجتلا يف ازجع يناعیف يناثلا امأ .لمعلل ةدیج صرف هیجیرخل رفویو ،لغشلا قوس ىلع حاتفنالاو
 .يفیكلا بناجلا ضوع يمكلا بناجلا هریست ىلع ىغطیو ،ةلاطبلا نم هوجیرخ يناعیو ،يرادإلاو
 يف فحجم ماظن عقاولا يف هنكلو ،صرفلا ؤفاكت نمضی ةیرهاظلا ةیحانلا نم ،يمیلعتلا ماظنلا حبصأ اذكهو
 )178 ةحفص ،2011 ،كروبیإ و مورجوب( .ةیعامتجالا ةاواسملا مدع نم الاكشأ قلخیو ،هقامعأ
 ةینادیملا ةساردلا :ایناث
	-Iةساردلا تاءارجإ	
 ةساردلا ةنیعو عمتجم -أ
 ةراجتلل ةینطولا ةسردملاو ،لولم تیأ ةیعامتجالاو ةیداصتقالاو ةینوناقلا مولعلا ةیلك ةبلط نم ةساردلا عمتجم نوكتی
 .2018-2017 يعماجلا مسوملا لالخ رهز نبا ةعماجل نیتعباتلا رییستلاو
 ریداكأ رهز نبا ةعماج لوح تایئاصحا :2 لودج
 ةراجتلل ةینطولا ةسردملا
	رییستلاو
 ةینوناقلا مولعلا ةیلك
 ةیعامتجالاو ةیداصتقالاو
	 ةیداصتقالا مولعلا ةبعش
رهز نبا ةعماج 	 	
1516 	 5831	 *	114166	  نیلجسملا ةبلطلا ددع
56	 15	 1115	 	ةذتاسالا ددع
45	 5	 687	 	 نییرادالا ددع
308	 	 11484	  نیجیرخلا ددع
  ةیباعیتسالا ةقاطلا 82415 5900 2430
 ددعلا( يجوغادیبلا ریطأتلا 102 388 28
)ذاتسأ لكل  
35 6611  ددعلا( يرادإلا ریطأتلا 166 
  )يرادا لكل
66 100 813  ةقاطلا لالغتسا 
 لكل ددعلا( ةیباعیتسالا
 )دعقم 100
 دودحملا باطقتسالا تاسسؤم يف 5119و )%95,5( حوتفملا باطقتسالا تاسسؤم يف بلاط 109047 مهنم )*(
)4,5%(   
	
 ابلاط 30و ،لولم تیأ ةیعامتجالاو ةیداصتقالاو ةینوناقلا مولعلا ةیلك نم بلاط 110 ،ابلاط 140 نم ةنیع رایتخا مت دقو
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 ةساردلا  تاءارجاو ةادأ -ب       
 هعضو يذلا سایقملا ىلع ةرامتسالا تدمتعا ،ةساردلا عمتجم نم تانایبلا عمجل ةادأك ةرامتسالا تمدختسا
 نمضتت يتلاو ،2007 ةنس ةدرو وبأ ةثحابلا فرط نم ةروطملا ةخسنلا قفو ،2006 ةنس 	Abdullah	Firdausثحابلا
  سایقملا ىلع تیرجأ دقو ،لوصولا تالیهست ،ةعمسلا ،ةیمیداكألا ریغ بناوجلا ،ةیمیداكألا بناوجلا :يه داعبأ ةعبرأ
 .اهتئیب و ةساردلا عوضوم  عم بسانتیل تالیدعتلا ضعب
 يعماجلا میلعتلا ةمدخ ةدوج داعبأ3لودج
 تارقفلا ددع دعبلا
 15  ةیمیداكألا ریغ بناوجلا
 15 ةیمیداكألا بناوجلا
 05 ةعمسلا
 05 لوصولا تالیهست
 40 يلامجالا ددعلا
 
 اذه رایتخا متو ،ةدشب قفاوأ ،قفاوأ ،دیاحم ،قفاوا ال ،اقالطا قفاوا ال :يهو لاؤس لكل لئادب ةسمخ ءاطعإ مت دقو
 لالخ نم ةقیقد جئاتن ىلإ لوصولا ىلع ةردقلاو ،ةباجإلا ىلع ةساردلا ةنیع دارفأ عیجشتل ةقلغملا تاباجإلا نم عونلا
 بسح ةباجالا تائف میسقت متو .SPSSيئاصحإلا جمانربلا مادختساب جئاتنلا لیلحتو تانایبلا غیرفت مت دقو ،لیلحتلا
 :ةیلاتلا تایوتسملا
 .ةفیعض ةجرد 2,5 نم لقأ •
  .ةطسوتم ةجرد 3,5 و 2,5 نیب •
	.ةیلاع ةجرد 3,5 نم ربكأ •
 ةساردلا ةادأ قدص -ت
 لودجلا ریشیو ،خابنورك افلأ لماعم مادختساب ةرامتسالا تارقفل يلخادلا قاستالا صحفب ةادألا تابث نم ققحتلا مت
 لدت ةیلاع ةمیق يهو 0.934 تارقفلا عیمجل تابثلا لماعم ةمیق تغلبو ،ةعبرألا سایقملا داعبأل تابثلا تالماعم ةیمیق ىلإ
 .)4لودجلا( جئاتنلا ثابت ةیناكمإ ىلعو سایقملا تابث ىلع
 خابنورك افلأ لماعم :4 لودج
 خابنوركافلا لماعم دعبلا
 0.868  ةیمیداكألا ریغ بناوجلا
 0.883 ةیمیداكألا بناوجلا
 0.829 ةعمسلا
 0.524 لوصولا تالیهست
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 :ةنیعلا فصو
 ةساردلا ةنیع :5 لودج
 ةبسنلا راركتلا ةئفلا  ریغتملا
 ةینوناقلا مولعلا ةیلك  ةسسؤملا
 ةیداصتقالاو
110 78 






 46.4 51 ركد
 53.6 59 ىثنأ
ت.ت.و.م ركد	 	17 56.7 
ىثنأ 	13 43.3 
عومجملا ركد	 	68 48,57 
ىثنأ 	72 51,43 
 رییستلاو ةراجتلل ةینطولا ةسردملا :ت.ت.و.م/ةیعامتجالاو ةیداصتقالاو ةینوناقلا مولعلا ةیلك : إ.ق.ع.ك
 اهتشقانمو جئاتنلا ضرع :اثلاث
   		-Iةیمیداكألا ریغ بناوجلا دعب 









 ةبلطلا بلاطمل نیفظوملا ةباجتسا ةعرس 1
 طسوتم 1.038 2.69 إ.إ.ق.ع.ك
 فیعض 1.119 2.30 ت.ت.و.م
 طسوتم 1.064 2.61 عومجملا
2	
 ضرعتلا دنع مهتنأمطو ةبلطلا عم نیفظوملا فطاعت
 تالكشملل
 طسوتم 1.057 2.68 إ.إ.ق.ع.ك
 فیعض 1.163 2.40 ت.ت.و.م
 طسوتم 1.083 2.62 عومجملا
3	
 لخاد ةیرادا تالماعم ءارجا دنع نامألاب روعشلا
 ةسسؤملا
 طسوتم 1.054 3.16 إ.إ.ق.ع.ك
 طسوتم 1.165 2.57 ت.ت.و.م
 طسوتم 1.102 3.04 عومجملا
4 
 
 قلخلا نسحو فطللاب نیفظوملا عتمت
 
 طسوتم 1.026 3.11 إ.إ.ق.ع.ك
 طسوتم 1.081 2.73 ت.ت.و.م
 طسوتم 1.045 3.03 عومجملا
 اهب نیفلكملا لامعألا ءادأ يف نیفظوملا ةءافك 5
 طسوتم 0.951 3.06 إ.إ.ق.ع.ك
 طسوتم 1.048 2.73 ت.ت.و.م
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 طسوتم 0.978 2.99 عومجملا
 بالطلاب نیفظوملا بناج نم يصخشلا مامتهالا	6
طسوتم 0.855 2.63 إ.إ.ق.ع.ك 	
فیعض 1.165 2.43 ت.ت.و.م 	
طسوتم 0.929 2.59 عومجملا 	
 تایاكشلا عم لماعتلا يف ةرادإلا ةءافك	7
طسوتم 1.183 2.64 إ.إ.ق.ع.ك 	
فیعض 1.213 2.33 ت.ت.و.م 	
طسوتم 1.192 2.58 عومجملا 	
 نیفظوملا لبق نم دیجلا لاصتالا تاراهم رفوت 8
طسوتم 1.210 2.82 إ.إ.ق.ع.ك 	
طسوتم 1.088 2.70 ت.ت.و.م 	
طسوتم 1.189 2.79 عومجملا 	
9 
 لبق نم مارتحالاو ةلماعملا يف بالطلا نیب ةاواسملا
 نیفظوملا
طسوتم 1.094 2.80 إ.إ.ق.ع.ك 	
طسوتم 1.106 2.87 ت.ت.و.م 	
طسوتم 1.185 2.81 عومجملا 	
 ينابملا ةفاظن ىوتسم	10
يلاع 1.170 3.54 إ.إ.ق.ع.ك 	
يلاع 0.847 3.80 ت.ت.و.م 	
طسوتم 1.115 3.53 عومجملا 	
 ةیدنأ نیوكتب حامسلا	11
يلاع 0.913 3.57 إ.إ.ق.ع.ك 	
يلاع 0.592 4.17 ت.ت.و.م 	
يلاع 0.887 3.70 عومجملا 	
 )تاعاقلا ةیافك ،ةحاسملا( ةسسؤملا ينابم لكش	12
طسوتم 1.252 3.42 إ.إ.ق.ع.ك 	
يلاع 1.098 3.97 ت.ت.و.م 	
يلاع 1.237 3.54 عومجملا 	
 تاعاقلاو تاجردملا يف تازیهجتلا رفوت	13
طسوتم 1.208 3.14 إ.إ.ق.ع.ك 	
يلاع 1.124 3.67 ت.ت.و.م 	
طسوتم 1.206 3.25 عومجملا 	
14	
 ،تینرتنالا	،خسنلا ،فصقم ،ةیحصلا( قفارملا رفوت
 )ةبتكملا
طسوتم 1.104 2.58 إ.إ.ق.ع.ك 	
طسوتم 1.202 3.07 ت.ت.و.م 	





فیعض 1.070 2.11 إ.إ.ق.ع.ك 	
فیعض 0.837 1.70 ت.ت.و.م 	
فیعض 1.035 2.02 عومجملا 	
 ماعلا يباسحلا طسوتملا	
طسوتم 0.666 2.92 إ.إ.ق.ع.ك 	
طسوتم 0.638 2.89 ت.ت.و.م 	
طسوتم 0.658 2.91 عومجملا 	
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 ىدملا يف عقت ،ةیمیداكألا ریغ بناوجلا دعب تارقفل ةبلطلا مییقت نأ ىلإ 6 مقر لودجلا يف ةدراولا جئاتنلا ریشت
 ةراجتلل ةینطولا ةسردملا ةفاظن ىوتسمب ةقلعتملاو 3.80ةمیق ىلعأ نیب ةیباسحلا تاطسوتملا میق تحوارت ذإ ؛طسوتملا
 ةیلك يف ةیضایرلا قفارملا فعض يف ةلثمتم ةرقف رخآو ،ةسردملا يف تازیهجتلا رفوتب ةقلعتملاو 3.67 اهتلت ،رییستلاو
 .2.11 ةیداصتقالا مولعلا
  ةیمیلعتلا تامدخلا ةدوجل طسوتم مییقت ىلع لدتو ،طسوتملا ىدملا نمض عقت دعبلا تارقفل يباسحلا طسوتملا
 .ةسردملل 2.89 لباقم 2.92 ب ةیلكلل مدقت عم ،2.91 يباسح طسوتم ىلع تلصح ةعمتجم دعبلا تارقف
		-IIةیمیداكألا بناوجلا دعب 











 ةیلمع تاقیبطت ىلع ةیساردلا تاررقملا ءاوتحا ةجرد 16
 طسوتم 1.103 2.59 إ.إ.ق.ع.ك
طسوتم 1.104 2.77 ت.ت.و.م 	
طسوتم 1.102 2.63 عومجملا 	
17	
 لخاد بلاطلا وحن ةیباجیالا تاهاجتالل ةذتاسألا راهظإ
	سردلا تاعاق جراخو
 
طسوتم 0.972 3.44 إ.إ.ق.ع.ك 	
طسوتم 0.915 2.70 ت.ت.و.م 	
طسوتم 1.004 3.28 عومجملا 	
 ةبلطلاو ةذتاسألا نیب رمتسملا لصاوتلا	18
يلاع 0.906 3.53 إ.إ.ق.ع.ك 	
فیعض 1.165 2.43 ت.ت.و.م 	
طسوتم 1.063 3.29 عومجملا 	
19 
	 ةبلطلا تاقیلعتو تاظحالمل ةذتاسألا ةباجتسا
	
 
طسوتم 0.938 3.32 إ.إ.ق.ع.ك 	
طسوتم 1.106 2.53 ت.ت.و.م 	
طسوتم 1.024 3.15 عومجملا 	
20 
 حصنلا میدقتل ذاتسألا بناج نم يفاكلا تقولا ریفوت
 ةبلطلل ةروشملاو
طسوتم 1.100 3.32 إ.إ.ق.ع.ك 	
فیعض 0.999 2.37 ت.ت.و.م 	
طسوتم 1.145 3.11 عومجملا 	
 حرشلا ءانثأ ةیلاع ةءافكب ةذتاسألا عتمتی	21
طسوتم 0.996 3.21 إ.إ.ق.ع.ك 	
طسوتم 0.861 2.50 ت.ت.و.م 	
طسوتم 1.009 3.06 عومجملا 	
22	





طسوتم 0.982 3.35 إ.إ.ق.ع.ك 	
طسوتم 0.913 3.17 ت.ت.و.م 	
طسوتم 0.968 3.31 عومجملا 	
طسوتم 1.057 3.37 إ.إ.ق.ع.ك ةعاق جراخو لخاد ةبلطلا هاجت ذاتسألل ةیناسنإلا فقاوملا 23 	
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طسوتم 1.137 2.57 ت.ت.و.م سردلا 	
طسوتم 1.129 3.19 عومجملا 	
24 
 ىلع مهتدعاسمو ،نیرثعتملا ةبلطلا ةدعاسمل ةمظنأ دوجو
 ةرضاحملا جراخ مهیلع بعصی ام مهف
فیعض 1.124 2.37 إ.إ.ق.ع.ك 	
فیعض 1.270 2.20 ت.ت.و.م 	
 فیعض 1.154 2.34 عومجملا
25	
	
	ةیمیلعتلا ةمدخلا ءادأ نیسحتل ةبلطلا ءارآل ةباجتسالا
 
 طسوتم 1.080 2.56 إ.إ.ق.ع.ك
فیعض 1.119 2.30 ت.ت.و.م 	
طسوتم 1.089 2.51 عومجملا 	
 اهلیصوتو تامولعملا طیسبتل ةثیدح لئاسو مادختسا	26
طسوتم 1.122 3.23 إ.إ.ق.ع.ك 	
طسوتم 1.149 2.70 ت.ت.و.م 	
طسوتم 1.145 3.11 عومجملا 	
27	
 ةعاق لخاد ةشقانملاو ریبعتلا ةیرح نم ردقب ةبلطلل حامسلا
 سردلا
طسوتم 1.168 3.42 إ.إ.ق.ع.ك 	
طسوتم 1.037 3.40 ت.ت.و.م 	
طسوتم 1.138 3.41 عومجملا 	
28	
	همهفل ةیفاك ررقملل ةصصخملا تاعاسلا
 
فیعض 1.118 2.28 إ.إ.ق.ع.ك 	
طسوتم 1.029 3.10 ت.ت.و.م 	
فیعض 1.147 2.46 عومجملا 	
29	
	ةعماجلاب ةطیحملا تارییغتلا ریاستل تاررقملا ثیدحت متی
 
طسوتم 0.982 2.70 إ.إ.ق.ع.ك 	
طسوتم 1.104 2.57 ت.ت.و.م 	
طسوتم 1.007 2.67 عومجملا 	
 ةذتاسألا يفاكلا ددعلا رفوت 30
طسوتم 2.171 3.17 إ.إ.ق.ع.ك 	
طسوتم 0.980 3.27 ت.ت.و.م 	
طسوتم 1.974 3.19 عومجملا 	
 ماعلا يباسحلا طسوتملا	
طسوتم 0.704 3.05 إ.إ.ق.ع.ك 	
طسوتم 0.698 2.70 ت.ت.و.م 	
طسوتم 0.715 2.98 عومجملا 	
 
 ،طسوتملا ىدملا يف عقت ةیمیداكألا بناوجلا دعب تارقفل ةبلطلا مییقت نأ ىلإ 7 مقر لودجلا يف ةدراولا جئاتنلا ریشت
 دقو ،ةیلكلا يف ةذتاسألاو ةبلطلا نیب لصاوتلا ىوتسمب ةقلعتملاو 3.57 ةمیق ىلعأ نیب ةیباسحلا تاطسوتملا میق تحوارت ذإ
 ةیلمع لهسی امم ،ةبلطلا نیبو مهنیب نسلا يف ةریبك قورف دجوت الو اثیدح اوفظو ةیلكلا يف ةذتاسألا نأ ىلإ كلذ عجری
 ،ةیلكلا يف 2,34و ةینطولا ةسردملا يف 2,20 نیرثعتملا ةبلطلا ةدعاسمل ةمظنأ بایغب ةلثمتم ةرقف رخآو ،لصاوتلا
 عقت دعبلا تارقفل يباسحلا طسوتملا	.2,28 ةبسنب همهفل ةیلكلا يف ررقملل ةصصخملا تاعاسلا ةیافك مدع ىلإ ةفاضإلاب
 يباسح طسوتم ىلع تلصح ةعمتجم دعبلا تارقف	.ةیمیلعتلا تامدخلا ةدوجل طسوتم مییقت ىلع لدتو طسوتملا ىدملا نمض
 .ةسردملل 2.98 لباقم 3.05 ب ةیلكلل مدقت عم ،2.98
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    II- تیصلاو ةعمسلا بناوج دعب 











 نم همدقت امیف ةدیجلا ةعمسلاب ةسسؤملا عتمتت
	لمعلا قوس يف ةبولطم تاصصخت
 
 طسوتم 1.059 2.67 إ.إ.ق.ع.ك
 طسوتم 0.973 3.47 ت.ت.و.م
 طسوتم 1.088 2.84 عومجملا
32	
	ةیمیلعت تامدخ نم ةسسؤملا همدقت امیف ةقثلا
 
 طسوتم 0.956 2.95 إ.إ.ق.ع.ك
 طسوتم 0.850 2.97 ت.ت.و.م
 طسوتم 0.935 2.95 عومجملا
33	
	 ةسسؤملا اهعبتت يتلا ةیمیلعتلا بیلاسألا يف ثیدحتلا
 
 طسوتم 0.978 2.92 إ.إ.ق.ع.ك
 طسوتم 1.112 2.73 ت.ت.و.م
 طسوتم 1.007 2.88 عومجملا
34 
	مئاد لكشب ثیدحتلاو ریوطتلا ىلع ةسسؤملا صرح
 
 طسوتم 0.922 3.11 إ.إ.ق.ع.ك
 طسوتم 1.215 2.80 ت.ت.و.م
 طسوتم 0.995 3.04 عومجملا
35 
	اهتایولوأ ةمئاق يف مهعضوو بالطلاب ةرادإلا مامتها
 
 فیعض 1.46 2.45 إ.إ.ق.ع.ك
 .ت.و.م
	ت
 فیعض 1.42 2.30
عومجملا  فیعض 1.57 2.42	
 ماعلا يباسحلا طسوتملا 
 .إ.ق.ع.ك
	إ
 طسوتم 0.787 2.82
 .ت.و.م
	ت
 طسوتم 0.856 2.85
عومجملا  طسوتم 0.800 2.82	
 
 تحوارت ذإ ،طسوتملا ىدملا يف عقت ةعمسلا دعب تارقفل ةبلطلا مییقت نأ ىلإ 8 مقر لودجلا يف ةدراولا جئاتنلا ریشت
 ةبولطم تاصصخت نم همدقت امیف ةدیجلا ةعمسلاب ةسردملا عتمتب ةقلعتملاو 3.47 ةمیق ىلعأ نیب ةیباسحلا تاطسوتملا میق
 يباسح طسوتمب اهتایولوأ ةمئاق يف مهعضوو بالطلاب ةرادإلا مامتها فعض يف ةلثمتم ةرقف رخآو ،لمعلا قوس يف
 تامدخلا ةدوجل طسوتم مییقت ىلع لدتو ،طسوتملا ىدملا نمض عقت دعبلا تارقفل يباسحلا طسوتملا	.ةسردملا يف 2,30غلب
 .ةیلكلل 2.82 لباقم 2.85 ب ةسردملل مدقت عم ،2.82 يباسح طسوتم ىلع تلصح ةعمتجم دعبلا تارقف	.ةیمیلعتلا
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-III					لوصولا تالیهست دعب 
 لوصولا تالیهست دعب تارقف ىلع ةنیعلا دارفأ تاباجإ 9 لودج
 ةرابعلا ةرقفلا
	







	يتماقإ ناكم نم برقلاب ةسسؤملا عقت
	
 
 فیعض 1.256 2.24 إ.إ.ق.ع.ك
 يلاع 1.413 3.73 ت.ت.و.م
 طسوتم 1.426 2.56 عومجملا
37	
	
 تایاكشلاو تاراسفتسالل ةرادإلا بیجتست
 فیعض 1.060 2.40 إ.إ.ق.ع.ك
 فیعض 0.960 2.10 ت.ت.و.م
 فیعض 1.043 2.34 عومجملا
38	
	
 رفوت( هیلإ لوصولا لهسو دیج ةسسؤملا عقوم
 )تالصاوملا
 طسوتم 1.071 2.57 إ.إ.ق.ع.ك
 يلاع 0.830 4.00 ت.ت.و.م
 طسوتم 1.178 2.88 عومجملا
39 
 تاعاقلا ىلإ لوصولا لهست ةیداشرإ تاحول رفاوت
	 ةسسؤملا لخاد قفارملاو
 
 يلاع 1.073 3.69 إ.إ.ق.ع.ك
 يلاع 1.053 3.83 ت.ت.و.م
 يلاع 1.067 3.72 عومجملا
40 
 ةسسؤملا عقوم ىلع اهجاتحأ يتلا تامولعملا رفوتت
 ينورتكلالا
 طسوتم 1.129 3.19 إ.إ.ق.ع.ك
ت .ت.و.م طسوتم 1.165 2.57	 	
عومجملا طسوتم 1.162 3.06	 	
 ماعلا يباسحلا طسوتملا 
 .إ.ق.ع.ك
	إ
طسوتم 0.701 2.81 	
ت .ت.و.م طسوتم 0.557 3.24	 	
عومجملا طسوتم 0.694 2.91	 	
 
 ؛طسوتملا ىدملا يف عقت لوصولا تالیهست دعب تارقفل ةبلطلا مییقت نأ ىلإ 9 مقر لودجلا يف ةدراولا جئاتنلا ریشت
 تاحول رفاوتب ةقلعتملاو 3.83 اهتلت ،ةسردملا عقومب ةقلعتملاو 4.00 ةمیق ىلعأ نیب ةیباسحلا تاطسوتملا میق تحوارت ذإ
 طسوتملا غلب ثیح ؛ةسسؤملا عقوم ةرقف يف ةلثمتم ةرقف رخآو ،ةسردملا لخاد قفارملاو تاعاقلا ىلإ لوصولا لهست ةیداشرإ
 ىلع لدتو طسوتملا ىدملا نمض عقت دعبلا تارقفل يباسحلا طسوتملا .ةیداصتقالا مولعلا ةیلك يف 2.24 ةرقفلل يباسحلا
 ب ةسردملل مدقت عم ،2.91 يباسح طسوتم ىلع تلصح ةعمتجم دعبلا تارقف .ةیمیلعتلا تامدخلا ةدوجل طسوتم مییقت
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 :اهبیترتو ةیمیلعتلا تامدخلا ةدوج داعبأل ماعلا يباسحلا طسوتملا ةمیق 10 لودج








 0.824 0.223 0.666 2.92 إ.إ.ق.ع.ك
 0.116 2.89 ت.ت.و.م
 بناوجلا
 ةیمیداكألا
 0.015 0.848 0.704 3.05 إ.إ.ق.ع.ك
 0.698 2.70 ت.ت.و.م
 0.841 0.202- 0.787 2.82 إ.إ.ق.ع.ك ةعمسلا
 0.856 2.85 ت.ت.و.م
 0.002 3.087- 0.701 2.81 إ.إ.ق.ع.ك لوصولا تالیهست
 0.557 3.24 ت.ت.و.م
 0.879 0.152- 0.593 2.90 إ.إ.ق.ع.ك تارقفلا عیمج
 0.569 2.92 ت.ت.و.م
 مولعلا ةیلك مدقت عم ،نیتسسؤملا يف ةمیلعتلا تامدخ ةدوج ىوتسم يف براقت 10 لودجلا لالخ نم حضتی
 ةعمسلا يدعب يف رییستلاو ةراجتلل ةینطولا ةسردملا مدقتو ،ةیمیداكألا ریغو ةیمیداكألا بناوجلا يدعب يف ةیداصتقالا
 ریغتمل اعبت ،ةساردلا ةنیع تاباجإ نیب ةیونعم قورف دوجو ةلالدلا ىوتسم لالخ نم نیبتی امك .لوصولا تالیهستو
 .لوصولا تالیهستو ةیمیداكألا بناوجلا يدعب يف ةسردملا
 :يلی امیف رییستلاو ةراجتلل ةینطولا ةسردملا اهمدقت يتلا تامدخلا يف فعضلاو ةوقلا بناوج دیدحت نكمیو
	فعضلا بناوج 	ةوقلا بناوج
	ةیضایرلا قفارملا رفوت 	ةیدنأ نیوكتب حامسلا
  ةسسؤملا عقوم ىلإ لوصولا ةلوهس تایاكشلاو تاراسفتسالل ةرادإلا ةباجتسا
 )تاعاقلا ةیافك ،ةحاسملا( ةسسؤملا ينابم لكش نیرثعتملا ةبلطلا ةدعاسمل ةمظنأ دوجو
  ةبلطلا بلاطمل نیفظوملا ةباجتسا ةعرس
 لخاد قفارملاو تاعاقلا ىلإ لوصولا لهست ةیداشرإ تاحول رفاوت
 ةسسؤملا
 ينابملا ةفاظن ىوتسم اهتایولوأ ةمئاق يف مهعضوو بالطلاب ةرادإلا مامتها
	تایاكشلا عم لماعتلا يف ةءافكلا 	 ةسسؤملا عقوم
	ةبلطلل ةروشملاو حصنلا میدقتل ذاتسألا بناج نم يفاكلا تقولا ریفوت 	تاعاقلا يف تازیهجتلا رفوت
	تالكشملل ضرعتلا دنع مهتنأمطو ةبلطلا عم نیفظوملا فطاعت 	
	بالطلاب نیفظوملا بناج نم يصخشلا مامتهالا 	
	 ةبلطلاو ةذتاسالا نیب رمتسملا لصاوتلا
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 :يلی امیف ددحتتف ةیعامتجالاو ةیداصتقالاو ةینوناقلا مولعلا ةیلك ىدل فعضلاو ةوقلا بناوج امأ
فعضلا بناوج 	 ةوقلا بناوج 	
	ةیضایرلا قفارملا رفوت  تاعاقلا ىلإ لوصولا لهست ةیداشرا تاحول رفاوت
	ةسسؤملا لخاد قفارملاو
	ةسسؤملا عقوم 	ةیدنأ نیوكتب حامسلا
	همهفل ةیفاك ریغ ررقملل ةصصخملا تاعاسلا 	ينابملا ةفاظن ىوتسم
	نیرثعتملا ةبلطلا ةدعاسمل ةمظنأ دوجو 	ةبلطلاو ةذتاسألا نیب رمتسملا لصاوتلا
	تایاكشلاو تاراسفتسالل ةرادإلا ةباجتسا 	
	اهتایولوأ ةمئاق يف مهعضوو بالطلاب ةرادإلا مامتها 	
	ةیضایرلا قفارملا رفوت 	
 
 ام وهو ،نیتسسؤملا يف ،طسوتم ةیمیلعتلا تامدخلا ةدوج ىوتسمل ةبلطلا مییقت نأ ةساردلا جئاتن لالخ نم رهظی
 بجاولا تایافكلا طبضو دیدحت نم نكمت ةیمیلعتلا تامدخلا ةدوج نیسحتل ةیفاضإ تاءارجإب مایقلا ةعماجلا نم بلطتی
	.اهبیردتو ةیرشبلا تایناكمإلا ریفوتو ،عمتجملا اهفرعی يتلا تاروطتلاو لغشلا قوس تابلطتمل اقفو اهلیدعتو ،ةبلطلل اهباستكا
	تایصوت :اعبار
 :ةیلاتلا تایصوتلا میدقت نكمی ةساردلا جئاتن لالخ نم
 .ةیصخشلا مهتاراهم ةیمنتو ،ةبلطلا نیب ماجسنالا عیجشت دصق ةیضایرلا قفارملا ریفوت -
 بسن نم صیلقتلل كلذو ؛ةیعماجلا سوردلا عاقیإ ةریاسم ىلع بلاطلا ةدعاسمو ،نیرثعتملا ةبلطلا ةعباتمل ماظن ریوطت -
 .يعماجلا ردهلا
 .اهعبتتل يرادإ زاهج قلخو ،تایاكشلا عضول ينورتكلا ماظن عضو ربع ،ةبلطلا تایاكشب مامتهالا -
 .ةدیعبلا تاسسؤملا يف تالصاوملا ریفوت -
	.لمعلا تاعاطقل ةبولطملا تاصصختلا يف لیجستلا وحن بالطلا داشرٕاو هیجوت -
 .لمعلا قوس اهجاتحی يتلا ةیقیبطتلاو ةیملعلا تاصصختلا يف لوبقلل ةیباعیتسالا ةقاطلا عفر -
	.دودحملا باطقتسالا تاذ تاسسؤملل ةیباعیتسالا ةقاطلا عفر -
 ةعماجلا يف ةیتاسسؤم ةیلآ ءاشناو ،تالواقملا لخاد ةینادیملا بیرادتلا عیجشتو ،يلمعلا نادیملاب ةساردلا تاررقملا طبر -
 .بیرادتلا هذه ریبدتل
 ةثیدحلا تاینقتلا لامعتساو ،حوتفملا باطقتسالا تاذ يعماجلا میلعتلا تاسسؤم يف ةیداملاو ةیرشبلا تایناكمإلا ریفوت -
 .ظاظتكالا لكاشم زواجت دصق دعب نع میلعتلل
 .يداصتقالا طیحملا عم نواعتلاب ةینهملا تازاجإلا عیجشت -
 امنیب ،ایلعلا تاساردلاو يملعلا ثحبلاب رثكأ تایلكلا متهت ثیحب :لوبقلا يطمن نیب ةعماجلل ةیساسألا فئاظولا میسقت -
 .لغشلا قوسل يدؤملا ينهملا نیوكتلا ىلع سرادملا زكرت
 .ةیرادإلا تایلمعلا طبضو ،لصاوتلا لاجم يف نییرادإلا نیفظوملا نیوكت -
 .اهربع ةبلطلا عم لصاوتلا تایلآ ریفوتو ،ةیعماجلا تاسسؤملل ةینورتكلالا عقاوملا ىلع ةنیحم تامولعم ریفوت -
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 ةمتاخ
 يدؤی ،ةیرشبلاو ةیداملا تایناكمإلا ثیح نم نیزیامتم ،نیطمن دجاوت ىلع ينبملا يبرغملا يعماجلا میلعتلا ماظن نإ
 ةبلط نم لضفأ صرف ىلع دودحملا باطقتسالا تاسسؤم ةبلط لصحی ثیح ؛ةاواسملا مدع ىلإ ةیئاهنلا ةجیتنلا يف




	.ندرألا ،نامع،ثیدحلا بتك ملاع ، ةثیدح تاسارد ةیعماجلا ةرادإلا .)2007( .بیطخلا دمحأ .1
 2013-2000 نیوكتلاو ةیبرتلل ينطولا قاثیملا قیبطت .)2014( .يملعلا ثحبلاو نیوكتلاو ةیبرتلل ىلعألا سلجملا .2
		.تایدحتلاو تاقیعملاو تابستكملا
		اهقافآو نیوكتلاو ةیبرتلا ةموظنم ةلاح لوح ریرقت .)2008( .میلعتلل ىلعألا سلجملا .3
	.)3 ددعلا(قافآو ملاعم ةلجم .ةیلوأ ةبراقم ،ةمزألا ىلإ سیسأتلا نم ةیبرغملا ةعماجلا .)2002( .لامك نسح .4
 دادغب ةعماج تایلك ىدحإ يف ایلعلا تاساردلا ةدوج میوقت .)2013( .يداولا دومحم و ،ةحیبص مساق ،يئاطلا دعر .5
	.) 11(يلاعلا میلعتلا ةدوج نامضل ةیبرعلا ةلجملا .اهیف ةرثؤملا لماوعلا ضعب ءوض ىلع
 تایلك ىدحإ يف ایلعلا تاساردلا ةدوج میوقت .)2013( .يداولا نیسح دومحم و ، ةحیبص مساق ،يئاطلا هللا دبع دعر .6
	)11 ددعلا(6 دلجملا ،يعماجلا میلعتلا ةدوج نامضل ةیبرعلا ةلجملا .اهیف ةرثؤملا لماوعلا ضعب ءوض يف دادغب ةعماج
 میلعتلا تاسسؤم يلع قیبطتلاب ةیمیلعتلا تامدخلا ةدوج سایقل حرتقم جذومن .)2007( .ةدرو وبأ دمحم دماح نیریش .7
	.328-277 ص ،)1 ددعلا(31 دلجملا ،ةروصنملا ةعماج .ةیراجتلا تاساردلل ةیرصملا ةلجملا .رصم يف يلاعلا
 .رئازجلا دیرب ةسسؤم تامدخ ىلع ةیقیبطت ةسارد ةمدخلا ةدوج سایق قرطو جذإمن .)2014( . هللا دبعوب حلاص .8
	.رئازجلا ،فیطس ،فیطس ةعماج ،رییستلا مولعو ةیراجتلاو ةیداصتقالا مولعلا ةیلك .ةیداصتقالا مولعلا هاروتكد ةلاسر
 دهف كلملا ةعماجل ةعباتلا تایلكلا يف ةدمتعملا لوبقلا رییاعم يف ةدوجلا تارشؤم .)2015( .يرمشلا دیاع نب لداع .9
	.تارامالا ،ةقراشلا ،2015 سرام 5-3 .يلاعلا میلعتلا ةدوج نامضل سماخلا يلودلا يبرعلا رمتؤملا .لورتبلل
 ةیعالطتسا ةسارد ينقتلا میلعتلا يف ةمدخلا ةدوج سایق .)2013( .لضاف نسح سابع و ،قداص دیجم اضرلا دبع .10
	.قارعلا ،ةرامعلا، عبارلا ددعلا .نورشعلا و سداسلا دلجملا .ينقتلا ةلجم .ينقتلا دهعملا يف نییسیردتلا نم ةنیع ءارآل
 نم دادرتسالا مت .ةبلطلا اضر قیقحت يف اهرثأو ةیمیلعتلا ةمدخلا ةدوج .نیوطعلا يلع رماع ، حلاص دیشر اضرلا دبع .11
https://www.researchgate.net/publication/300018844	
 ملاع ةلجم .دوشنملا لمألاو دوجوملا عقاولا برغملاب يعماجلا میلعتلا ةمزأ صیخشت يف .)2014( .بیدنم ينغلا دبع .12
	.)24 ددعلا( ،ةیبرتلا
 يف يلاعلا میلعتلا تاسسؤم يف ةیعونلا ایاضق ةلاح ةسارد :يدعسلا كلاملا دبع ةعماج .)2014( .يسیش هللا دبع .13
	.ةیوبرتلا مولعلل ةینانبللا ةئیهلا :نانبل توریب .نماثلا يونسلا باتكلا .ةیبرعلا نادلبلا
 يلود روظنم ،يلاعلا میلعتلا يف ةدوجلا لوصولا يف ةاواسملا ،سویرولاكابلا يف لوبقلا .)2009( .دیدش وبأ لامك .14
	.يمیلقالا وكسنویلا بتكم :ةرهاقلا .وینوی 2 - يام 31 .يلاعلا میلعتلا لوح يبرعلا يمیلقإلا رمتؤملا . نراقم
 ددعلا(ررحتلا ةلجم .ةمزألا عقاوو حالصالا عیراشم نیب يلاعلا میلعتلا .)2015( .يلوسولا قحلا دبع و ،ریمعل دمحم .15
4(.	
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 سایقمل اقبط هزغب ىصقألا ةعماج ةبلط اهكردی امك ةیعماجلا تامدخلا ةدوج ىوتسم .)2013( .ناملس میهاربا دمحم .16
	.17 دلجملا ،ةزغ ،ةیناسنالا مولعلا ةلسلس ،ىصقألا ةعماج ةلجم .	.SERVPERF	ةمدخلا ةدوج
 ةلجم .برغملا ةلاح :يلاعلا میلعتلاب قاحتلالا يف صرفلا ؤفاكتو لیومتلا .)2011( .كروبیإ رمع و ،مورجوب دمحم .17
	. ارسیوس ،)1 ددعلا(41 دلجملا ، يلودلا ةیبرتلا بتكم .تایلبقتسم
 يلودلا ىقتلملا .ةیبرعلا تاعماجلا يف يلاعلا میلعتلا ةدوج لبقتسم .)2012( .تمصع لامج و ،سیوع يكز دمحم .18
-112 تاحفصلا( ،فارشتسالاو ءادألا نسح تارشؤمو ةینادیم براجت يلاعلا میلعتلا يف ةدوجلا نامض لوح يناثلا
	.رئازجلا .)122
 ةرادا يف ةیندرالا ةلجملا .ةینیطسلفلا تاعماجلا يف ةلماشلا ةدوجلا ةرادا قیبطت عقاو .)2006( .ةراف وبأ دمحأ فسوی .19
	.يناثلا دلجملا .ةیندرألا ةعماجلا لامعألا
	. ندرالا ،نامع، رشنلاو ةعابطلل ركفلا راد .سیردتلا میمصت .)2006( .رباج وبأ دجام و ،يماطق فسوی .20
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يبرعلا نطولا يف ةمادتسملا ةیمنتلا قیقحت يف اهرثأو يلاعلا میلعتلا ةمكوح  
يرمشلا دیاع نب لداع  




 ،ةمادتسملا ةیمنتلا قیقحت يف میلعتلا رود ىلع عمتجملا تاسسؤمو ةیلودلا تامظنملا نم دیدعلا دیكأت لظ يف
 ةدحتملا ممألا ةنجل اهتعضو يتلا ةیمیلقإلا ةیجیتارتسالا كلتك ،يومنتلا لمعلا يف ةیساسأ ةزیكرك هیلإ رظنلاو
 ةنمضتملاو ؛ةمادتسملا ةیمنتلا لجأ نم میلعتلا رود لیعفت ىلإ ةفداهلا ابوروأو ةیلامشلا اكیرمأل ةیداصتقالا
 ،وكسنویلا( هیلع ةعقوملا لودلل مزلم نوناق لكش ىلع تجرخأ يتلا لمعلا دعاوقو ،تاءارجإلا نم ةعومجم
 عاطقلا نم تلقتنا يتلا ةثیدحلا مظنلا دحأك ةمكوحلا تاقیبطت اهتلتحا يتلا ةیمهألا نم اقالطناو .)2005
 ایباجیإ اساكعناو ،میلعتلا دیوجت يف العاف ارود تتبثأو ،میلعتلا تاسسؤم ىلإ تلخدو ،تاكرشلاو يداصتقالا
 ةمكوحل الماش اروصت مدقتل ةقرولا هذه تءاج ،ةلعافو ةماه ئدابم نم تنمضت ام لالخ نم ،هتاجرخم ىلع
 يبرعلا نطولا يف ةمادتسملا ةیمنتلا قیقحت يف اهرثأو ،بناج نم اهفادهأو اهرصانعو اهموهفمو يلاعلا میلعتلا
 ةیثحبلا تاساردلاو ةیرظنلا تایبدألا ةعجارم ىلع مئاقلا يلیلحتلا يفصولا جهنملا تدمتعا دقو .رخآ بناج نم
 ةیمهأب يبرعلا نطولا يف میلعتلاو ةیبرتلا يلوؤسم تاعانق خیسرت يف مهست نأ المأ ،ةساردلا عوضومب ةطبترملا
 اذهل ماه رود نم هنع تفشك ام لالخ نم ،يلاعلا میلعتلا عاطق يف ةمكوحلا ئدابم قیبطت لیعفت ىلع لمعلا
 .ةمادتسملا ةیمنتلا قیقحت يف تاحرتقم نم هتمدق امو ماظنلا
 
  ةمادتسم ةیمنت ،میلعت ،ةمكوح :ةیحاتفملا تاملكلا
 
Overview 
In light of the emphasis of many international organizations and community 
institutions on the role of education in achieving sustainable development, and to 
regard it as a cornerstone of developmental work—notably the regional strategy of 
the United Nations Economic Commission for North America and Europe, aimed at 
activating the role of education for sustainable development, which includes a set of 
procedures and rules that have been enacted in the form of a binding law for 
signatory States (UNESCO, 2005). In view of the importance of the application of 
governance as one of the modern systems that moved from the economic sector and 
companies and entered educational institutions, demonstrating an effective role in 
improving education and a positive reflection of its output through important and 
effective principles, this paper presents a comprehensive vision of the governance of 
higher education and its impact on achieving sustainable development in the Arab 
world. The analytical descriptive approach was based on the review of theoretical 
literature and research studies related to the subject of the paper in the hope that it 
will contribute to the awareness of education officials in the Arab world to initiate 
the implementation of the principles of governance in the education sector through 
its important role in achieving sustainable development. 
 









 ةیمهأ نم ةیمهألا هذه يتأتو ،ملاعلا لود نم ریثك ىؤرو تایجیتارتسا يف اسیئر افده ةمادتسملا ةیمنتلا تلكش
 ،لودلا ةیعبت نم ررحتلاو ،ةرفوتملا تاقاطلا نم ىوصقلا ةدافتسالاب ةلثمتملاو ،ةیمنتلا هذه اهققحت نأ نكمی يتلا فادهألا
 ،هتاردقم ىلع ةظفاحملاو ،هلبقتسم نیمأتو ،يفاقثلاو يشیعملا هاوتسم عفرو ،عمتجملل ةیساسألا تاجاحلا عابشإ ىلإ الوصو
 .اهیف شیعی يتلا ةئیبلاو ةیعیبطلا دراوملاب همامتها ةدایزو
 هذه لكشت ذإ ،ةمادتسملا ةیمنتلا اهجاتحت يتلا تازكترملا مهأ تاراهملاو ةفرعملاب ةلهؤملا ةیرشبلا تاردقلا لكشتو      
 ىلإ اهب لصن نأ نكمی يتلا ةلیسولاف ،اهتمادتسا نامضل اقحال كلذكو ،ةیقیقح ةیمنت ىلإ لوصولل اقباس ابلطتم تاردقلا
 .ةیمنتلا هذه هل ققحن نأ دیرن يتلا ةیاغلا تقولا تاذ يف وهو ،ناسنإلا يه ةمادتسم ةیمنت
 نم ةزیمتم ةیعون ىلإ جاتحی ةیمنتلا ةیلمع اهبلطتت يتلا ةیرشبلا تاراهملاو تاردقلا ءانب نأ ىلع نانثا فلتخی الو
 هجوب يلاعلا میلعتلاو ماع هجوب میلعتلا نأ ينعی امم ،اهتاودأ جتنیو ،ةیمنتلا هذه تابلطتم رفوی ،ةدوجلا ىلع مئاقلا میلعتلا
 نم دحاو ریغ دكأ دقو.ةمادتسملا ةیمنتلا تابلطتم عم قفاوتت ةیثحب ةئیبو ،ةیعون تاجرخم میدقتل ةریبك تایدحت مامأ صاخ
 كلذ لجأل ،ةیمنتلا ةادأ میلعتلاف ،میلعتلاو ةیبرتلا ةیلوؤسم يه ةمادتسملا ةیمنتلا ماوق يه يتلا ةیرشبلا ةیمنتلا نأب نیمتهملا
 نوكیل میلعتلا دوقت يتلا لبسلا امو ؟ ةیمنتلا هذه قیقحت يف میلعتلا تاسسؤم دعاسن نأ نكمی فیك :وه مهملا لاؤسلا نإف
 ؟احجانو ارثؤمو العاف امیلعت
 نإ لب ،ةیقیقحلا ةیمنتلا يف ساسأ ةمكوحلا نأ ىلع دیكأت كانهف ،ةمكوحلا نع لزعمب ةیمنتلا نع ثیدحلا نكمی الو       
 ىلعو .),2007Collier( رلوك هدكؤی امك ،ةئیس ةمكوح دوجو يف ىلجتی ةیمانلا لودلا يف اهقئاوعو ةیمنتلا زجاوح دحأ
 .احاجن رثكأو ةیلعاف رثكأ نوكتل اهتمسر يتلا ةیمنتلا تایجیتارتساب ةمكوحلا طبر ىلع ةمدقتملا لودلا تصرح ساسألا اذه
 نم ةعساو تاءاضف وحن هتدایقل ةلواحم يف میلعتلا تاسسؤم تلخد يتلا ةمظنألا دحأك ةمكوحلا تزرب دقو
 رامثتسالا ىلإ دوقت يتلا ةیرادإلا تایرظنلاو مظنلا ثدحأ فیظوتو ،ةكراشملاو ةیفافشلاو ةباقرلاو ةیلوؤسملاو ةیلالقتسالا
 ،يبرغلا ملاعلا يف میلعتلا تاسسؤم نم ریثك يف ةریبك ةیلعاف ماظنلا اذه تبثأ ذإ ،ةیملعلاو ةیرشبلاو ةیداملا دراوملل لثمألا
 طبترت تحبصأ يتلا ةمادتسملا ةیمنتلا قیقحتل ساسأ میلعتلاف ،اهفیظوتو ةفرعملا فاشتكا يف ةمدقتم تایوتسم ىلإ اهداقو
 اذكهو ،میلعتلا تاسسؤم حاجنإ يف ةریبك ةیلعاف تبثأ يرادإ ماظن يه ةمكوحلا نأ امك ،ىضم تقو يأ نم رثكأ داصتقالاب
 .قیقد لكشب لدابتملا اهریثأت دیدحت وأ ،اهكیكفت بعصی يتلا ةكباشتملا تاقالعلا نم ةلسلس
 ةیمنتلا قیقحت يف يلاعلا میلعتلا تاسسؤم يف يرادإ ماظنك ةمكوحلا قیبطت رثأ نایب ةیمهأ ترهظ راطإلا اذه يفو
 اذه يف هتقبس يتلا لودلا نم هریغ نم رثكأ ةیمنتلا نم عونلا اذه ىلإ ةجاحلا هیف دیزت يذلا ،يبرعلا نطولا يف ةمادتسملا
 شیمهتلا ةلاح نم جورخلا ىلإ هدوقت نأ نكمی ،ةیمهألا ةیاغ يف رمأ بلطملا اذهل يبرعلا نطولا ةباجتساف ،لاجملا
 .ضرألا ممأ نیب لعافلاو يوقلا روضحلا ىلإ ،يداصتقالاو يعامتجالاو يسایسلاو يفرعملا
 ةساردلا ةلكشم .1
 امك ،يئیبلاو يسایسلاو يعامتجالاو يداصتقالا عجارتلا نم ةلاح ةیبرعلا لودلا نم ریثك هیف يناعت يذلا تقولا يف
 مّیقت نأ نكمی يتلا لبسلا نع ثحبلا ىلإ ةسام ةجاحلا زربت ،)2011 ،يردردلا( ةدحتملا ممألا ریراقت نم ددع يف ءاج
 .ةلماشلا ةیمنتلا يف ةمدقتم تاوطخ قیقحت ىلع نیعتو ،راسملا ححصتو ،جوعملا
 ،ةمادتسملا ةیمنتلا تاجایتحا يبلت ال ةیلاحلا مظنلا نأ الإ ،ةیبرعلا ةقطنملا يف ةیمیلعتلا ةرفطلا نم مغرلابو
 ةدیدج ةرظن بلطتی میلعتلا نم ةدئافلا میظعت نأ امك ،ةیناكسلاو ،ةیجولونكتلا تاریغتلاو ةملوعلا عسوت راطإ يف اصوصخ
 .)2006،شبرحلا( اهب نیعفتنملا رود لیعفتو ،ةمدخلا يمدقم زیفحت دمتعت حالصإلا ةیلمعل
يرمشلا دیاع نب لداع                                                                                      يلاعلا میلعتلا ةمكوح   
 
 22 
 هرودو ماظنلا اذه ةعاجن ةمكوحلا ئدابم قیبطتل يلمعلا عقاولاو ثوحبلاو تاساردلا هیف تتبثأ يذلا تقولا يفو
 نع فشكلا يف ةیلج ودبت ةجاحلا نإف ،ماعلا وأ صاخلا عاطقلا يف ءاوس ،جئاتنلاو تاجرخملاو لمعلا دیوجت يف لعافلا
 قیقحت ىلع كلذ ساكعناو ،تاعماجلاب ةلثمتملا يلاعلا میلعتلا تاسسؤم يف ةمكوحلا ماظن قیبطتل عقوتملا يباجیإلا ریثأتلا
 :يلاتلا سیئرلا لاؤسلاب ةساردلا ةلكشم دیدحت نكمی هیلعو .يعامتجالاو يداصتقالا بناجلا يف اصوصخ ،ةیقیقح ةیمنت
 ؟يبرعلا نطولا يف ةمادتسملا ةیمنتلا قیقحت يف يلاعلا میلعتلا تاسسؤم ةمكوح رثأ ام
 :ةیلاتلا ةیعرفلا ةلئسألا ىلإ لاؤسلا اذه عرفتیو
 ؟اهفادهأو ةیساسألا اهتازكترمو يلاعلا میلعتلا ةمكوح موهفم ام -
 ؟اهفادهأو اهرصانع يه امو ،ةمادتسملا ةیمنتلاب دارملا ام -
 .؟ةمادتسملا ةیمنتلاو میلعتلا نیب ةقالعلا ام -
 ؟ةیعامتجالا ةیمنتلا قیقحت يف يلاعلا میلعتلا ةمكوح رود ام -
 ؟ةیداصتقالا ةیمنتلا قیقحت يف يلاعلا میلعتلا ةمكوح رود ام -
 ؟يبرعلا نطولا يف ةمادتسملا ةیمنتلا قیقحت يف يلاعلا میلعتلا ةمكوح رود لیعفت تاحرتقم يهام -
 ةساردلا جهنم .2
 يذلا جهنملا وهو ،اهتلكشم نع ةقثبنملا ةلئسألاو اهعوضوم ةشقانم يف يلیلحتلا يفصولا جهنملا ةساردلا دمتعت
 ایاضقو رهاوظ نیبو اهنیب وأ ،اهرصانع نیب تاقالعلا دیدحتو ،اهمهفو ،اهصیخشت دصقب ةلاح وأ ةیضق وأ ةرهاظ سردی
 عوجرلا نم اهتانایب عمج يف ةدافتسالا تمت دقو .ىنعم تاذو ةدیفم تامیمعت ىلإ لوصولل ریسفتلاو لیلحتلا انمضتم ،ىرخأ
 عقاولاو ،اهتلئسأب ةقلعتملا ةیملعلا ثوحبلاو ،ةیلودلا ریراقتلاو ،ةمادتسملا ةیمنتلاو ،ةمكوحلاب ةطبترملا ةیرظنلا تایبدألا ىلإ
 .ةساردلا تاریغتمل يقیبطتلا
 ةساردلا ةیمهأ .3
 نطولا يف ةمادتسملا ةیمنتلاو ،يلاعلا میلعتلا تاسسؤم ةمكوح وهو ،اهعوضوم ةیمهأ نم ةساردلا هذه ةیمهأ قثبنت
 يداصتقالا حالصإلا ىلإ دوقت يتلا مظنلاو تایلآلاو تاناكمإلا لك فیظوت ىلإ ةجاحلا سمأ يف وه يذلا ،يبرعلا
 دهاوش نم ةمدقت ام ةیمهأ نم اهتیمهأ رهظت امك .نأشلا اذه يف يبرعلا عقاولل ریبكلا عجارتلا لظ يف ،يئیبلاو يعامتجالاو
 ،يلاعلا میلعتلا تاسسؤم يف ةمكوحلا ماظن قیبطت ىلإ لاقتنالا ةرورض لایح يبرعلا نطولا يف نیلوؤسملاو رارقلا باحصأل
 .كلذ ىلع دعاست يتلا تاحرتقملاو
 ةساردلا ةطخ .4
 ةیمنتلا قیقحت يف لعافلا اهرودو ،اهفادهأو ،اهئدابمو ،يلاعلا میلعتلا ةمكوح نع ثیدحلا ةقرولا هذه تلوانت
 ثحابملا نم ةعومجم ضارعتسا لالخ نم ،ةیمنتلا نم ةدیدع بناوج ىلإ رقتفی يذلا ،يبرعلا نطولا يف ةمادتسملا
  :يلاتلا وحنلا ىلع ةقرولا عوضومب ةطبترملا
 .اهفادهأو ةیساسألا اهتازكترمو يلاعلا میلعتلا ةمكوح موهفم -
 .)فادهألا - رصانعلا - موهفملا( ةمادتسملا ةیمنتلا -
 .ةمادتسملا ةیمنتلاو میلعتلا نیب ةقالعلا -
 .ةیعامتجالا ةیمنتلا قیقحت يف يلاعلا میلعتلا ةمكوح رود -
 .ةیداصتقالا ةیمنتلا قیقحت يف يلاعلا میلعتلا ةمكوح رود -
يرمشلا دیاع نب لداع                                                                                      يلاعلا میلعتلا ةمكوح   
 
 23 
 .يبرعلا نطولا يف ةمادتسملا ةیمنتلا قیقحت يف يلاعلا میلعتلا ةمكوح رود لیعفت تاحرتقم -
 اهفادهأو ةیساسألا اهتازكترمو يلاعلا میلعتلا ةمكوح موهفم1.4.  
  موهفملا -الوأ
 میلعتلا ةمكوحب ةساردلا دوصقم نأ ىلع دیكأتلا نم دب ال يلاعلا میلعتلا ةمكوح موهفم تالیصفت يف لوخدلا لبق         
 ةعومجم ىلع موقی يذلاو ،تاعماجلاب ةلثمتملا يلاعلا میلعتلا تاسسؤم يف هقیبطت دمتعملا يرادإلا ماظنلا كلذ وه ،يلاعلا
 فادهأو ماع راطإ ىلإ دنتسیو ،ةیلالقتسالاو ةباقرلاو ةلءاسملاو ةیفافشلاو ةكراشملاو ةیمیظنتلا ةیلعافلاب ةقلعتملا ئدابملا نم
 .اهینبت ىلع دعاستو تابلطتملا هذه عم قفاوتت ةیجیتارتساو
 ىلع دكؤن اننكلو ،نیمتهملا نم ریثك تاباتك يف رطسم كلذف ،اهتایادبو ةمكوحلا ةأشن نع ثیدحلا دنع فقن نلو
 ةجاحب تحضأ ىتح ةرادإلا ءوسو ،يرادإلا دادبتسالا نم تناع يتلا تاكرشلاو صاخلا عاطقلا يف تناك تایادبلا هذه نأ
 .حاجنلا صرف نم دیزیو ،تالاكشإلا هذه جلاعی دیدج ماظن ىلإ
 ،اهراودأو اهتطشنأ ةعیبطو ،تاسسؤملا هذه ةیصوصخ ایعارم ،میلعتلا تاسسؤم ىلإ ةمكوحلا ماظن قیبطت لقتنا دقو
 نم اددع هیف لوانتو ،1983 ماع هعضو يذلا ةیعماجلا ةمكوحلل كرالك فینصت يف موهفملا اذه روهظ ةیادب تناكف
 اهققحت نأ بجی يتلا تازاجنإلاو ،تاعماجلاب ةعبتملا لمعلا ةیلآو ،اهذیفنت ةقیرطو ،ةعماجلا فادهأب ةطبترملا ایاضقلا
 .)2011 ،يطسوتملا لماكتلا زكرمو يبرعلا ملاعلا ةردابم جمانرب(
 هذهل تاعماجلا ةمكوح موهفم لوخد ىلإ ةجاحلا تاعماجلا هجاوت تلازامو تهجاو يتلا تایدحتلا تزرفأ دقل
 ةریاسم ىلإ ةجاحلاو ،يلودلاو يمیلقالا نیدیعصلا ىلع ةیملاعلا ةسفانملاو ،يلاعلا میلعتلا ةملوع ةبكاومف ،تاسسؤملا
 تاراهملاو نیملعتملا تاجاح ریغتو ،میلعتلا يف ةیعمتجملا ةكراشملا ةیمهأ زوربو ،يفرعملا راجفنالاو ،رصعلا تابلطتم
 داق كلذ لك ؛ةیعامتجاو ةیسایسو ةیداصتقا تالوحت نم ملاعلا هدهشی امو ،ةلماشو ةمادتسم ةیمنت قیقحتو ،مهنم ةبولطملا
  .اهتاجرخمو اهتایلمعو اهئادأب ءاقترالا ىلع میلعتلا تاسسؤم دعاست ةدیدج تاودأ نع ثحبلا ةرورض ىلإ
 ةعومجم لیعفت لالخ نم ،ةدیشرلا ةرادإلا تاطلس ةسراممل لاجملا حتفی دیدج لمع راطإك ةمكوحلا تزرب انه نمو
 ةقالعلا باحصأو نیصتخملا ةكراشم ىلع موقی يمیظنت خانم قلخو ،ةحضاو لمع مظن ءانب ىلع ةمئاقلا ئدابملا نم
 ،ةبساحملاو ةباقرلاو مییقتلا يفو ،دراوملاو تانزاوملا ةبقارم يفو ،اهتشقانمو تارارقلا ةعانص يف يلاعلا میلعتلا تاسسؤمب
 .حاصفإلاو ةیلوؤسملاو ةیلالقتسالا زیزعت يفو
 ىلإ ةعماجلا لیوحت ينعت ةعماجلا ةمكوح نأب )2009( هؤالمزو نیدلا جارس دروی ةعماجلا ةمكوح فدهل نایب يفو
 تاجایتحالل عبنمو ،ةیرشبلا تاردقلل ةیمنتو ءانب ةسسؤمو ،يملعلا جاتنإلل زكرمو ،ءادألا يف ةدوجلاو زیمتلل ردصم
 .مدقتلاو يقرلاو روطتلا ىلإ عمتجملا دوقتو ،ةیلودلاو ةیمیلقإلا تاروطتلل ةبكاوم ریست ،عمتجملل ةددجتملا
 لكشلاب اهءادأ مكحت يتلا رییاعملاو ئدابملا قیبطت ينعت تاعماجلا ةمكوح نأب )2013( رسلا ىری هتهج نمو
 نم ةكراشملاو ةلءاسملاو ،ةیفافشلا قیقحت نمضیو ،تایكولسلا ةهازنو ،تافرصتلا ةحصو ،تاهجوتلا ةمالس ققحی يذلا
 فارطألا عیمج حلاصم ةیامحو ،ءادألا ریوطت ىلإ يدؤی امب ،ةیدرفلا حلاصملا ىلع ةعماجلا ةحلصم بلغیو ،عیمجلا لبق
 .ةعماجلاب ةرشابملا ریغو ةرشابملا ةقالعلا تاذ
 لمع قیرطو جهنم" اهنأ ىلع صنی تاعماجلا ةمكوح فدهل الماش افیرعت )17 ص ،2017( يرمشلا عضو دقو
 نمضت يتلا نیناوقلا نم ةعومجم راطإ يف ،ةفلتخملا اهرصانع نیب تاقالعلا ددحیو ،ةعماجلا ةرادٕاو هیجوت هلالخ نم متی
 ةقالعلا تاذ فارطألا عیمج راودأو عقوم ئدابملا هذه ددحت ثیحب ،ةیلالقتسالاو ،ةلءاسملاو ،ةیفافشلاو ،ةیلاعفلاو ،ةكراشملا
 ."اهجراخو ةعماجلا لخاد لمعلل اماع اراطإ لثمتو ،ةسفانملاو زیمتلا وحن مهءادأ هجوتو ،ةعماجلا لمعب
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 يلاعلا میلعتلا تاسسؤم يف ةمكوحلا تازكترم - ایناث
 ساسأ لكشت يتلا ئدابملاو تازكترملا نم ةعومجم ىلع صاخ لكشب تاعماجلا ةمكوحو ماع لكشب ةمكوحلا موقت
 اذه لوانتب ةمكوحلاب ةمتهملا ةیلودلا تامظنملاو تاسسؤملا نم دیدعلا تماق دقو ،ماهلا يرادإلا ماظنلا اذه لمع قلطنمو
 ،تاعماجلا يف هقیبطت بولطملا ةمكوحلا ىوتحم لثمت ،تازكترمو ئدابم ةعومجم ىلإ لصتل ،ةساردلاو لیلحتلاب ماظنلا
 يداصتقالا نواعتلا ةمظنمو ،تاعماجلا ةمكوح سایق ةقاطب حرط يذلا يلودلا كنبلا تاسسؤملا هذه زربأ نم لعلو
 ءاضعأل يداشرإلا لیلدلاو ،ةیبوروألا ةیلالقتسالا سایق ةقاطب كلذك،ةمكوحلا تارشؤم تحرط يتلا )OECD( ةیمنتلاو
 تلوانت يتلا تاودنلاو تارمتؤملا نم ددع ىلإ ةفاضإ ،ةدحتملا ةكلمملا يف يلاعلا میلعتلا تاسسؤم يف ةمكاحلا تائیهلا
 ةكلمملاب طسوألا قرشلا ةعماجب دقع يذلا يلاعلا میلعتلا تاسسؤم يف ةمكوحلل يلودلا رمتؤملا اهرخآ لعل ،عوضوملا
 يلاعلا میلعتلا تاسسؤم ةمكوح اهیلإ دنتست يتلا ئدابملاو تازكترملا نم اددع ةمتهملا تاهجلا هذه تدروأ دقو .ةیندرألا
 :اهمهأ ناك
 تاعماجلا نیب ةقالعلا ةعیبط اهیف امب ماظنلل ةنضاحلا ةئیبلا ينعتو :ةیجیتارتسالاو فادهألاو ةلاسرلاو ماعلا راطإلا -
 عم ةقستمو ةحضاو فادهأو ةیؤر راطإ يف لمع تاءارجٕاو ةلدأو ةمظنأ نم تاسسؤملا هذه هكلتمت امو ،ةلودلاو
 .ةدیشرلا ةمكوحلا تابلطتمل ةبیجتسمو ،تاردقلاو تاناكمإلا عم ةقفاوتمو ،ةموسرملا ةیجیتارتسالا
 امب نأشلا باحصأو نیمتهملل اهتحاتٕاو ،ةقیقدلاو ةحیحصلا تامولعملا قفدت ةیرح ىلع موقتو :حاصفإلاو ةیفافشلا -
 ىلإ ةفاضإ ،يلاملا وأ يرادإلا وأ يمیداكألا بناجلا يف ءاوس ،ةعماجلا لخاد متت يتلا تایلمعلا عیمج مهف نمضی
 حیحصلا رارقلا ةعانص لفكی امب كلذو ،ةعماجلل ةموسرملا تاعیرشتلاو حئاوللاو مظنلا قیبطت يف حوضولا
 .بسانملاو
 نم هنوردصی امو ،لامعأ نم هب نوموقی امع رارقلا يذختمو تادایقلا ةیلوؤسم ىلإ دنتستو :ةباقرلاو ةلءاسملا -
 .امومع عمتجملاو ،نیدیفتسملا مامأ تارارق
 وأ يأرلا يف ةكراشملاب نیمتهملا نم اهجراخ وأ ةعماجلا لخاد درف لك ةیقحأ ينعتو :ةیجراخلاو ةیلخادلا ةكراشملا -
 .ةموسرملا فادهألا قیقحت يف ةصاخلاو ةماعلا عمتجملا تاسسؤم لك ةكراشم ينعت امك ،رارقلا عنص
 ،دویق نود ةیلاع ةءافكب دراوم نم اهیدل ام مادختسال لاعفلا طیطختلا ىلع ةردقلا ةعماجلا حنم ينعتو :ةیلالقتسالا -
 .اهتعضو يتلا فادهألا قیقحتل اهجمارب مسرو ،اهتطشنأ هیجوتو اهنوؤش میظنت يف ةیرحلاو
 يلاعلا میلعتلا تاسسؤم ةمكوح فادهأ - اثلاث 
 ةیرشبلا ةیمنتلا قیقحت يف لعافلا اهرودب نامیٕاو ،تاعماجلا يف ةمكوحلا ماظن قیبطت رود ةیمهأ ىلع قافتا كانه
 ةیمیداكألا تالالتخالا ةهجاوم وه ماظنلا اذه قیبطت نم ماعلا فدهلا لعلو ،ةلماشلا ةمادتسملا ةیمنتلا ساسأ يه يتلا
 قیقحتب لصتی ام كلذكو ،ةقالعلا تاذ فارطألا قوقحب لصتی ام امیس الو ،تاعماجلا هذه اههجاوت يتلا ةیرادإلاو ةیلاملاو
 ةعومجم صالختسا نكمیو .)2010 ،حیوطابو ةمرخماب( اهیدل ةحاتملا دراوملا مادختسا بناج ىلإ ،اهب ةطونملا فادهألا
 :يلاتلاب اهضارعتسا نكمی تاعماجلا يف اهقیقحت ىلإ ةمكوحلا ماظن ىعسی يتلا ةیلیصفتلا فادهألا نم
 تاعماجلل ةیرادإلا ةءافكلا نیسحتو ،ةمكوحلا ئدابم عم ةقفاوتم تاعیرشتو تاسایس نمضتی لعاف لمع ماظن ءانب -
 .اهتعباتمو تاعیرشتلاو تاسایسلا هذه ذیفنت يف اهتءافكو ةرادإلا ةیلعاف نمضی امب
 .رارقلا عنص يف ةلعافلا ةكراشملا نم نییرادإلاو ةبلطلاو نییمیداكألا نم لمعلا فارطأ نیكمت -
 .ردهلا نم ةبسن لقأو ةءافكلا نم ةجرد ىلعأب تاعماجلل ةحاتملا دراوملل لثمألا لامعتسالا -
 .اهذیفنتو ططخلاو تاسایسلا مسر يف ةصاخلاو ةماعلا عمتجملا تاسسؤم كارشإ -
يرمشلا دیاع نب لداع                                                                                      يلاعلا میلعتلا ةمكوح   
 
 25 
 ةءافك ةدایزو .ةبساحملاو ةلءاسملا يف قحلا حنمی يذلا لكشلاب تایلوؤسملاو راودألا ددحت ةلعاف ةیرادإ لكایه ءانب -
 .تایلمعلا ىلع ةباقرلا
 .اهمییقتو اهسایقو اهقیقحت نكمی ءادأ تارشؤم ءانب -
 .يلاعلا میلعتلا تاسسؤم لخاد ةلادعلاو ةیقادصملاو ةقثلا زیزعت -
 .لمعلا قوس تاجایتحاب اهطبرو يلاعلا میلعتلا تاجرخم ةدوج ةدایز -
 .عیمجلا قوقح ةاعارمو ةلادعلاو ةیطارقمیدلا ةعاشإ -
 .میلعتلا ةسسؤم ةحلصم ریغ يف ةطلسلا لالقتسا نم دحلا -
 .نوناقلاو حئاوللاو ةمظنألاب مازتلالا ىلع دیكأتلا -
 
 )فادهألا - رصانعلا - موهفملا( ةمادتسملا ةیمنتلا .2.4
 1974( ولوس لاثمأ يضاملا نرقلا تانیعبس يف نییداصتقالا ضعب تاباتك يف ةمادتسملا ةیمنتلا موهفم رهظ
(Solow, 1977( كوتراه وHartwick,(، يدویر رمتؤم يفو ،1972 ماع ملوهكوتس رمتؤم يف حلطصملا اذه زرب امك 
 قیقحتو ،رشبلا تاجاحب ءافولا فدهب ةمادتسملا ةیمنتلا أدبم رقأ يذلاو ضرألا ةمق رمتؤمب ىمسملاو ،1992 ماع وریناج
 كلذو ،يئیبلا روهدتلا نم دحلاو ،ةیعیبطلاو ةیرشبلا دراوملا ةدعاق ىلع ظافحلا عم ،لیوطلا ىدملا ىلع ةیعامتجالا ةیاعرلا
 . ىرخأ ةهج نم ةئیبلا ةیامحو دراوملا ةرادٕاو ،ةهج نم ةیعامتجالاو ةیداصتقالا ةیمنتلا نیب يكیمانید نزاوت قلخ لالخ نم
 يتلا ةیبرعلا ةقطنملا يف ةمادتسملا ةیمنتلا ةردابم لالخ نم موهفملا اذهب ةیبرعلا لودلا ةعماج مامتها زرب امك
 ةردابملا ةیبرعلا ةمقلا تدمتعا 2004 ماع يفو.2002 جربسناهوجب ةمادتسملا ةیمنتلل يملاعلا ةمقلا رمتؤم ىلإ اهتمدق
 .2005 ماع رئازجلا ةمق يف دعب امیف اهذیفنت زیجأ يتلاو ،ةمادتسملا ةیمنتلل ةیبرعلا
 دراوملا ریرقت نأ الإ ،اهتابلطتمو اهطورشو ةمادتسملا ةیمنتلا فیرعت نیب طلخلا نم ریثك دوجو نم مغرلا ىلعو
 ،ةیداصتقا تافیرعت :يه لاكشأ ةعبرأ ىلإ ةمادتسملا ةیمنتلا تلوانت يتلا تافیرعتلا عزو 1982 ماع رشن يذلا ةیملاعلا
 وه عبرألا تافیرعتلا هذهل كرتشملا مساقلا نأ نیب مث ،ةیرادإ ةینقت تافیرعتو ،ةیناسنإ ةیعامتجا تافیرعتو ،ةیئیب تافیرعتو
 )2011 ،وكسیسیالا ةمظنم( :نأ بجی ةمادتسم نوكت يكل ةیمنتلا نأ
 .ةیئیبلا تاددحملاو طباوضلا لهاجتت الأ -
 .ةیعیبطلا دراوملا فازنتساو رامد ىلإ يدؤت الأ -
 .ةیرشبلا دراوملا ریوطت ىلإ يدؤت نأ -
 رمدت الأ بجی ةیعامتجالاو ةیداصتقالا ةیمنتلا نأ أدبم ىلع موقتو ،ةدئاسلا ةیعانصلا ةدعاقلا يف تالوحت ثدحت نأ -
 .ةیئیبلا رصانعلا تاناكمٕاو دودح نمض متت نأو ،ةئیبلا
 وكسنویلا ةمظنم يف ةیبرتلا ریبخ اسنیسوأ وفاتسوج دكؤی ةمادتسملا ةیمنتلل دحاو فیرعت دیدحت ةیناكمإ مدع لوحو
 دقو .نیعم فیرعت يف هدیق دنع فوقولا نود ،ةقمعتم ةروصب هیلإ رظنلا انم جاتحی لضفأ لكشب موهفملا اذه مهف نأ ىلع
 ةحلم ةجاحل ةباجتسا يه ةمادتسملا ةیمنتلا نأب :هلوق اهزربأ ؛هل احضاو اروصت يطعت نأ نكمی يتلا دعاوقلا نم اددع ركذ
 نأب ركذی امك .يناسنإلا دوجولل اماه اساسأ لكشی يذلا شیاعتلل دیدج مهفو ،ممألا نیب تاقالعلل دیدج لكش ءانب لجأ نم
 ةیؤر يه ةمادتسملا ةیمنتلا نأب اضیأ لوقیو .ةئیبلا نوؤشب ةیداصتقالاو ةیعامتجالا تامامتهالا طبر يه ةمادتسملا ةیمنتلا
 ،ةاواسملا زیزعت ىلع لمعلاو ،جاتنإلاو كالهتسالا تالكشم ةهجاومل ةریبك تاءارجإب ذخألا بلطتت ،لبقتسملل ةدیدج
 ةئیبلا تالكشم ةهجاومو ،عمتجملا حئارش لكل ةیومنتلا تایجیتارتسالا مسرو ،ةیطارقمیدلاو ةلادعلا میق رشنو ،رقفلا ةهجاومو
 .)2009 ،نیوكام(
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 )WCED( ةیمنتلاو ةئیبلل ةیملاعلا ةنجللا هترشن يذلا )Brundtland( دنالتنرب ةنجل ریرقت يف دراولا فیرعتلا دعیو
 هتابلطتم رضاحلا لیجلل ققحت يتلا ةیمنتلا :اهنأب اهفرع ثیح موهفملا اذهل اراشتنا تافیرعتلا رثكأ نم 1987 ماع
 فیرعتلا اذه تحت جردنیو .)2013 ،دمحم( اهتاجاح قیقحت ىلع ةمداقلا لایجألا ةردقب ساسملا نود ،ةعورشملاو ةیساسألا
 )77 ص ،2013 ،دیزوب (: يهو ،دنالتنرب ریرقت اهل لصوت يتلاو ،ةماهلا ایاضقلا نم ددع
 دادتما ىلعو ،ءاعمج ةیرشبلل لب ،ةدودعم تاونسلو ةلیلق نكامأ يف مئاد يرشب مدقتل ىعست ال ةبولطملا ةیمنتلا -
 .دیعبلا لبقتسملا
 .اهتاجایتحا ریفوت ىلع ةمداقلا لایجألا ةردقب ساسم نود رضاحلا تاجایتحاب يفت ةیمنت يه -
 كالهتسالا تایوتسم يعارت امدنع الإ اهتمادإ نكمی ال تاجایتحالا نم ىندألا دحلا زواجتت يتلا ةشیعملا تایوتسم -
 .دیعبلا ىدملا ىلع ةمادإلا تابلطتمو ،ناكم لك يف
 عجشت يتلا میقلا رشن بلطتت ةمادتسملا ةیمنتلا نإف هیلعو ،ایفاقثو ایعامتجا ددحتت سانلا اهروصتی امك تاجایتحالا -
 .ایئیب نكمملا دودح ىدعتت ال كالهتسا تایوتسم ىلع
 
 ةمادتسملا ةیمنتلا رصانع1.2.4.  
 ،يعامتجالا بناجلا حبصأ لب ،ةیمنتلا يف اهریغ نود ةرثؤملا لماوعلا ةئیبلا ایاضقو يداصتقالا رصنعلا نكی مل
 .دیدجلا ملاعلا ةیؤر يف ةمادتسملا ةیمنتلا فادهأو تامامتها زربأ نم ،قوقحو ةفاقثو میلعتو ةحص نم هب طبتری امو
 ماع ةیاهنب اهترود تهتنا يتلا ةیفلألل "ةیئامنإلا فادهألا" ـب فرع ام كرویوین ةنیدم يف ةدحتملا ممألا تلدبتسا دقو
 ةیساسأ رصانع ةثالث ىلع عورشملا اذه زكتراو ،”2030 ةمادتسملا ةیمنتلا" مسا اهیلع قلطأ ربكأ ينوك عورشمب 2015
  .ةئیبلاو ،يعامتجالا رصنعلاو ،يداصتقالا رصنعلا :يه
 ریدقتب يلودلا كنبلا ماق ذإ ،ةمادتسملا ةیمنتلا سایقم رشؤم يداملا لاملا سأر دعی مل هنأ )2013( دمحم دكؤیو
 راخدالاب كلذك ىمسیو ،لدعملا يفاصلا راخدالا يف لثمتی يذلاو ،ةمادتسملا ةیمنتلا نع ریبعتلل يلك يداصتقا رشؤم
 ،يداصتقالا لاملا سأر نم لك تاریغت ىلع رشؤملا اذه لمتشیو ،ةیلامجإلا ةورثلا يف ریغتلا نع ربعی يذلاو ،يقیقحلا
 ،يرشبلا لاملا سأر ىلإ ىدعتی يذلا عساولا هموهفمب راخدالا سیقی وهف ،دلبلل يعیبطلا لاملا سأرو ،يرشبلا لاملا سأرو
 .يعامتجالا لاملا سأرو ،ةفرعملا نوزخمو ،يعیبطلاو
 :يلاتلا وحنلا ىلع اهنوضرعیو،ةمادتسملا ةیمنتلل ةثالثلا داعبألاو رصانعلا هذه عم )2006( طنز وبأو مینغ قفاوتیو
 ،رداصملا هذه ىلع ةظفاحملا عیطتست ةیملع ةقیرطب اهعم لماعتلاو ةیعیبطلا رداصملا ةرادإ لمشیو :يئیبلا دعبلا -أ
 .ةمادتسملا ةیمنتلا يف ساسألا يهف
 ىلإ ةفاضإ،ةطشنألا عیمج ةسرامم قحو ،ةدیج ةئیب يفو ،میركلا شیعلا يف درفلا قح نمضتیو :يعامتجالا دعبلا -ب
 نود عمتجملا تاجایتحا ةیبلتو ،ةیمیلعتلاو ةیعامتجالاو ،ةیئیبلا تامدخلاو ،ةیعیبطلا تاورثلا نم لداعلا هقح نامض
 بابشلا يف رامثتسالا ىلإ وعدیل 2016 ةیبرعلا ةیناسنإلا ةیمنتلا ریرقت ءاج دقو .ةمداقلا لایجألا صرف لیلقت
 تاردق ءانب ىلع زكری يبابش هجوت وذ ةیمنت جذومن ينبتو ،ةیمنتلا تایلمع يف طارخنالا نم مهنیكمتو ،يبرعلا
   .)2016 ،ناهج( ةیعامتجالا ةیمنتلا يف ةمهم ةوطخك ،مهل ةحاتملا صرفلا عیسوتو ،بابشلا
 .ةیمنتلل ًاساسأ هرابتعاب لاملاو دهجلا ریفوت ىلع موقیو :يداصتقالا دعبلا -ج
 دعبلا وهو ،ةقباسلا ةثالثلا رصانعلاو داعبألا نع ةیمهأ لقی ال اعبار ادعب كانه نأ )1994( مامإلا ىری هتهج نم
  .اهجمارب قیبطتو ةمادتسملا ةیمنتلا ططخ قیبطت ىلع ةرداق تاسسؤم دوجو نم ّدُب ال ذإ ،يسسؤملا
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 ةمادتسملا ةیمنتلا فادهأ2.2.4.  
 ربمتبس يف ةیممألا ةمقلا تمسر دقف ،ةمادتسملا ةیمنتلا فادهأ نع تثدحت يتلا رداصملا ددعت نم مغرلا ىلع
 هذه تغلب دقو ،2016 ریانی حتاف يف اهذیفنت أدب يتلاو ،2030 ىتح ةیمنتلا ةطخل ةمادتسملا ةیمنتلا فادهأ 2015
 تءاجو ،ةیئاصحإلا ةنجللا اهتدمتعا يتلا تارشؤملا نم ةعومجم لالخ نم ةیاغ )169( اهل تددحو ،افده )17( فادهألا
 :)2018 ،ةدحتملا ممألا( يتآلا وحنلا ىلع فادهألا هذه
 .ناكم لك يف هلاكشأ لكب رقفلا ىلع ءاضقلا .1
 .ةمادتسملا ةعارزلا زیزعتو ،ةیذغتلا نیسحتو ،يئاذغلا نمألا قیقحتو ،عوجلا ىلع ءاضقلا .2
 .ةیرمعلا لحارملا لك يفو ،عیمجلل ةیحص ةایح نامضو ،هافرلاو ةدیج ةحصلا .3
 .عیمجلل ةایحلا ىدم ملعتلا صرف زیزعتو ،ةدوج وذ میلعت .4
 .تایتفلاو ءاسنلا عیمج نیكمتو ،نیسنجلا نیب ةاواسملا .5
 .ةحصلاو هایملل ةمادتسالاو ةرفولا نامض عم ،ةیحصو ةفیظن هایم .6
 .ةبسانم راعسأب اهیلع لوصحلاو ،ةلوقعم راعسأبو ،ةددجتم ةقاط .7
 .مادتسملاو لماشلا يداصتقالا ومنلا زیزعتو ،ةقئالو ةبسانم لمع صرف .8
 .ةلماشو ةنرم ةیتحت ةینب ءانبو ،راكتبالاو ةعانصلا زیزعت .9
 .اهنیب امیفو ،نادلبلا لخاد ةاواسملا مدع هجوأ نم دحلا .10
 .ةمادتسمو ةنمآو ،عیمجلل ةلماش اهلعجو ،ةمادتسملا تاعمتجملاو ندملا .11
 .دراوملل نالوؤسملا مادختسالاو كالهتسالا .12
 .هتاریثأتو يخانملا ریغتلا ةحفاكمل لجاعلا فرصتلاو ،يخانملا لمعلا .13
 .ةیرحبلا دراوملاو راحبلاو تاطیحملل مادتسملاو ظفاحُملا مادختسالا .14
 ةروصب تاباغلا ةرادٕاو ،ةیضرألا دراوملل مادتسملا مادختسالا زیزعتو ةداعتساو ةیامحو ،ضرألل مادتسملا مادختسالا .15
 .يجولویبلا عونتلا نادقف فقوو ،اهتداعتساو يضارألا روهدت فقوو ،رحصتلا ةحفاكمو ،ةمادتسم
 لدعلاو نمألا ةدایسو ناسنإلا قوقح مارتحاو ،ةلءاسملل ةلباقو ةلماشو ةلاعف تاسسؤم ءانب زیزعتو ،ةلادعلاو مالسلا .16
 .ةیطارقمیدلاو
 .يندملا عمتجملاو ،صاخلا عاطقلاو ،تاموكحلا نیب ةمادتسملا ةیمنتلا لجأ نم ةیملاعلا ةكارشلا طیشنت .17
 يملاعلا ةمقلا رمتؤمو ،ضرألا ةمق رمتؤم اهرقأ يتلا فادهألاب تمزتلا يتلا لودلا نمض ةیبرعلا لودلا تناكو
 لودلا دوهج زاربإ ىلإ اهیف تفدهو اهتمدق يتلا ةردابملا لالخ نم كلذو ،2002 جربسناهوجب ةمادتسملا ةیمنتلل
 دراوملا يف داحلا صقنلا اهزربأ نم ،كلذ قیعت يتلا تایدحتلا ةهجاومو ،ةمادتسملا ةیمنتلا قیقحت يف ةیبرعلا
 ىلع ادیكأتو .ةیعیبطلا ةورثلا رداصمل لداعلا ریغ مادختسالاو ،مادختسالل ةحلاصلا يضارألا ةیدودحمو ،ةیئاملا
 نم ةدافتسالاو ،ةزیمتم میلعت جمارب ىلع دیكأتلا ةردابملا هذه نیماضم زربأ نم ناك ؛فادهألا هذه يف میلعتلا رود
 .ةردابملا هذه زیزعت يف تامولعملا ماظنو ایجولونكتلا
 ةمادتسملا ةیمنتلاو میلعتلا نیب ةقالعلا3.4.  
 يئیبلا فیقثتلا موهفمل افدارم هرابتعاب ،هل يدیلقتلا مهفلا ةمادتسملا ةیمنتلا لجأ نم میلعتلل ثیدحلا موهفملا زواجتی
 هموهفم عستی ةمادتسملا ةیمنتلا لجأ نم میلعتلاف ،ةئیبلاب طقف متهت اهنأ ىلع ،ةمادتسملا ةیمنتلل رصاقلا مهفلا ىلع مئاقلا
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 رثؤت يتلا ةیجولونكتلا تاریغتللو ،ریغتلا عیرس عمتجم تابلطتمل ةباجتسالاو ،ةایحلل سانلا دادعإ ةیفیكب مامتهالا لمشیل
 .)2016 ،دامحو يقیتعلا( يعامتجالا هافرلا قیقحتل يعسلاو ،ةایحلا بناوج لك ىلع
 ةلیسولا وهف ،ةیسایسو ةیفاقثو ةیداصتقاو ةیعامتجا ماهم لصألا يف يه میلعتلا اهیدؤی يتلا ماهملا تناك اذٕاو
 ىلع زیكرتلا نم ةیمنتلا ىلإ روظنملا لوحت دقلو .)1994( وكسنویلا كلذ تدكأ امك ،ةیئامنإلا فادهألا عیمج قیقحتل
 يداصتقالا ومنلاو ،ةیمنتلا فده مه دارفألا لعج ىلإ ،جاتنإلل تاودأك دارفألا مادختساو يساسأ فدهك يداصتقالا ومنلا
 .)2011 ،دمحم( رشبلا مامأ تارایخلا عیسوتل ةلیسو
 ةیلمع يف ساسألا رجح دعی میلعتلا نأ ىلإ ریشت ةیمنتلاب ةقلعتملا تایبدألا مظعم نأ ىلع )2014( روشاع دكؤیو
 دعاسی هئانبأ لیهأتو میلعت نسحی يذلا عمتجملاو ،يمیلعتلا ماظنلا حاجن ىلع ریبك لكشب دمتعی ةیمنتلا حاجن نأو ،ةیمنتلا
 ترفاوت اذإ الإ اهفادهأ ققحت نأ ةیمنتلا عیطتست الو ،ةیمنتلا رصانع ةرادٕاو لیغشت ىلع ةرداقلا ةیرشبلا دراوملا ریفوت يف
 .ةلهؤملاو ةبردملا ةیرشبلا ىوقلا
 عمتجمف ،فلختلاو مدقتلا نیب ةقراف ةرورض حبصأ ةفرعملا يف رامثتسالا نأ ىلع )2009( روكدم دكؤی هتهج نم
 اذهو ،سوسحملا ریغ ومنلا يف رامثتسالا يأ ،ةفرعملا يف رامثتسالا ىلع فقوتت اهرودبو ةمادتسملا ةیمنتلا بلطتی مویلا
 فیقثت يف رامثتسالا نم دبال يأ ،ةیویحلا ایجولونكتلاو ةیثارولا ةسدنهلاو تالاصتالاو تامولعملا تاینقت يف رامثتسالا ينعی
 .دراوملا ردهب حمسی ال لكشب عناصملاو ضرألا ىلإ ةفاضإ يرشبلا لقعلا
 نم ءادتبا ةیملاعلا تارمتؤملا لك نأب )2009( نسح ركذی ةمادتسملا ةیمنتلاو میلعتلا نیب ةقالعلا ةیمهأ دیكأت يفو
 قیقحت يف امساح الماع هرابتعاو ،میلعتلا ةیمهأب ترقأ دق م2002 جربسناهوج رمتؤم ىتحو، م1992 ضرألا ةمق رمتؤم
 يف میلعتلا ىلإ ةرظنلا تهتنا ثیح ،ةئیبلا ایاضق ةهجاوم ىلع دارفألا ةردق ةدایزو ،رقفلا ةحفاكمو ،ةمادتسملا ةیمنتلا فادهأ
 ةرتفلا يف ةدتمملا ةمادتسملا ةیمنتلا لجأ نم میلعتلا ةبقح رارق تنبت يتلاو،م2002 جربسناهوجب ةمادتسملا ةیمنتلا ةمق
 :يلی ام قیقحتل ةلیسو حبصأو ،هتاذب مئاق فده میلعتلا نأ ىلع م2015 ىتح م2005
 .ةمادتسملا ةیمنتلا وحن هاجتالا دناستل ةدعمو ةیعاوو ةكردم دارفأ دادعإ -
 .ةمادتسم كالهتسالاو جاتنإلا طامنأ لعجل ةبولطملا ةراهملاو ةفرعملا رشن -
 .ةقاطلاو ةیعانصلاو ةیعارزلاو ةیعیبطلا دراوملا ةرادإ نیسحت -
 .يملاعلا مالسلاو ةیطارقمیدلا قیقحتو ةمادتسملا ةیمنتلا زاجنإل اهیلإ جاتحن يتلا ةایحلا بولسأو كولسلاو میقلا رییغت -
 ىلع ةیوبرت تاجرخم بلطتی ةمادتسملا ةیمنتلا قیقحت نأ )2009،نسح( يف هل راشملا مظاك دكؤی هتهج نم
 يساردلا جهنملا ىوتحم نإف انه نمو. يمویلا كولسلا طامنأ وأ ،تاراهملاو فراعملا يف ءاوس ةدوجلا نم لاع ىوتسم
 رداصم وحن نیملعملا هیجوت لالخ نم ،ةینادجولاو ةیمسجلاو ةیلقعلا تاردقلا ریوطتو ،ركفلا ءانب ىلع موقی نأ يغبنی
 دادتما رابتعاو ،ملعت بیلاسأك ةطشنألاو عیراشملاو ،يملعلا ثحبلا دامتعاو ، اهنم ةدافتسالا بیلاسأو ةفلتخملا ةفرعملا
 ،فراعملاو تامولعملا نم مكلا اذه باعیتسا ىلع ارداق جهنملا اذه نوكی نأ يغبنی امك ،دحللا ىلإ دهملا نم ملعتلا ةیلمع
 . ةمادتسملا ةیمنتلا قیقحت يف ةمهاسملا ىلإ يدؤت ةروصب اهفیظوتو اهمیظنتو
 ومنلا قیقحت يف میلعتلا ماهسإ ىدم ةیمنتلاو میلعتلا نیب ةقالعلا تلوانت يتلا تاساردلاو ثوحبلا نم ریثك تزربأ دقو
 هذه زربأ نم ،ةیمنتلاب ةطبترملا میلعتلا ایاضق نم ریثكب مامتهالا ةرورضب تدانو ،يئیبلاو يعامتجالاو يداصتقالا
 يتلاو ،ةیمنتلا قیقحتل يلاعلا میلعتلا ریوطت لوح )2013( سابعلبو حارب ةسارد رصحلا ال لاثملا لیبس ىلع تاساردلا
 میلعتلا تاسسؤم يف عونتلاو ،ةیمنتلا ثادحإ ىلع دعاست جهانم ىلإ سیردتلا قرطو جهانملا ریوطت ةرورضب تصوأ
 ،ةیبرعلا تاعمتجملا يف ةمادتسملا ةیمنتلاو میلعتلا نیب ةقالعلا نع )2013( میلس وبأ ةساردو .ریوطتلاو ثحبلاب مامتهالاو
 ناضتحاو ،ةیملاعلا تادجتسملاو تالوحتلا ةبكاومو ،ىؤرلاو ،يمیلعتلا طیطختلا ىلع زیكرتلا ةرورض ىلع تدكأ يتلاو
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 ةطبترملا ةیمیلعتلا تاجایتحالا ةیبلت لوح )2014( ينبلو نارمع ةساردو .ةیلاعلا ةیعونلا وذ يملعلا ثحبلاو ،تاءافكلا
 لالغتسالاب ةطبترملا تاسرامملاو میهافملاو میقلاب يعولا قیمعتب میلعتلا مامتها ةرورضب تصوأ يتلاو ،ةمادتسملا ةیمنتلاب
 .ةمادتسملا ةیمنتلا نامضل ةیعیبطلا دراومل لثمألا
 لعافلا اهرود سرامت نأ بجی يتلا عمتجملا تاسسؤم مهأ دحأ تاعماجلاب ةلثمتملا يلاعلا میلعتلا تاسسؤم دعتو
 ةیومنتلا جماربلا قیبطت ىلع ةرداقو ةلهؤم ةیرشب تاردق نم هجاتحی امب لمعلا قوس دفر لالخ نم ،ةیمنتلا ةیلمع يف
 ةماه ةیثحب زكارم دعت تقولا تاذ يف ،تادجتسملا عم لماعتلا عیطتست تاراهمو تاردق نم هكلتمت امب ،ةددعتملا اهلاكشأب
 ،ةیئیبلاو ةیعامتجالاو ةیداصتقالا اهبناوج لك يف ةیمنتلا عیراشم ىلع اباجیإ سكعنی يذلا رمألا ،اهقیبطتو ةفرعملا جاتنإل
 .هیف دجاوتت يذلا عمتجملا ىدل هینبت نأ بجی يذلا يقالخألاو يركفلاو يفاقثلا اهرود ىلإ ةفاضإ
 
 ةیعامتجالا ةیمنتلا قیقحت يف يلاعلا میلعتلا ةمكوح رود4.4.  
 عقاولا اهنع فشكو ،ةیلودلا ریراقتلا اهترهظأ يتلا عجارتلا تایوتسم يبرعلا نطولا يف ةیعامتجالا ةیمنتلا زواجتت مل     
 2011 ةیبرعلا ةقطنملا يف ةیمنتلا تایدحت لوح يئامنإلا ةدحتملا ممألا جمانرب ریرقت ءاج دقف ،يبرعلا درفلل يعامتجالا
 يداصتقالا شیمهتلاب ایناثو ،يعامتجالا شیمهتلاو نامرحلاب الوأ تلثمت يتلا ةغرفملا ةقلحلل عبرألا رئاودلا نع فشكیل
 دراوم يف دیدشلا للخلاب قلعتتف ةعبارلا امأ ،مكحلا ةیزكرم ةدایسو يسایسلا نامرحلاو شیمهتلا اثلاثو ،لمعلا صرف عجارتو
 اقئاع لكشت يتلاو ،لمعلا قوسب اهتقالعو ،ةیموكحلا تانزاوملا يف زجعلاو ومنلا ةمادتساب اهطابتراو ،ةقاطلاو ةبرتلاو هایملا
 .)2011،يردردلا( يبرعلا نطولا يف ةدوشنملا ةیمنتلا قیقحت يف اریبك
 ةصاخلا دئاوعلاو ةیعامتجالا جئاتنلا تلكش ؛ةمادتسملا ةیمنتلا يف زاكترالا روحم ناسنإلا هیف لكشی يذلا تقولا يفو     
 ،)35ص ،2006،هعیاعمو بیطخلا( میلعتلا ةمكوحب نیبلاطملا نیثحابلا نم ریثك اهب يدانی يتلا تابلاطملا مهأ دارفألاب
 بناج ىلإ ،لمعلا قوس تابلطتمل ةباجتسالاو ،مهل ةحاتملا فئاظولا لغشل دارفألل بسانملا لیهأتلا ىلع زكرت يتلاو
 .هیف نوشیعی يذلا عمتجملا يف جامدنالل يكولسلا دادعإلا
 نأو ،درفلاب مامتهالا ةرورض ىلع دكأ ،2015 ةیمنتلل ةدحتملا ممألا جمانرب نع رداصلا ةیرشبلا ةیمنتلا ریرقت قفوو      
 لایجألل كلذو ،ةیمنتلا لوح سانلا سیلو ،سانلا لوح ةیمنتلا جسن متیف ،مامتهالا روحم لافطألاو ءاسنلاو لاجرلا نوكی
 نیدعبلا يف ةمادتسملا ةیمنتلا لازتخا نكمی ال هنأ ةدحتملا ممألا ریراقت تدكأ امك .)2015،ناهج( ةمداقلاو ةرضاحلا
 .تاعمتجملل ةیركفلاو ةیفاقثلاو ،ةیعامتجالا داعبألا ةاعارم نم دبال لب ،طقف يداصتقالاو يسایسلا
 تمدق دقف ،ةیعامتجالا ةیمنتلا ساسأ يه يتلا ةیرشبلا ةیمنتلا حاجن تارشؤم مهأ دحأ ةمكوحلا لثمت ىرخأ ةهج نم    
 ثیح ،دوشنملا ةیرشبلا ةیمنتلا رشؤمو ةمكوحلا رییاعم قیبطت نیب يوق يباجیإ طابترا نع تفشك يتلا تاساردلا نم دیدعلا
 ),2010Samimi & Jahadi( يداهجو يمیماس ةساردو ،),2014Ahmad & Saleem( میلسو دمحأ ةسارد تدكأ
 ،ةهج نم يمیظنتلا راطإلاو ،داسفلا ةحفاكمو ،ةموكحلا ةیلعافب ةقلعتملا ةمكوحلا رییاعم نم ددع نیب طابترا دوجو ىلع
 دعبلا نأ ىلع دكؤی كلذ لك .),2014Sen(نس ةسارد اهتدكأ يتلا ةجیتنلا تاذ يهو ،ىرخأ هج نم ةیرشبلا ةیمنتلا نیبو
 ،يداصتقالاو يئیبلاو يعامتجالا :ثالثلا ةمادتسملا ةیمنتلا داعبأ نیب نم ةیمنتلا ىوتسم سایق يف ساسألا دعی يعامتجالا
 تاجاح قیقحت مهألاو ،رخآ ىلإ لیج نم تاقاطلا ةدایز نامض ربع ،جاتنإلا ةّیمك ةدایز ىلع زیكرتلا لالخ نم كلذو
 ،يرشبلا سنجلا ىلع سكعنت تارییغت ىلإ يّدؤیس ناسنإلا كولس رارمتسا نأ يف لثّمتیف يئیبلا دعبلا امأ .ةّیلوألا ناسنإلا
 .)2011 ،ةدوج وبأ( هتیرارمتسا دّدهتو
 لمعلا صرفو ةحصلاو میلعتلا تالاجم يف روصقلا بناوج نم دیدعلا نع فشكی يذلا عقاولا اذه نم اقالطناو
 ،2015 ،2016 ، ةیرشبلا ةیمنتلا ریراقت ( ةیبرعلا تاعمتجملا يف ... يأرلاو ناسنإلا قوقحو ةیطارقمیدلا ةكراشملاو
 ،ةیمنتلا قیقحت يف هتاسسؤمو میلعتلل ةریبك ةیمهأ نم تاساردلا نم اهریغو ةساردلا هذه هتتبثأ ام ىلإ ادانتساو ،)2011
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 راودألا نع ثیدحلا نكمی هنإف ،نأشلا اذه يف تاعماجلا ةمكوح ماظن هبعلی نأ نكمی يذلا ماهلا رودلا ىلع افطعو
 زاربإ لالخ نم،يبرعلا نطولا يف ةیعامتجالا ةیمنتلا قیقحت يف اهرودو تاعماجلا ةمكوح ماظن ریثأتل ةعقوتملا ةیباجیإلا
 :يلاتلا وحنلا ىلع ةیعامتجالا ةیمنتلاب ةفلتخملا اهداعبأب تاعماجلا ةمكوح ةقالع
 حیتی هرودب اذهو ،اهجراخ وأ تاسسؤملا هذه لخاد فارطألا عیمجل ةلعافلا ةكراشملا ىلع تاعماجلا ةمكوح دنتست -
 ءانب مث نمو ،ىرخأ ةهج نم لمعلا قوسب ةطبترملا تاجایتحالا ةفرعمو ،ةهج نم دارفألا تاجاح سملتل ةصرفلا
 مازتلا دوقی امك .اهتیبلت ىلع لمعیو ،اعم تاجایتحالاو تاجاحلا هذه عم قفاوتی يذلا لكشلاب ةیمیداكألا جماربلا
 ةیسایسلاو ةیعامتجالا تالاجملا فلتخم يف ةكراشملا هذه ةیمهأ يعی عمتجم قلخل ةكراشملا أدبمب تاعماجلا
 ثحبلل ةعماجلا دوقی نأ نكمی ةمكوحلا ئدابم نم ماه أدبمو لعاف لماعك ةكراشملا نأ كلذل فاضی .ةیداصتقالاو
 .الوبقو ةیعقاو رثكأ الولح مدقیو ،امهفو اقمع رثكأ ةروصب عمتجملا هجاوت يتلا تالكشملل لولح نع
 ،عمتجملا تاجاحو ،ةلحرملا تابلطتم عم قفاوتت ةسوردمو ةحضاو افادهأ نمضتی ماع راطإ ىلع ةمكوحلا موقت -
 .حاجنلا نم ةنكمم ةجرد ىلعأب ةدوشنملا ةمادتسملا ةیمنتلا ققحی يذلا لكشلاب ،لمعلا قوسو
 ،سیردت ةئیه ءاضعأو ،ةبلطو ،ةرادإ( فارطألا لك نیب ةقالعلا ةعیبطل دیج ساسأ ءانب ىلع ةمكوحلا دعاست -
 عفریو ،ةحاتملا تاناكمإلا رامثتساب حمسی امم ،فرط لك تابجاوو قوقح حوضو ىلع ةمئاق )عمتجم تاسسؤمو
 .)2012،يلع( جتنملا ةدوجو ،ءادألا ةءافك
 ةمدقملا اهتامدخب ءاقترالل تاعماجلا كلت نیب سفانتلا معدیس يذلا رمألا ؛تاعماجلا ةیلالقتسا ىلع ةمكوحلا دكؤت -
 .اهزیمتو تامدخلا هذه ریوطت لالخ نم ،عمتجملل
 دیكأت لالخ نم ،ةروطتملاو ةریغتملا بیردتلاو میلعتلا تاجاحل ةلعافلا ةعماجلا ةباجتسا ةرورض ىلإ يدؤت ةمكوحلا -
 ةیعامتجالا ةیمنتلا بلاطم نم بلطم وهو .ءادألا ةدوجو تایلوؤسملا دیدحتو ةیمیظنتلا ةیلعافلا ىلع ةمكوحلا
 .ةمادتسملا
 عضو يف ةرادإلاو سلاجملا ةدعاسم لالخ نم ةعماجلا ةرادإ ءادأ نیسحت ىلع تاعماجلا ةمكوح تاءارجإ لمعت -
 ىلع اهتردقو ،اهتمالس نم دكأتلاو ،اهسایق نكمی ءادأ تارشؤم ءانبو ،ةیانعب ةسوردمو ههجومو ةمیلس تایجیتارتسا
 .ةیمنتلا تابلطتمل ةباجتسالا
 .هتاناكمٕاو عمتجملا تاجاح نیب نزاویو لبقتسملا فارشتسا عیطتسی زیمتم يجیتارتسا طیطخت ةمكوحلا بلطتت -
 ،مهقوقح ظفحتو ،دارفألا ةیرح ىلع ظفاحت يتلا ةینوناقلاو ةیمیظنتلا ةیلعافلاو ةءافكلا رییاعم ىلع ةمكوحلا لمتشت -
 .مهتایح يف رثؤت يتلا تارارقلا عنص يف مهتكراشمب حمستو
 ىلع تاعماجلا ةمكوح لمعت ؛تالاجملا ةفاك يف رمتسملاو عیرسلا ریغتلاو ،ةسفانملا مجح دیازتو ةفرعملا دقعت عم -
 ةیمیداكألا تاربخلا نم تاسسؤملا كلت ةدافتسا لالخ نم ،ةفلتخملا عمتجملا تاسسؤم نیبو اهنیب نواعتلا عیجشت
 .)2010 ،حاتفلا دبع( تاعماجلاب ةصصختملا
 نكروهو ،عیمجلل ةصرفلا حیتی يذلا ةلادعلا أدبم ىلع دكؤتو ،عمتجملا ىدل مازتلالا میق خیسرتل ةمكوحلا سسؤت -
 .ةیعامتجالا ةیمنتلا يف ساسأ
 مهل حیتی امم ،نیجیرخلاب ةلثمتملاو ،اهتیعونو تاجرخملا ةدوج لالخ نم يمیلعتلا ماظنلا ةیلعاف ىلع ةمكوحلا دكؤت -
 .ةیشیعملا مهتایوتسم نم نسحت ةبسانم لمع صرف ىلع لوصحلا
 عم قفاوتو لیهأت نم هنمضت امب ةیشیعملا مهتایوتسمو ،ةیداملا دارفألا لوخد ىلع تاعماجلا ةمكوح رثؤت -
 .اهروطیو ةیعامتجالا ةیمنتلا ىلع سكعنی يذلا رمألا ،لمعلا قوس تاجایتحا
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 عیمج عم اهتكراشمو اهتساردو ،تارارقلا دیشرت ىلع هرودب سكعنی يذلا ،ةبساحملاو ةلءاسملا أدبمل ةمكوحلا خسرت -
 .اهضوقتو ةیمنتلا ططخ قیعت يتلا ةیطارقوریبلاو ،ةیزكرملا ىلع ءاضقلاو ،فارطألا
 
 ةیداصتقالا ةیمنتلا قیقحت يف يلاعلا میلعتلا ةمكوح رود5.4.  
 ومنلا تالدعم ةدایز ىلإ يدؤتو ،نیعم عمتجم اهذختی يتلا تاسایسلا ةعومجم ةیداصتقالا ةیمنتلا لثمت  
 نم نكمم ردق ربكأ قیقحتو ،هدارفأ تاجاح ةیبلتل هنزاوتو ومنلا اذه لصاوت نامض عم ،ةیتاذلا هاوق ىلإ ادانتسا يداصتقالا
 .)2013،دیزوب( ةیعامتجالا ةلادعلا
 ،ةیضاملا دوقعلا لالخ ةئشانلاو ةمدقتملا تایداصتقالا مظعم يف ةیمنتلا قیقحتل ةمكوحلا موهفمب مامتهالا داز دقلو 
 تایلمع فعضو ، يرادإلاو يلاملا داسفلل ةجیتن تزرب يتلاو ،ملاعلا اهدهش يتلا ةیلاملاو ةیداصتقالا تامزألا دعب ةصاخو
 ،تاكرشلا عاطق يف ةمكوحلا ةسارد ىلإ نییداصتقالاو ءاربخلا نم دیدعلا داق يذلا رمألا ،ةعباتملاو ةباقرلاو ةلءاسملا
 دح ىلع ةمدقتملا لودلاو ةئشانلا لودلا نم لك يف ةلماشلا ةیمنتلا قیقحتو ،ةیعامتجالاو ةیداصتقالا بناوجلا ىلع اهریثأتو
 عاطقلا تاسسؤم تناك اذٕاو .تاعماجلا اهنمض نمو هلك يندملا عمتجملا تاسسؤم ىلإ كلذ دعب تدتما يتلاو ، ءاوس
 اهزربأ نم يتلاو ،ىرخألا ةلودلا تاعاطق ةیمهأ نإف ،ةیداصتقالا ةیمنتلا ةیلمع نم اماه اءزج لمحتت تاكرشلاو صاخلا
 .اهنع ةیمهأ لقت ال يلاعلاو ماعلا میلعتلا تاسسؤم
 ءزجك اهیلإ رظنی حبصأو ،ةیداصتقالا ةیمنتلا يف يقیقح مدقت قیقحت يف مهمو لعاف ماظنك ةمكوحلا تزرب دقو 
 ةلءاسملاك ةمكوحلا اهب يدانت يتلا رییاعملا قیبطتل دقتفت يتلا ةیمانلا لودلا يف اصوصخ ةیمنتلا ةیلمع نم يسیئر
 ومنلل ةدوقفملا ةقلحلا لثمت ةمكوحلا نأ ىلع ),2002Brown( نوارب دكؤی ددصلا اذه يفو ،ةكراشملاو ةباقرلاو ةیفافشلاو
 .ةیمانلا لودلا يف حجانلا يداصتقالا حالصإلاو
 2007Department for International( ندنلب يلودلا ریوطتلا مسق هیف دكؤی يذلا تقولا يفو
Development,( يف قافتا كانه نإف ،ةیلعاف رثكأ اهلعجو ،ةلودلا ةءافكو ةردق عفر يف ساسأ ةمكوحلا نأ ىلع 
 ضفخو ةمادتسملا ةیمنتلا قیقحتل ایساسأ اطرش اهرابتعاو ،ةدیجلا ةمكوحلا ةیمهأ ىلع ةمدقتملا لودلاو ةیلودلا تامظنملا
 .),2005Speth( رقفلا
 نأش نم نإف ،ةماعلاو ةصاخلا ةلودلا تاسسؤم لكل ةمكوحلا ماظن ينبت وه يلاحلا يملاعلا هجوتلا ناك اذٕاو 
 ةمهاسملاو ،ةیسفانتلا ةردقلا زیزعتو ،دراوملا مادختسا يف ةءافكلا ىلإ يدؤی نأ تاعماجلا ةمكوحل ةمیلسلا ةسرامملاو قیبطتلا
 .ةیداصتقالا ةیمنتلا قیقحت يف
 نأ نكمی اننأ الإ ،ىرخألا ىلإ دوقت اهنم لكف ،ةیداصتقالاو ةیعامتجالا ةیمنتلا نیب ریبك لخادتو كباشت كانه نأ عمو      
  :يلاتلا وحنلا ىلع ةیداصتقالا ةیمنتلا قیقحت يف تاعماجلا رود نیبت يتلا تارشؤملا نم ةعومجم مدقن
 ةیعانصلا تاسسؤملا عم نواعتلا نم ةعماجلا ةدافتسا قیقحتل بابلا حتفی يذلا ةكراشملا أدبم ىلع ةمكوحلا دكؤت -
 مایقلاو ،بالطلل ةیثحبلا حنملاو ،ثحبلل صرف ریفوتل تاسسؤملا هذه عم نواعتلا ططخ مسرو ،ةیمدخلاو ةیراجتلاو
 .اهقیوستو اهلیومتب
 دوقی هرودب اذهو ،اهل ةیتاذ ةیلام رداصم قلخ ىلإ وعدتو ،ةیرادإلاو ةیلاملا ةعماجلا ةیلالقتسا ىلع ةمكوحلا دكؤت -
 میلعتلاك لئاسولا نم ددع لالخ نم ،يتاذلا لیومتلاو ةیفاضإلا دراوملا هذه قیقحتل ةجتنم ةعماجلا نوكت نأ ىلإ
 .عمتجملا يف ةیداصتقالا ةیمنتلل امعاد لكشت مث نمو ،بیردتلاو ،ةیدقاعتلا ثوحبلاو ،تاراشتسالاو ،رمتسملا
 تاجرخم رامثتساو ،يثحبلا عادبإلا قیقحتل ةماه ةلیسو دعت يتلا ةمكوحلا ئدابم نم ةیلالقتسالاو ةكراشملا -
  .ةعماجلاو ةموكحلاو ةعانصلاو صاخلا عاطقلا نیب ةكارشلاو ،تاذلا ىلع دامتعالا لالخ نم ،ثوحبلا
 .ةعماجلا لخاد ةیتامولعملاو ةینقتلا تازاجنإلا ةدایز ىلإ دوقی ةمكوح ئدابمك ةباقرلاو ةلءاسملاو ةكراشمل الیعفت -
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 هنع جتنی يذلاو ،ةثیدحلا ةینقتلاو ةیملعلا تازجنملاو ةیمنتلا نیب دیجلا طبرلا ىلإ دوقت ةلعاف ةیرادإ ةیلمع ةمكوحلا -
 .ةیمنتلا ىلع هتاساكعناو يملعلا ثحبلا تاجرخمل ربكأ ریثأت
 تاطاشنلا ىلع ،ةددعتم تاونق ربع رمیو ،ةكراشملا ربع متی يذلا رارقلا ذاختا ةروص لالخ نم ةمكوحلا رثؤت -
 .ةعماجلا جراخو لخاد ةیداصتقالا
 ،ةیملاعلاو ةیلحملا لاومألا رداصم نم دیزملا بذج ىلع حاصفإلاو ةیفافشلا أدبم لالخ نم تاعماجلا ةمكوح لمعت -
 ىلع اهرودب سكعنتو يلام معد ىلإ جاتحت يتلا ةیثحبلا تاعورشملا ينبت ىلع اهتردق معدیو ،اهتناكم ززعی امم
 .دلبلا يف ةیداصتقالا ةیمنتلا
 ةحلصم يف اهتاقاطو اهدراومل لثمألا رامثتسالا ىلع تاعماجلا دوقی اذهو ،داسفلا ىلع ةرطیسلا ىلع ةمكوحلا دكؤت -
 .ةمادتسملا ةیمنتلا جمارب معدیو ،اهل ةموسرملا فادهألاو ةیمیلعتلا ةیلمعلا
 نم ةبسن لقأو ،ةمكحلا نم ةجرد ىصقأب میلعتلا تانزاوم رامثتسا عیطتست ةیباقر ةزهجأ ءانب ىلع ةمكوحلا دكؤت -
 .اهفادهأ ققحی يذلا لثمألا فیظوتلا دراوملا هذه فظوتو ،ردهلا
 جاتنا ىنبتت ،جاتنإ تاسسؤم ىلإ ةیكالهتسا تاسسؤم نم اهلیوحتو ةیتاذلا ةعماجلا دراوم لیعفت ىلع ةمكوحلا دكؤت -
 يذلاو ،ةلودلا لبق نم میلعتلا ىلع دیازتملا قافنالا نم للقتو ،لخدلاو ومنلا ةدایزل اهفظوتو ،فاشتكالاو ةفرعملا
 .ماعلا داصتقالا ىلع ابلس سكعنی
 تاعماجلا نیب ةیسفانتلل اساسأ لثمت اهرودب يتلاو ،ةیسسؤملا ةباقرلاو ةلءاسملاو ةیفافشلا ئدابم ىلع ةمكوحلا دنتست -
 .يثحبلاو يملعلا عادبإلل لاجملا حتفی امم ،يملاعلاو يلحملا ىوتسملا ىلع
 ذاختا ىلع تاعماجلا دعاسی يذلا رمألا ،حضاوو فافش لكشب نیمتهملل اهتحاتٕاو ،تانایبلا ریفوتب ةمكوحلا يدانت -
 .ةیداصتقالا ةیمنتلا تابلطتم عم قفاوتت ةدیشر تارارق
 ةسفانملل تاعماجلل لاجملا حیتی يذلا رمألا تارارقلا عنص يف ةیزكرماللاو ةیمیظنتلا ةیلعافلا ىلع ةمكوحلا دكؤت -
  .زیمتلا قیقحت يف
 
 يبرعلا نطولا يف ةمادتسملا ةیمنتلا قیقحت يف يلاعلا میلعتلا ةمكوح رود لیعفت تاحرتقم6.4.  
 يف ةمادتسملا ةیمنتلا قیقحت يف تاعماجلاب لثمتملا يلاعلا میلعتلا ةمكوح رودل نایب نم هضرع مت ام لالخ نم        
 تاسسؤم يف ماظنلا اذه ينبت نع جتنت نأ نكمی يتلا ةیباجیإلا تاساكعنالاو ،ادیدحت يداصتقالاو يعامتجالا لاجملا
 ةیملعلا يف هتاسسؤمو میلعتلل لعافلاو ریبكلا رودلا نم اقالطناو ،ةیمنتلا جمارب ىلع يبرعلا نطولا يف يلاعلا میلعتلا
 ةیمنتلا قیقحت يف يلاعلا میلعتلا ةمكوح رود لیعفت ىلع دعاست يتلا تاحرتقملا نم ةعومجم میدقت نكمی ؛ةیومنتلا
 :يلاتلا وحنلا ىلع اهضارعتسا نكمی يتلاو ،يبرعلا نطولا يف ةمادتسملا
 لعافلا اهردو ةمكوحلا ةیمهأب يبرعلا نطولاب يلاعلا میلعتلا تاسسؤمو تاعماجلا ىلع نیمئاقلا كاردٕاو يعو ةیمنت -
 .تارمتؤملاو تاءاقللاو كرتشملا لمعلا لالخ نم ،ةعباتملاو ةباقرلاو طبضلا يف
 يعامتجالا عقاولا يعارتو ،يبرعلا نطولا يف تاعماجلا ةمكوح ىنبتت ةیمیلعت تایجیتارتساو ةحضاو ةیؤر دامتعا -
 .ةیبرعلا تاعمتجملل يفاقثلاو
 ئدابم قیبطت اهل لهستو ،يبرعلا نطولا يف تاعماجلا ءادأب يقترت يتلا نیناوقلاو ةمظنألاو تاعیرشتلا ریوطتو نس -
 .ةلعافلا ةباقرلاو ةیفافشلاو ةلءاسملاو ةكراشملاب ةطبترملا ةمكوحلا
 ةیسایس ةیضرأ قلخ ىلع لمعلاو ،نیناوقو ،ةماع رطأ نم اهیف امب ةمكوحلا ئدابم قیبطتل ةبسانملا ةئیبلا ریفوت -
 .اهب نمؤتو ةیزكرماللاو ،ةكراشملاو ،ةیرحلاو ،ةیطارقمیدلا ىلع ةمئاقلا ةمكوحلا ئدابم لبقت عیطتست ةبسانم
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 اهئادأب يقتریو ،تاعماجلا مدخی امیف ةیبرعلا لودلا نیب ينقتلاو يتامولعملا لدابتلاو كرتشملا نواعتلا لیعفت -
 .اهتاجرخمو
 ةیفاقثلا ةیوهلا ةاعارم عم ،تاعماجلا يف ةمكوحلا ئدابم قیبطت يف ةیملاعلا براجتلاو تاربخلا نم ةدافتسالا -
 .يبرعلا عمتجملل ةیعامتجالاو
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